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Introduction and Instructions: 
I. 

A. Micutwo iyil, wI mwega? Or, better - less vessimistical- 
ly, mirI eega? Of course, you probably don't understand that 
yet, but you will soon enough. Welcome to our course. We will 
shortly give you some details on the course and its oneration, 


but first some general orientation. 


B. First, let us have some introductions. Ye know who 
we are. This course was constructed (at great exnense of effort 
and expertise) by a team of seven in the spring and summer of 
1983. The seven are, in alphabetical order, Patrick Bennett, 
Ann Biersteker, Wiithira wa Gikonvo, Susan Hershbere, Karirt 
wa Kamande, Carolyn Perez, and Martha Swearingen. This list 
discounts many who directly and indirectly contributed, includ- 
ing at least Peninah Gaturah, James Gitao, Bernard Milraze, 
Joseph Miirtiri wa Githongo, Wanjiki Mitkabi, Julius Mwangi, not 
to mention non-Kikuyu colleagues, friends, former teachers, fornm- 
er students, and others Kikuyu and otherwise who have helned forn 


our work. 


C. But who are you? A few of vou will be fellow Kikuyu tea- 
chers, real and potential. Good luck. You have all our symvathy, 
and best wishes for success. Wi miiigikivii kana? GIigiktivii ni ri- 


thiomi rwi na hinya miino, na no nginya iigerie miino giteithiriria 
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arutwo aaku. Arutwo athiingt ti ta ciana cia Gikiyi. 0 na gitul- 
ka matingihota kwaria ta andii agima, ciana ni ci&if ciuge nyingt 
o na ndaI na thimo. Mabatii ni kwiruta gitithooma na kwandika. No- 
rI arutwo acio athingl ni mooI kwandIka wega na githooma Githt- 
ngi. NI andi agima, no matiiI o na kiugo kimwe gia Gikilyti. Are 
you a linguistic specialist? You'll need to understand how Ki- 
kuyu works, but you'll also need to try to remember how it feels 
to be totally stumped by an alien linguistic structure. It is 
easy to forget. Your students not only have no backerround in Ki- 
kuyu, they also are very likely to have no training in linguist- 
ic analysis. Even if they know a few other languages, there 

will be much that is strange and unnatural until the structure 
is assimilated. 

If you are both - a linguist who knows Kikuyu reasonably 
well, or a Kikuyu who knows a fairish bit of linguistics, then 
you are as close to the ideal teacher as we'll find. But you 
have to remember both the ignorance of the alien and the mis- 
understandings of the non-svecialist. If you are a team, then 
even if all else is going well, whatever your comnetences, you 


must add the need to monitor each other. 


D. If you, gentle reader, are the student, we assume you 
are not a native Kikuyu sneaker (unless you've been out of touch 
so long as to forget, so that you no longer count as such). We'll 


pretend you are a native English-speaker, though you might not 


be. We've had to make some assumptions, and that is one. We 
also assume you want or need the ability to speak, understand, 
read and write Kikuyu correctly if not brilliantly. This means 
time, a lot of work on listening and sneaking, and a conscious 
effort to build up an awareness of what the Kikuyu grammar and 
vocabulary do and do not allow. So we assume you have time and 
dedication, and enough basic intelligence to get you through a 
full day of modern life on your own. 

We make no other agsumptions. If you have a vrevious know- 
ledge of Swahili or some other Bantu language, that will heln 
you enormously. But we haven't counted on it. Previous study of 
Swahili is not essential for the effective use of this course. 
But previous or simultaneous study of Swahili is highly recom- 
mended for any student of Kikuyu. The underlying relationshin, 
and extensive contact and borrowing between the two languages ; 
would also justify this recommendation. It is also obvious that 
knowledge of Swahili as well as Kikuyu will be useful if not 
essential if the student wlans research, travel, or work in 
Kenya. Often, if you know a little Kikuyu, but not the crucial 
word, and the person with whom you are talking knows a little 


English, but not the crucial word, the fact that you both sneak 


a little Swahili will bridge the gan. And, of course, not all 


Kenyans speak Kikuyu, while Swahili is the official national 
language. Not least, Swahili is a non-tonal language with a verb- 


al system markedly less complex than that of Kikuyu. For any 
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English speaker, it makes @ useful stenping stone which can 


be a shortcut to Kikuyu, since class system, sentence struc- 
ture, and many aspects of verbal behavior are very similar to 
Kikuy.. If you've already learned 10 other languages, or have 
a good start, at least, on a linguistics degree, good for you. 
But we don't insist, If this is the first time you ever met a 
foreign language, you will be at a large disadvantage. But we 
have tried, as far as we can, to write for you. 

We do not care why you want to learn Kikuyu. You may be 
setting off for Kenya tomorrow, you may never use the language 
outside the classroom. You may be a linguist, enrineer, hist- 
orian, businessman, geographer, farmer, or a mere tourist, or 
whatever you nlease. If we wanted, we could have slanted the 
course toward, say, economists, and throw in appropriate vo- 
cabulary and texts to match their snecialized interests. But 
our experience has shown that there are not enough people of 
any one classification learning the language to justify that. 
So we have provided a generalized course, building in the means 


for setting un your own specialized material. 


E. A very few of you may be both teacher and student. 
You may plan to work through the course on your own. We will 
notify your next of kin. Seriously, you will have your work 
cut out for you. You'll be missing the feedback and extra shove 


that @ teacher can and must give. It should be nossible, but 
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not easy. If you have to do it that way, try tc become a group, 
for the mutual support a groun can give. And try, somehow, to 
locate a Kikuyu-speaker who will work with you. Even if not 
trained as a teacher, @ native voice can model for you and 
correct you. In this case you will have to be half the teacher 
yourself. Both you and your assistant will have to work very 


hard, especially to resist the temptation to jumn ahead. 


F. If we now all know who we are, can we be sure we know 
who the Kikuyu are, and what Kikuyw is? Well, we do. If you 
don't (and maybe even if you do) read on. To begin with, there 
is Africa. A continent of tremendous diversity in almost every 
respect, not least culturally and linguistically. Anproximate- 
ly the southern half (or two thirds? it is hard to estimate) 
is occunied mostly by a batch of very diverse neonles snveakine 
very diverse languages which are barely recognizable as form- 
ing a single family. This is known as Niger-Congo. We pass over 
several intermediate divisions and come to a groun of peoples 
somewhat less diverse, sneaking languages which even the unin- 
itiated (including some early explorer tynes) can identify as 
related. This group occunies the area of Africa south of a 
line from the Careroun-Nigerian border over to the noint where 
the Kenya-Somalia boundary meets the coast. It is not a very 
straight line, of course, but that delimits it fairly well. We 


have to exclude the extreme southwest of Africa, and of course 
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not all of the territory in the area is occuvied by related 
groups, but it is large. This is the group usually called 
Bantu. Their languages have similar vocabularies, work in simi- 
lar ways (such as the famous concord system, for which see 
Essay 2), and often express themselves similarly. 

Of the many subdivisions of Bantu, one, imnortant and well- 
documented, occunies a good part of Central Kenya. Yes, there 
in the middle of the east coast on your map, under the Horn, 
that is Kenya. Halfway between the ocean and the lake, you'll 
find Mount Kenya. Kirinyaga we Kikuyu call it, and the country 
too. The English name (historical footnote) is what it is be- 
cause English borrowed it from a German (Krapf, in the latter 
half of the nineteenth century) who heard the Kamba saying 
kiinyaa. Kamba drops r and g, but is otherwise much like Ki- 
kuyu. 

To the east and south of the mountain originally, but now 
much more widespread, are the neovles (and their languages) 
of this Bantu subgroun. We calj. them Dhangicw: there is some 
evidence, not undisputed, that they may have called themselves 
that once. These are the Kikuyu, Kamba, Segeju, Bnbu, Chuka, 
Tharaka, Mwiimbi, Imenti, Tigania, and “tiers. Their languages 
are very simi-var indeed, though not identical, their cultures 


likewise. The one we're dealing with here is (of course) Kiku- 


yu. 
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G. Numerically, the Kikuyu are the largest branch of the 
Dhaagicw, and also the largest single group in Kenya. Their 
homeland is to the south of Mount Kenya, in a triangle rough- 
ly bounded by Nyeri, Mirang'a, and Nairobi. In recent years 
they have spread from this region into many other areas of 
southern Kenya, so that Kikuyu today is the second most wide- 
ly spoken East African language (we do not count English). It 
is spoken not only by the Kikuyu, as their first language, but 
also is learned as a second or third language by many non-Ki- 
kuyu neople who live in Nairobi and surrounding areas of Central 
Kenya. Kikuyu is the language of commerce and transportation 
in Nairobi, East Africa's largest city, and is considered by 
many Kenyans to be the actual, although of course it is not the 
official, ‘lugha ya taifa' of Kenya. It is also easily under- 
stood by those who speak most of the other languages of the 
Dhaagicw group, and gives one a sound basis for understanding 
much of those languages. 

In addition to its increasingly well documented and very 
active oral literature, Kikuyu has an older and more exten- 
sive written literature than any other East African language 
except Swahili. The written literature 01 Kikuyu most often 
has been and continues to be a literature of political thought 
and political protest. Any consideration of Kenyan nolitical 
action or thought would be deficient without consideration of 


the substantial body of material written in the Kikuyu lan- 
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guage. 

Kikuyu has also long been a language of great interest 
to linguists ‘secavse of its complicated tonal and verbal sys- 
tems. In recent years, the fact that it is one of the better 
documented and more accessible Bantu languages has drawn atten- 
tion to its many points of syntactic interest. 

All in all, whether you are a linguist, historian, anthro- 
vologist, political scientist, you are to be congratulated 
for academic reasons on your “zcision to learn Kikuyu. If you 
are actually going to be in Kenya, especially Central Kenya, what- 
ever your reasons, you are to be praised for your good sense 
in choosing one of the more practical vehicles for communica- 
tion. Whoever you are, you will find yourself a better person, 
and better able to relate to the Kikuyu, upon completion of 


the course. 


II. 

A. Ah, yes. The course. You need to know about the course, 
its what, why and organization. 

The present first year Kikuyu language course was design- 
ed for English-speaking students. It assumes that most such 
students study Kikuyu to gain speaking anc comprehension skills 
in the language. The acauisition of such skills is fostered 
by the semantic organization of the course which focuses on 


basic practical structures and vocabulary and by drills which 
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aim at the internalization of fundamental structures and voca- 
bulary. 

The course is also designed to be of use to those who 
wish to gain an understanding of the linguistic structure of 
Kikuyu and to those whose primary aim is to gain reading and 
writing skills in Kikuyu. It is assumed that internalizing 
basic structures through practice and drill will enable the 
linguistically oriented student to identify and analyse more 
easily those structures which are more problematic. Such stu-~ 
dents havé also been provided with basic descrivtions and re- 
ferences to more detailed studies. Similarly, the student in- 
terested in reading and writing Kikuyu will be able to do so 
most easily after internalizing basic structures. These stu- 
dents have also been provided with textual sources and refer- 


ences to other sources of textual material. 


B. The course is organized into two sets of course units, 
the short course, Aria-i na AagTkiyi, and the long course Wr- 
rute Gikilyi. Aria-i na Aagiktiyt, the short course, is organ- 
ized according to semantic categories. The aim of the short 
course is to provide basic survival speaking and listening 
skills. The ten units of Aria-i na AaeTkilyi cover the following 
tonics: 

1. Basic Greetings 


2. Location 


15 
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3. Origins 
4. Work 
« Negation, commands, necessity, time 


. Modifiers 


y) 
6 
7. Ownership, existence, buying and selling 
8. Objects, passives, quotations 
9. Auxiliaries, implied quotations, reasons, purvose 
10. Completed action, temporal and conditional ex-~- 
pressions 
Each unit consists of four quarters each covering one 
sub-topic of the unit. Each quarter covering a svecific sub- 
tovic includes: 
1. An introduction to the topic 
2. A set of initial driils 
3. A summary of constructions covered, an inventory 
of constructions, and in some cases, a vocabu-~ 
lary list. 
4. Five to ten taped drills. Each drill includes 
full instructions and an example. 
The short course may be used in itself as an intensive 
basic introductory course. It was designed so that, if need 
be, it could be compressed into an extremely intensive two- 
week course. This would require a commitment of 6-8 hours per 


day of instruction, drill, and tape work, in addition to over- 


night assignments. 
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It may also serve as an intensive summer program of four 


or eight weeks, at 3-4 hours per day, plus home assignments. 


As an eight week course, however, it should be sunvlemented 


with Units 4, 7, and 8 of the longer course. This is because 


the longer time span would make it unnecessary to restrict 


the range of constructions used so severely. 


Mastery of topics covered in this course will provide a 


student with basic survival level conversational skills. In a 


typical university language course the shcrt course will more 


profitably be used in conjunction with the long course, Wfru- 


te Giktyt. 


Cc. Wirute Giktyi is organized by grammatical tonics ra- 


ther than semantic categories. Its aim is to provide oral 


mastery of grammatical principles necessary for more complete 


mastery of the language. The twenty units of Wirute Gikiyi 


cover the following grammatical topics: 


l. 


2. 


7. 
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Phonology, Orthography, Equational Sentences 
Classes 1 and 2, adjectives, First and Second 


Persons, Personal Pronouns 


- Infinitive, Present Continuous, Interrogatives 
- Far Past, Demonstratives 
- Class ,9 and 10, Object Prefixes, Possessive Sentences 


- Class 7, Possessives, Cardinal Numbers to 101 


Negative Verb forms, Locative, Locational Sentences 
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16. 


17. 


18. 


19. 


20. 


l. 


2. 


3. 


- Recent Past Negative, Today and Yesterday Past 


Affirmative, Telling Time, Class 6 


Class 5 and 3, Imveratives 


- Review 

. Initiative Aspect, Class 4, Numerals above 19 
- Class 11, Subjunctive 

- Futures, Consecutives 


- Continuous and Habitual Aspects, Classes 13/12, 


Ordinal Numerals 
Relative Clauses, Classes 15 and 16 
Projected and Completive Aspects, Temporal, Loca- 
tive and Manner Relative Clauses 
Situatives, Hypothetical System, Conditions 
Participles, Precative, and ~—ki- 
Passive and Directive Extensions 


Summary and Review 


Eacn unit of Wirute Gikfiyii includes: 


A series of statements introducing the tonics of 
the unit. 

Five to ten taned drills each including full in- 
structions and an example. 

A set of home exercises designed to provide additional 


practice in manipulating the struc.vures covered. 


18 
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ike the short course Aria-i na Aagikiyli, the longer course 

Wirute Gikflyi may be used alone. It was designed to serve as a 
two semester or three quarter course at university level, re- 
quiring a commitment of 4-5 hours per week, plus outside assign- 
ments. Teachers using it in a three quarter system would be well 
advised to replace Unit 10 with two separate review units placed 
after Units 6 and 13, respectively. You will find that these are 
good natural break points as well as Urit 10. 

It may also, however, serve as a one semester or two-quarter 
course, in which case it should probably be viewed primarily as a 
structure Or reading course rather than a practical introduction 
to the spoken language. Even as a full year course, it emphasizes 
the oral mastery of grammatical principles, rather than stress- 


ing conve~sational fluency. 


C. Ideally, the two courses have been designed to be com- 
bined into a single course, which we have entitled Gikityd ni 
Kioigire. The combined course is intended to be the equivalent 
of a year's University-level course, aimed at providing both 
conversational skills and mastery of grammatical constructions. 
This could also serve as an 8 to 10 week intensive course, as- 
suming four hours per day plus appropriate outside work. 

The combined course is so arranged that no material from 
the short course is introduced in the first half, synchronized 


with reiated units of the long course, to provide material for 
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conversation even at a stage when the number of fully intro- 
duced grammatical structures is low. In the second half, this 
is phased out, as the student reaches a stage allowing access 


to the Texts. The combined course links the two as follows: 


Mirute Gikiyii Arja-i na Aagikfivt 
Week 1,2 Unit 1 Unit 1 
Week 3,4 Unit 2 Unit 2 
Week 5 Unit 3 (begun) Unit 3 
Week 6 Unit 3 (continued) Unit 4 
Week 7 ------- Unit 5 
Week 8,9 Unit 4 Unit 6 
Week 10) Unit 5 ee ee 
Week 11 Unit 6 Unit 7 
Week 12 Unit 7 Unit 8 (begun) 
Week 13 Unit 8 Unit 8 (continued) 
Week 14 Unit 9 Unit 9 
Week 15 Unit 10 2 ee eee eee 
Week 16 Unit 11 Unit 10 (lst quarter) 
Week 17 Unit 12 Unit 10 (2nd quarter) 
Week 18 Unit 13 Unit 10 (3rd quarter) 
Week 19 Unit 14 Unit 10 (4th quarter) 
Week 20 Unit 15 Sibaieicons 
Week 21,22 Unit 1600 
Week 23,24 Unit 17 oweiecmie 
Week 25,26 Unit 18 eee 
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Week 27,28 Unit 19 Sssoss 
Week 29 Unit 20 o~---- 

The units of the shorter course end just at the point 
where the student is ready to begin work on connected text. 
Again, in a quarter system, one would want to restructure the 
review of Unit 10 of Wirute Gikiivl. The review points in this 
case should come after Unit 4 and Unit 14 of Wirute Gikiyt, 


which are good stopping points in terms of the combined course. 


D. In addition to the short and long sets of course 
units, Aria-i na Aagikiyti and Wirute Gikiyt, we include four 
Essays on the structure of the Kikuyu language, a set of 
transcripts of taped Paradigms, a set of nine conversations 
and sixteen texts, and a Vocabulary. 

The four Essays cover the phonology of Kikuyu, the noun 
class system, the verbal system, and clause structures. In 
the Wirute Gikflyi and occasionally in Aria-i na Aagikiyt course 
references are made to these Essays as they are relevant to 
the topics of particular units. The linguist will find them 
interesting reading in themselves. They are intended to supple- 
ment end, at later stages, supplant grammatical explanations in 
the units, and to obviate most need for distracting narudigms 
and tables. In tae pouversational Aria-i na Aagikiyfi those 
explanations and tables which are absolutely necessary have 


mostly been inserted in the unit. In these parts of the course 


el 


reference to the Essays may prove confusing to the student. 

The taped Paradigm series may be used with either set of 
course units for review, reference, or reinforcement purposes. 
Similarly the Conversations may be used with eizher course, or 
in a combined course. With Aria-i na Aagiktyt, they should be 
introduced beginning with Unit 8. For Wirute Gikiy® or the 
combined course, Gikiyu ni Kioigire, we would recommend start- 
ing them at Unit 11, thus using them as 2 preparation for 
working with the Texts. The Conversations are graded for com- 
plexity, and include exercises and full notes. 

The sixteen Texts are intended for use in place of home 
exercise after Unit 13 of the Wirute Gikiyt and combined course. 
The Texts are intended for work outside of class and will then 
be the basis for class discussion and activities. They have 
been carefully chosen, and, in most cases, svecially composed 
as an introduction to Kikuyu culture and life in Kenya. We 
begin with specimens of traditional oral litereture, and finish 
with descriptions of transport, ecucation, and the like. From 
these Texts the student should acquire not only a feel for 
adult idiomatic Kikuyu, but also for the life-style common in 
central Kenya, today. 

The Vocabulary includes all vocabulary items used in the 
two sets of course units as well as the vocabulary used in the 
Essays, Paradigms, Conversations, and Texts. It does not limit 


itself to this however, but includes other useful items. 


This course is intended only as an introduction to the 


Kikuyu language. Upon completion of the course the student 


should have acquired basic conversational skills, be prepared 


to acquire and use additional vocabulary easily, and be capa~ 
ble of quickly learning to manipulate even the most complex 


structures of the language with relative ease and facility. 


E. Part of the course, but not included in this text- 
book, are the Tapes and the Slides. The tapes include: 

1. a series of Phonetic Drills, designed to give the 
student practice in discriminating and producing 
the more difficult (i.e., less English-like) aspects 
of Kikuyu pronunciation; designed to be useful for 
both sub-courses. 

2. Tapes for Aria-i na Aagikfly0. All examples for the 
first five units, and all drills (including suggest- 
ed correct responses) from all units are recorded, 
with pauses for student response. 

3. Tapes for Wirute Cikiyil. Again, all drills, and, for 
the first five units only, all examples are recorded. 

4. The Paradigms, mostly covering the verbal system, 
but including concord material. 

5. The Conversations 

6. The Texts. For some of these, two recordings are 


included. One iS a field recording, the other a 
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slightly modified studio recording. The first il- 


lustrates normal Kikuyu usage, the second allows 
the beginner to follow with greater ease. 

The Tapes have been nrepared to give greater exposure to 
the sound of Kikuyu. The sneakers on the recordings model a 
number of different varieties of Kikuyu, which should help 
the student's ear to accustom itself to the variations to be 
met in Kenya. 

The slides are intended to supplement the cultural intro- 
duction which must form part of any serious language course. 
They should be used to enlighten and stimulate classroom dis- 
cussion. There are four series, eech accompanied by commentary 
and questions: 

1. The Countryside of Central Kenya 
2. The Animal Life of the Kikuyu World 
3. The Central Kenyan Home and its Life 


4. Kikuyu Economics and Social Life 


III. 

A. So, how do we do this? Detailed instructions, please. 
For a typical unit of Aria-i na Aagikiyi, the student should 
read over the four quarters of the unit before the day, week, 
or other time-neriod allotted for the unit begins. In class, 
the teacher should first go over the examples for a single 


quarter quickly, supplying supnlemen*tary examples and explana- 
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tions as necessary. In some cases, with some classes, it may 
be appropriate to spend some time on simple reflex stimulus- 
response drill, to reinforce a vert form or a question-answer 
pattern. As soon as possible, however, the class should move 
to the Initial Drills for that quarter. 

The Initial Drills have been designed to be, in general, 
more stimulating, flexible, and demanding than basic pattern 
drills. In some cases, advance preparation by the students is 
involved. where this is so, the drill should be nostponed to 
the next dav. Alternatively, in a very intensive course, the 
students should be allowed a short break to plan their vresen- 
tation; in highly intensive courses, frequent breaks are neces- 
sary in any case. Many of these drills, implicitly or explicit- 
ly, are designed te be exvanded and used in mere complex forms. 
It is expected that the teacher will build in a recycling and 
review of earlier material, so that in, say, Unit 5 the stu- 
dents may work through a more complex version of a drill fron 
Unit 3. 

The taped drills do not correlate closely with the quarter 
topics in all cases. They are meant to be used for practice at 
the close of the unit, usually at home or in the Language Lab- 
oratory. They are also, however, designed as models of drills 
in the classroom. 


Students should be assigned outside work at the end of 


each day. The number of such assignments, and their complexity, 
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will of course vary with the length of the course; from the 
extreme case of one assignment per quarter to the other ex- 
treme Of one ver unit. These assignments, in addition to work 
with the tapes and assigned drill preparation, should include 
conversations, preformed alone or, preferably with fellow stu- 
dents, and compositions. All such work should be recorded and 
handed in for evaluation. While it is important that the stu- 
dent should be able to read and write Kikuyu, it is more im- 
portant that the language be seen as a vehicle for spoken 
communication. Recording assignments of this sort will help 
reinforce spoken over written Kikuyu. 

Students should also, if time allows, be assigned readings 
in Kikuyu culture and history. This will help to prepare them 
to survive in and understand the Kikuyu environment. 

B. The operation of a typical unit of Wirute Grkiyi 
should be similar. Students will read over the exnlanatory 
material of the unit, and any assigned segments of the Essays, 
in advance of working wivh the unit. The teacher is advised 
to be svaring in assigning Essay reading. Exnlanations which 
are transparent after a certain internalization of Kikuyu struc- 
ture is attained will be sources of confusion and consterna- 
tion as the student takes the first stevs. Significant seg- 
ments of the Essays, other than those snecified in the indivi- 
dual units, should vrobably not be assigned to the average 


student until the second half of the cour'se. 
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If the unit has (as is usual) a number of sections, and 
the time alloted the unit extends over a week, the teacher 
should probably present each topic on a separate day. The 
taped drills should also be spread over the period. For this 
course, the teacher will at all times have to supplement the 
taped and printed drills with specially created exercises. 

Since this nortion of the course is more graded structur- 
ally and progresses more slowly, it will not be possible to 
engage in much work with class conversation, though some con- 
versation and oral (recorded) homework is possible and encourag- 
ed. We have provided, besides the recorded material, suggested 
home and classsoom activities for each unit. Again, all home- 
work should be recorded, even if it is to be presented in class. 
This will be good practice, and ensure that all get heard even 
if class time does not let everyone perform. The teacher may 
supplement the work with carefully graded readings, after about 
the third unit. We suggest using excernts from the TKK series 
of Kikuyu readers, which contain useful vocabulary, present a 
somewhat normalized Kenyan lifestyle, and are excellently grad- 
ed in grammatical and idiomatic complexity. But other materials, 
including those you, the teacher, compose yourself, may be 
employed. One useful exercise would be to have students com- 


pose materials which can then be used for the next year's cron. 


C. A typical week of the combined course, Gikiy nf Kioi- 


gire, will be a combination of the activities of the two sub- 
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courses. More grammatical work than in the short course, and 


much more conversation than the long. The principles, however, 


are much the same. We would recommend: 


Monday: 


Tuesday: 


Wednesday: 


Thursday: 


Friday: 


review of the last week's work and initial pre- 
sentation; home assignment of pattern drills. 
pattern practice and simmle conversation using 
new patterns; homework with taned drills. 
secondary presentation and pattern drills; home 
assignment to prepare presentations and conversa- 
tions. 

conversation; home assignment of longer presenta- 
tions. 

student presentations; weekend home assignment of 
taped drills and cultural readings; renort to be 


turned in on Monday. 


D. These directions have all been for tyvical units. The 


first and last units are not typical, however. For example, 


one cannot exnect students to come on the very first day hav- 


ing read the introductory material. The very first unit of 


each version to the course, after the usual introductory re- 


marks ('Good morning, I am Mr. Cranshaw T. Wanyoike, and this 


is Kikuyu 101'), will necessarily be concerned with building 


pronunciation. We need to begin immediately with loud choral 


exercises. 


ag 


Stress the 'loud'. The student who whispers cannot produce 


@ correct vronunciation; cannot hear mistakes; cannot be heard 
making mistakes, and so cannot be corrected. One who yells 
will, of course, be too loud for normal Kikuyu usage, but it 
is easy to lower the voice, once correct habits of articulation 
and intonation are formed. 

After the choral work, move to individual renetition. Only 
thus can you tell which students can and which cannot handle 
tone contrasts, vowel contrasts, and the more interesting con-< 
sonants and combinations. You will find some students have no 
problems, some have many, most have some, and no two have the 
same set of problems. The relatively small group of difficult- 
ies shared by the majority of students can and should be drill- 
ed extensively in class. For the others, as soon as a student 
has been diagnosed as having difficulty with a particular as- 
pect of pronunciation, assign work with the Phonetic drill or 
drills appropriate. The attempt to work on one student's pro- 
blem in class will waste the other's time and often embarrass 
the student. 

The grammatical structures and vocabulary introduced at 
| this stage have deliberately been kent minimal. Simple struc- 
ture and short utterances will give the student the best chance 


at acquiring a good pronunciation. Home exercises should in- 


clude speaking onto and transcription of tape. 
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E. The later units of the long and combined courses are 
also atypical. By this stage - from about Unit 15 on - at least 
half of the students' time should be focussed on work with 
connected text, including our recorded text series. The mat- 
erial introduced and drilled in these units should be viewed 
as commentary and practical notes to the texts, and the pre- 
sentation should be liberally sprinkled with illustrations 
drawn therefrom. 

Students should first listen to the recording and trans- 
cribe the whole or segments, which can be checked against the 
printed version. Careful attention should be paid to segmenta- 
tion and intonation. In class, if the teacher desires, passages 
may be translated, but probably only excerpts, and only those 
with important grammatical vhenomena or difficult content. 
Translation into English as an end in itself is not valuable 
enough to language learning to justify use of class time. If 
full translations are desired, they may be written at home and 
turned in. 

Class time should be taken to discuss - in Kikuyu - and 
expand on the cultural content of the Texts. The Kikuyu situ- 
ation may be compared with the student's own life-style, or 
contrasts between traditional and modern ways examined. It is 
cecommended that the students be assigned individual work with 
oO ner texts, preferably recorded on tape, either oral narra- 


tive or other prose of adult level and tnoical content. The 


student, after working over the text, which may involve some 
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student - instructor feedback, should report in Kikuyu to the 
class, retelling the story or outlining the facts presented. 

At this stage in the course most drill will be review. If 
grammatical problems arise in the Texts the teacher may wish 
to spend some time drilling the point. 

Note that in the short course, Aria~i na Aagikflyl, the final 
units deserve no special treatment. This is due to the restrict- 


ed scope and great compression of the course. 


F. Again for Wirute Gikyt and the combined course, the 
review units 10 and 20 deserve special treatment. These have 
been designed to provide review and preparation for final exam- 
inations. If the course in taught on a quarter system they should 
be redistributed; we have assumed a semester scheme. The material 
presented consists of sample examinations. These should be used 
at the end of the review unit. 

To lead up to the sample examination, take drills from the 
preceding units for review. These should, however, be expanded 
to include currently available material. A review drill on Equa- 
tional Sentences, for example, should not be limited to Class 
1/2 nouns and adjectives. 

The sample examination of Unit 10 should be used with care. 
As it stands, it has been devised for the combined course. Every 
second section assumes exnosure to the conversational course. If 


these segments are omitted, the remainder will serve for Wirute 
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Giktyt alene. It is not recommended that examinations be includ- 


ed if Aria-i na Aagikfiyf is used alone. The course is for too 


intensive to spare time preparing for examinations. Besides, 
the only appropriate examination for a purely conversationally 


oriented course is conversation in situ, in this case in Kenya. 


G. Those are your instructions. Go to it, learn thorough- 
ly; Gikiy ni kioigire atfri, tigi wI mbere ya hinya. Help 
your students and classmates, and let this be a team effort; 
Gikiyi ni kfoigire att kiera kimwe gitifiragaga ndaa. But do not 
feel superior as you help them; you may tomorrow need their 
help. Toond& Gfkiyt nf kfoigire atirf, titoof Mi oof it. 

The learning process will take time and effort, a lot of 
each, no Gikfiyf ni kfoigire atirf, wira ni kIyo, na Okt tnii- 
nagwo na kaara. The result will be its own. reward = understand- 
ing of a new language and aiother culture, and a better per- 
spective on your own, toondfi o ta firfa Gikfyi kioigire fitacee- 
raga oigaga no nyina trugaga wega. . 


Oh, yes. We thought you would never ask. The line Giktivi 


ni Kioigire, wtich serves as the title of our little course, 

is that often used in introducing Traditional Kikuyu proverbs. 

It means (if you haven't taken the course yet) 'Gikiyt, legend- 

ary father of the Kikuyu people, said ...'. Alternatively you 

may take it to refer to the collective mass of the Kikuyu. 
Thooma-i na mwirute na wega. 


NI ithuf aandiki aa kabuku gaka. 
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Home Reading Assignments 


We feel it is very important for the student to become fami- 
liar with the history and traditional culture of the Kikuyu. The 
teacher of the course will find that the Texts provided are de- 
signed to give some insight into Kikuyu ways of life, esvecially 
current ones. But this is not enough. Besides the building of 
Kikuyu cultural background into classroom work, through conversa~ 
tion, slides, guest lectures, or whatever may work, the student 
should be asked to do extensive outside reading. This should be 
in English at first (unless, by a miracle, all students can handle 
Swahili readings on the Kikuyu available). At the later stages, the 
students should switch to Kikuyu readings. This will involve some 
work in the classroom, of course, esnecially since not all readings 
will control vocabulary and grammar as we have. But at that stage 
the time allowed per unit should allow the necessary work. 

You may wish to establish your own reading list and sequence of 
assignments. Go ahead. But, in case you don't we have established 
the following list and sequence. We assume a year's course of thirty 
weeks. The reading should be equally anpronriate either for Wirute 
Giktyt or for the combined course Gikijyi ni Kioigire. The books spe- 
cified are small, cheap, and should be readily obtainable. If it is 
not required that students purchase the books, ensure that adequate 
copies are placed on reserve in the library. 


A word of caution - make sure that these are integrated into 
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class work, lest some students neglect them. Discuss the read- 
ings (in Kikuyu whenever practical), build vocabulary and con- 
tent into classroom conversation, assign reports, and, yes, build 
them into your examinations. A language is as inseparable from 
the rest of the culture of the people who speak it as a knee is 


from the rest of the leg of the person who stands on it. 


All readings are from: 


Agikityt: Gakaara Wanjail, Agiktiyi Maumau na Wivathi, Gakaara Book. 


Service, Karatina,1971 


Gecau: Rose Gecau, Kikuyu Folktales, East African Literature Bureau, 


Neirobi,1970 
Kenyatta: Jomo Kenyatta, Facing Mount Kenya, Heiniman, London, 1979 
Kirtra: Mathew Njoroge Kabetil, Kirira kia Ugikily, East African Lit- 
erature Bureau, Nairobi, 1966 
Muriuki: Godfrey Muriuki, A History of the Kikuyu 1500-1900, Oxford 
University Press, Nairobi, 1974 


Ng'ano: Stanley Kiama Gathigfra, Ng'ano na Thimo cia Ursikivi, The Eagle 


Press, Nairobi, 1950 


Besides these, students should if possible have, or have 


access to, these reference works: 


SE eee 


William Blackwood and Sons, Edinburgh, 1960 


34 


32 


Benson: T. G. Benson, Kikuyu-English Dictionary, Oxford University 
Press, Oxford, 1964 

Gecaga: B. Mareka Gecaga and W. H. Kirkaldy-Willis, A Short Kikuyu 
Grammar, Macmillan and Co., London, 1960 

Gorman: T. P. Gorman, A Glossary in English, Kiswahili, Kikuyu and 


Dholuo, Cassell, London, 1972 


Week 1 
Gecau "The Undecided Hyena" p- 66-67 


Kenyatta "Tribal Origin and Kinship System" Dp. 3-20 


Week 2 


Gecau "The Inhumanity of the Ogre" p- 86-89 


Muriuki "Introduction" Dp 1-2) 


Week 3 
Gecau "Manga and his Sister" p- 90-91 


Kenyatta "The Gikuyu System of Land Tenure" D. 21-51 


Week 4 
Gecau "Mister Spider's Courtship" p- 68-71 


Muriuki "The Physical Setting" p. 25-36 


Week 5 


Gecar "The Oid Man's Swoller Knee" D- 123-126 


Murtiuki 


Week 6 
Gecau 


Kenyatta 


Week 7 
Gecau 


Muriuki 


Week 8 


Gecau 


Kenyatta 


Week 9 
Gecau 


Muriuki 


Week 10 


Gecau 


Kenyatta 


Week 11 


Gecau 


Muriuki 


33 


"Migration of the Mount Kenya Peoples" 


"Nature and Value of Folktales" 


"System of Education" 


"Types of Tales", "The Form of the Tale" 


p.25-61 


p. 3-8 


p-95-124 


D.9=27 


"Migration and Settlement of the Kikuyu" p.62-82 


"Characterization", "Magic Life and Death", p.27-5h 


"Man's Justice", "Imagination", "Conclusion" 


"Religion and Ancestor Worship" 


"The Hare's Practical Jokes" 


"The Kikuyu and their Neighbors" 


"The Small Man from Metumi" 


"The Gikuyu System of Government" 


"A Hyena Who Babysat" 


"The Social and Political Structure" 


p. 222-258 


p.57~61 
».83-109 


- 16-79 


'd 


p.179-221 


. 62-65 


be | 


-110-135 


fe] 


Week 12 
Gecau 


Kenyatta 


Week 13 


Gecau 


Kenyatta 


Week 14 
Gecau 


Muriuki 


Week 15 
Gecau 


Kenvatta 


Week 16 


Gecau 


Kenyatta 
Week 17 
Gecau 


Muriuki 


Week 18 


Gecau 
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"A Communal Sacrifice in the Lake" 


"Economic Life" 


"Maara's Dead Father" 


"Industries" 


"Nyambura and Mangeca" 


"Prelude to British Rule" 


"Mukuru Muriati's Niece" 


"Initiation of Boys and Girls" 


"For the Beauty of Their Teeth" 


"Sex Life Among Young Peonle" 


"Thiiru the Medicine Man" 


"Conclusion" 


"Wanjiru the Heauty of the Hills" 
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p- 72-75 
p. 52-67 


p.120-122 


p. 68-94 


p- 92-99 


p- 136-166 


D ° 80-85 
p.125-156 


p.110-113 


p. 149-156 


p-114-119 


p.167-179 
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Kenyatta "Marriage System" p.157-178 


Week 19 


Gecau "The Egg that Hatched a Beautiful Girl" 5.197-129 


Kenyatta "Magical and Medical Practices" D.270~296 


Week 20 
Gecau "The Life-giving Dove" n.130-131 


Kenyatta "The New Religion in East Africa" D.259~269 


Week 21 
Gecau "Children of the Deserted Homestead" p. 100-106 


Kenyatta "Conclusion" P.297-306 


Week 22 
Agiktiyt "Kihumo kia Marakara" 
Kirira "Ogiirani" 


Ng'ano "Mithoni na Thirit" 


Week 23 
Agikiyt "Uria Athungu Mathonyire Gikfyi-int" 
Kirira "Ugilrani" 


Ng'ano "MMirTitu Wagiritwo ni Irimi" 
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"Waiyaki Akuire Ki?" 
"Kithikania" 


"Mwathi na kahi{f gake" 


"Mugikuyu Ni Eiganitie" 
"Kirfra kia Mahanda na Magetha" 


"Mwerll na miirti wa nyina"” 


"Mathetera Kugairwo Ithaka" 
"Tciarfro ria Mwana" 


"Riigano rwa Mitema Kianda" 


"Mbaara ya 1914 na Kibandi" 
"Ohii" 


"Mindi wetagwo Menyi" 


"Ndini na Githomo Gikuyu-ini" 
"Kiama kia Harry Thuku - 1920" 
"Trua" 

"Thiaka na Hiti" 

"Hiti yetuire Mindat" 


"Nding'oing'o na Hiti" 
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p.14-19 
p.46-48 


p9 


n. 87-89 


0.20-21 


D e 5-11 


0.26-27 


p. 28-31 
D.16-22 


v.17-18 
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Week 28 (cont. ) 


Ng'ano "Nding'oing'o na Hiti" p.19 
Week 29 
Agikttyii "Mburagano Tondu wa Thuku" p. 40-43 


"Ahindi na Athungu Gucirira Ithaka 


cia Kenya - 1923" p. 43-86 

"K.C.A. Kuona Kenyatta - 192k" p. 46-51 

Kirira "Matua ma Macira ma Aagu" p.94-95 

Ng'ano "Wakahare na Ngart" p.13-16 
Week 30 oa 

Agiki: "Irua ria Airitu na Muthirigu" n.51=55 

"Kenyatta Gutumwo Ruraya ~ 1929" p. 55-58 


"Agikuyu Gwitongoreria Macukuru - 1931" ».61-64 
Kirtra "MIthemba ya MiTh{twa" p. 98-103 


"Migiro" n.105-108 


Nz'ano "Konyeki na ithe Mangeca" p.23-26 
NZ ano 


eGTTHUMO ahhh... 
KTRINYAGA 


@GICUKA 


ar) 
Ac =*Hh 
A 


+7 


100 MILES q 
poe MOMBATHA 


BWRWARI WA KY RYNHAGA 
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UNIT 1: 


A. This is the period at which we begin your introduction to 
the Kikuyu language. We will start relatively slowly. There 
is much to get used to, both in the noises Kikuyu makes and " 
in the way those noises fit together into words, not to men-~ = 
tion the way words themselves fit together. We will start off 

by giving you the chance to hear and pronounce a set of Kikuyu 
words. Some cf these will present you with no problem at all, 

if you are normal speakers of English. Others will cause prob= 
lems for some students (not you, of course), and we'll have to 
design them some special drills to help them master the sounds. 
But a few will predictably cause problems for almost everybody. 


Those we'll all practice. 


Before we start, let us warn you to keep ears alert, especi- 
ally for pitch and rhythm (did we spell that right? ). Kikuyu 
is a language where there is a difference between long vowels 
and short ones. This is not like so-called long and short vow- 
els in English, which are really different things. It is also 
not like single and double vowels in Swahili, if you know that 
language at all. Swahili double vowels always give two syllables, 
but in Kikuyu long vowels make just one syllable. This affect: 


the rhythm significantly. Listen to these: 


getira gwtifra 


‘prune! "prop! 
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gwkyra ewkyyra 
'surpass' ‘tell him' 
gwcera gwceera 
‘loosen soil! 'visit' 
gwtata gwtaata 
‘dare! ‘drip' 
kwnora kwndora 
"be fat' "sharpen' 
grkwré grkwira 
‘grow? "pull up! 
kwhira kwhitra 
‘scatter’ ‘wipe! 


If you use the wrong length, it will cause all sorts of con- 
fusion. We hope you have a good ear for rhythm. That is not all, 
though. In the words we just asked you to listen to, there are 
other things going on besides length differences. Kikuyu (like 
probably about a third~ rough estimate -of the languages in ex- 
istence and at least half of those in Africa) is what we call a 
tone language, which means we have words distinguished only by 
pitch differences. We will be doing a LOT of practice with tone. 
For now, just listen to these; 

ti njégt 


‘it is not an elephant’ 
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t{ mbérf 

‘it is not a goat' 
tf ngwkw 

"it is not a chicken' 
nf nhamw 

‘it is oan animal’ 
ny mowrf 

‘it is a goat! 
nggeéréect 

"garage! 
nf njata 

‘it is a star’ 
mvar {mg 

"teacher' 
mary kt 


"castor oil/plant' 


This dees not exhaust the range of combinations, by any 
means, but it gives the general idea. Ali of these have a long 


Syllable followed by two shorts, and all have different pitch 
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patterns. Quick, run off and take a music appreciation course. 


The remaining noises of the Kikuyu language are somewhat 
more inclined to fit in with what English-speaking ears are used 
to listening for. That does not mean there are no problems. 
There will be problems. Let's first take a look at vowels, Kiky- 
yu has seven vowels, each of which may be long or short, as we 


said earlier. You've already hear@ them, but let's hear them 


again: 
gwtira gwtiira 
‘prune! ‘prop’ 
gwkyra gwkyyra 
"surpass! "tell him' 
gwcera gwceera 
"loosen soil! 'visit' 
gwtata gwtaaté 
‘dare! ‘drip 
kwnora kwnddra 
"be fat! ‘sharpen! 
gwkwraé gwkwwra 
' grow! "pull up! 
kwhira kwhitra 
‘scatter’ ‘wipe! 


But we also have combinations of vowels. Try these: 


dnfy "go! 
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"thighs! 
"shoulders' 
"food! 

"face' 
"calabash' 
"black' 

'white' 

‘years! 

"bag! 

‘sharp’ 

"help' 

"my mother' 
"let him come out! 
"black' 

"body ! 

"white! 

"fire! 

"ift 

‘have relative die’ 
‘arrow’ 

"let him drink! 
"drink! 

'fear' 


'flood-water' 


These are not all the combinations, but only those grcups 
of two vowels allowed inside one syllable. With more than one 
syllable, more combinations are allowed. Also, one can find con- 
binations of three vowels, as in micfairf 'the woman who has 
given birth’. Relax. We'll spare you those combinations for now, 


and you can't have more than three in a given syllable. 


Now for consonants. Kikuyu may have a lot of vowels and vow- 
el combinations, but we have relatively few consonants. Some of 
these are easy, some are hard. A few are a little like English 
consonants but not identical. A few are identical(or close e- 
nough ) but are put in places where English doesn't allow then. 
Try the sample below. If you have problems with some of them 
(who knows, you may get them all right the first time) we'll 


practice then. 


baaba 'my father' 
‘my uncle! 
‘corn’ 
"behind! 
‘aunt! 
‘spend the night! 
'small' 
‘owl! 
‘grand mother' 


'tomato' 
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'swift(bird)! 


‘crack! 
Lgddgo ‘crow! 
Ingangt ‘crocodile! 
nggangga ‘guinea fowl! 
hitht "vats! 


There, we knew you would enjoy it.Notice that we do not al-~ 
low combinations of consonants(if you want to call mb, nd, etc. 
combinations, fine, but we would rather not). IF you did all 
of those just right, proceed. No? Well, try whichever of the 
phonetic exercises your teacher assigns. We have included a wide 
range, and your teacher can design you supplementary work for 


your individual problems. 


At this point you may, if you have linguistic interests, 
want to read Essay 1 on Phonology. Even if not, your teacher 


may assign you to do so. 


B. Now that you have perfect pronunciation, some words on how 

to write the stuff. There are in fact several ways to write Ki- 
kuyu, some better, some more popular, some more official than 
others. Most of these we will not bother you with. For one thing, 


once you know the language moderately well you can convert easi- 


ly. For another, until you know the language moderately well, 


most systems will cause a lot of confusion. 


We are going to use two different systems. One of these we 
have used in the examples preceding. This is our own carefully 
designed system (for seven vowel Bantu languages), set up to 
avoid all diacritics beside tone marks. It has a number of ad- 
vantages, like building more consistency than other systems, 
and (philosophically trivial but not unimportant) fitting easily 


on a typewriter. 


The second system which you have to know is essentially 
that which has long been standard in Kikuyu writing. Our only 
contributions are consistency in marking vowel length and con- 
sistent use of rw instead of rti when followed by a vowel. Since 
this system is not only official, but essential for most print- 
ed texts, we include it; but it poses problems of efficiency, 


and interferes with the tonal markings. So we won't mark tone 


in those places where we use it. 


Aside from not marking tone, the two systems generally a- 


gree. In both we will mark vowel length consistently. All long 


vowels within a word will be written double except for those 


followed by mb, nd, nj, ngg, the four pre-nasalized consonants, 


and those lengthened by the presence of another vowel in the 


same syllable. In these environments vowels will be written 


double only if they are knowm to derive from a sequence of two 


vowels. For example: 
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kWenda kwenda "to love! 
kWWnhénda kiinyenda 'to love me! 
kwmeenda kimeenda "to love them! 


In these examples the vowel e is about the same length in each 
case. In kwinhénda it is lengthened by the following nd, so it 
is written short. In kWénd& it is lengthened by the preceding 
Ww and the following nd, and length is not written because it 
is predictable. Kiméénd&, however, derives from kw-ma-end-e. 


The a-e sequence gives a long ee, which is written that: ; in 


spite of the following nd. 


In writing vowels and semi-vowels (in case you didn't real- 
ize it, in English y and w are officially semi-vowels, half 
vewel-like and half consonant) the two differ. Tone marking is 
one difference, but not an important one. After all, if it were 
not for the standard typewriter, we could write tone-marks in 
the official orthography. Marking tone is easy (though you might 
disagree ubout hearing and repreducing tonal distinctions. ). 
Consider: 

t{ mb#rl néné ‘it is not a big goat! 
The acute accent < which slants upward, indicates a high tone. 
The grave *~ (pointing down) ,marks low. The symbol * over a vowel 
we use to mark downstep. That (of course) is a high tone which 
is one step lower than a preceding high tone. The rule says, 


once you step down, you can't go back up(it's all downhill from 


20 


ad 


here), so * after a downstep ( °) is the same downstep level. 


Yes, you'll get used to it. 


There are a few differences in writing consonants, these 
all have good reasons. But let's simply present the same words 
given above as they appear in the standard orthography. 
gutira gutiira 
gukira gukifra 
glucera giiceera 
gitata giitaata 
ktnora ktnoora 
gukiira gukiltira 
kthura kthuura 
thif ciero 
ciande irio 
Uthiti kiuga 
kfiri kieri 
niaka kfondo 


ritigi teithia 


guoya kigui 


baaba maama 
mbembe thuutha 
taata raara 
niini ndundu 
cic! nyaanya 
njinji keitka 
igoogo ing'ang'i 
nganga huuhu 


vo. Notice that in the standard system most of the ws and 
vs of system number one are replaced by i and £. You can call 
these ‘marked u' and 'marked i'. The squiggle you can call tilde 
if you feel classy; if you feel East African, it is a hat 
(nggdo{{2). There are rules for when they stay w and y in the 


standard system, but they are a little technical for now. 


Because the standard system was English- influenced, it 
use. th for dh; the dh fits better with the Swahili rules, 
though. Similarly, the early English in East Africa assumed 
that the sound in ingangt and English sing is the sound of 
ngganegé and English finger with something cut off. So they 
wrote inglang'i and nganga to reflect that. If you compare m/mb, 
n/nd, and ng/ngg, however, you can see it makes more sense in 


Kikuyu terms to say that in ngg something is added to ng . But 


in the other, y is being used as a vowel symbol, and ny corre~ 
sponds to standard ni. So we borrow nh, which is used in Bantu 
languages influenced by Portuguese, and use +hat. There are no 


other differences seen here. 


C. Equational Sentences 
My, but that is an impressive heading. Why don't we start 
with something simple? So trust us. Equational sentences in 
Kikuyu are about as simple as you can get and still say some- 
thing.What is an Equational Sentence? Let's go back to school 
for a minute (any Math majors here?). Here's an equation: 
X equals Y 
And another: 
X plus Y equals Z 
which means that Sam is a dog is an English equational 
sentence: 
Sem equals dog 
Now, in mathematics and chemical equations, things have to bal- 
ance= the two sides must be equivalent. Things like 
3 equals 2.5 
will not work. And because the two are equivalent, it should 
be possible to reverse them: 
X equals Y 


Y equals X 
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So, in language terms: 

Sam is big. 

The big one is Sam. 
Now, in English, the Equation is done mostly with is/are/am/were/ 
be/been. We have to watch out, because these have other uses. 


Sam is here does not mean that Sam and here are equivalent. 


Sam is eating does not mean that Sam is all or part of food- 
consumption. The same problem arises in Kikuyu. For our pur- 
poses, to be an equational sentence we need to sey that an e- 
quivalence is being presented between two nouns, or between a 
noun and an adjective. How adjectives work is for Unit 2, though. 


Right now, let's work on some equations with two nouns. 


Kikuyu nouns are simple enough. Like English, Kikuyu has 
only about two mein forms to worry about: Singular and plural. 


We recommend memorizing both at the same time. Here are a few: 


singular plural 
mindz andy "person ,human' 
mtunt{fa atin fa "(usually married) 
woman ' 
ovdhttrt adhutrt ‘elder man (usual- 
ly married)! 

mrutant arutani ‘teacher! 

mWrutwo arutwo "student! 


All starting with mi- in the singular and a- in the plural - 
But it need not be so. For example, names need not start with 


tw- and have no plurals: 
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Kamau (m) Njeeri (f) 


Mwangi (m) Wairimi(f) 


Let's notice that the difference between singular ang plu- 
ral is made at the opposite end of the word from Mnglish, using 
a@ prefix, not a suffix. More on this later. For now, try a 
small set of Equational Sentences: 

Kamat nf meritant 
"Kamau equals teacher’ 
Kama nf m@dhitrt 
"Kamau equals elder’ 
mriténf ny mdhiirt 
"the teacher equals elder' 
médhfurf ny mérititant 
‘the elder equals teacher' 
In which it is demonstrated that, if each of two things is e- 
qual to the same thing, they are equal to each other (this 
seems familiar, somehow). Try some in the plural: 
Mwaugl n& Njéérf ny arGtwd 
"Mvangi & Njeeri equal students' 
Njeeri na Wairlmy ny atimifa 
'NjJeeri & Wairimii equal women' 
arfitanf ny atinffa 
"teachers equal women' 
aritwo nf 4dhfifirt na atimffa 


"students equal elders plus women’ 


_ ERIC 55 


54 


So far so good. Notice that ni corresponds to the ‘equals’ 
while na corresponds to the 'plus’. Of course, you will usual- 
ly want to use 'is' or 'are' for nf and 'and' for na, wmless 
you are a mathematician at heart. Notice that ni does not 
change - as long cs we're talking third person, it doesn't 


care what is equated with what. 


The «xistence of equations implies non-equations. Things 
can be unequal. So we replace the equal sign ni with the in- 
equality ti: 

Kamafi t{ mwvrfitanf 

"Kamau does not equal teacher' 
adhfiirf tI arfitwo 

‘elders do not equal students' 
Mwangt n& Kaéméu tf attmffa 

"Mwangi and Kamau do not equal women' 
Njéer? +t{ mvdhfirf 


"Njeeri does not equal elder’ 


The basic patterns are the same. Don't worry too much a= 
bout the difference in tonal patterns we find with ni and ti. 
The fact is, in Kikuyu the tone of one word influences that of 
another, and the position of the word in the sentence influenc- 
es the tone, and so do some other factors. We will give you 
practice with the changing tone patterns, and with any luck 


you'll get some of them right a lot of the time. But if you 
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trv to figure it out you'll go mad and tongue-tied. 


Now, so far these equations have been just like math.. But, 
of course, language is not the same as math, and Kikuyu lets 
us do things that numbers don't. For example, no mathematician 
would dare to write simply ‘equals Y'. But in Kikuyu we say: 

nf meritant 
"he is the teacher' or ‘it's the teacher’ 
t{ Kamat 


"he isn't Kamau' or ‘it's not Kamau' 


These look wnbalanced, but really aren't - it is just 
that the one noun (let's call it the subject) is implicit, 
not actually expressed. What you may not do in Kikuyu is say 
something like 'Kamau is '. The equational nf/ti have to be 
fellowed by a now or an adjective. This is the opposite of 
English, which will not let us say ‘is teecher' but will let 
us have 'The teacher is' (as in answering the question 'Who 
is the greatest person in the world?'). That's tio things op- 
posite English - where we put the plural marks, and what part 
of the Bquational Sentence we can drop. There are more oppo- 


sites to come! 


Home Exercises 


Unit 1 

1. Write each of the words and phrases in the list beginning 
with tf njégG and the sentences given later in standard 
orthography. You need practice writing hats! 

2. Prepare for class presentation three sentences stating what 
@ friend or classmate ‘is' and three sentences stating what 
a friend or classmate ‘is not'. For example: John ni mirutwo; 
John ti mirutani. Then do the same thing describing ¢wo class- 
mates or friends (or friends who are classmates). 

3. Based on the above descriptions, prepare three questions to 
be asked after the presentation using singular.has teen made, 
and three questions to be asked after the presentation using 


plurals has been made. 


OQ YA 
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a 
niirfftu-—_, % 
arutw ey 


UNIT 1 


DRILL 1 


Replace the affirmative with the negative. 


Example: a. miirutani nf mitumiia 


1. 


2. 


ANI vn w £& 


b. miirutani ti miltumiia 
Gathiina nf mtrutani 
Gathifina na. Njooki ni arutani 
nyina ni miirfmi 


nyina na ithe ni arfmi 


. muktrti nf mirfithi 


. miktirfii na kaana nf arfithi 


maama nI mihunjia 
maama na taata ni ahunjia 
MikuhI nf ndagitaari 


MikuhI na Miiraaya ni mandagftearf 


DRILL 2 


Answer affirmatively. 
Example: a. Kamau nf miirutwo? 


b. II Kamau ni mitrutwo 
Gathiina ni merutani? 
nyina nf murimi? 
Mwangl na ithe nfI ahunjia? 
Wairimii ni mtiriftu? 
maama na taata nI mandagitaart? 
mithtkiimi ni Miitigikiyii? 
mirfithi ni Njoroge? 


Kamau na Wairimti nI araata? 


- mwarimi nf miithuuri? 


arutwo ni aanake? 
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DRILL 3 
Answer negatively. 
Example: a. Kamau ni mirutwo? 
b. aaca, Kamau ti mirutwo 
1. Njooki nf niithingi? 
2. Njeeri na nyina ni athuuri? 
3. ndagitaarf ni miigo? 
4, Wairimi nf mirutani? 
5. Jim na Susan ni Aagikiyii? 
6. Njoroge ni mithikimi? 
7. miriithi ni miirf{[tu? 
8. arutwo nf athuur3 na atumiia? 
9. nyina na ithe nI arimi? 
10. Mwangi ni mihunjia? Y 
ig 
/ 


Vn 
al 1 \ yp 


ve: 


mirimi ni miitumiia mithtingt? 
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DRILL 4 
Answer the questions affirmatively, then expand using the 
noum on your worksheet. 
Example: a. Kamau nf mirutwo? 
b. If nf mirutwo na nf Miigikiyi 
1. Jim nf mirutani? 
mithingd 
2. Mwangi na Terry nI arfmi? 
aanake 
3. Aagikiyti nf arfithi? 
arimi 
4. Gathffna nf mirutwo? 
mwanake 
5. NjJoroge nf mtthunjia7 
mithuuri 
6. aru wo nf aanake? 
airfiitu 
7. Joan nf Mithingii? 
miirfitu 
8. andi nf atumiiea na athuuri? 
aanake na airfitu 
9. Wairimii nI ndagitaarf? 
mutumiia 
10. Njooki na Njeeri ni Aagikiyii? 


airfitu 
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DRILL 5 


Answer the question negatively, then expand using the 
noun on your worksheet. 
Example: a. Kamau ni niirutwo? 

b. aaca, ti mirutwo, ni mvarini 


1. Njoroge ni nitigo? 
ndagitaari 

2. Njooki na Gathoni ni athuuri? 
atumiia 

3. ndagitaari nf niithiingi? 
Mitigikiyi 

4. mwanake ni mirimi? 
muiriithi 

5. Jim na Joan nf Aagikiyii? 
athingti 

6. Susan ni mwanake? 
miiiriitu 

7. arutwo ni athuuri na atumiia? 
aanake na airfitu 

8. Njeeri nf mirutani? 
nirutwo 

9. mithuuri ni mihunjia? 
niirimi 


10. Mwangi na miirfithi ni airiitu? 


aanake 
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UNIT 2: 

A. You will probably find this a less staggering wit than 
the first. The reason is simply that we expect you are still 

needing some work on pronunciation. We still won't go beyond 

Eguational Sentences, so you'll be getting more practice with 
those, too. But first, we need to tell you about adjectives, 


if this is agreeable to you. 


If you groaned at that one, or have some time in the past 
studied such languages as Latin, Arabic, Russian, French, Ger-: 
man, Swahili, Spanish, or any of several hundred familiar or 
exotic tongues, we need not point out the obvious (or soon to 
be obvious) characteristics of the Kikuyu adjective. That the 
adjective shares some characteristics with the noun in shape, 
and especially that it must change to agree with what it modt- 


fies, will be nothing new. 


If not, however, your instructor may ask you to read over 
Essay 2. And even if you do know the basic principles of agree~ 
ment or concord, you might just find it useful. But as far as 
just adjectives go, here are the basics. As you noticed last 
time, Kikuyu nous have a prefix to mark, among other things, 
the difference between singular and plural. So, 

mwrutwo 


"student' 
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"students' 
The adjective also has a prefix, and also changes to differen- 
tiate singular and plural: 
mvrutwo mrdaya 
‘tall student' 
aritwo drdaya 
‘tall students' 
mvdhutri omeéné 
"big elder' 
adhiitir? anéné 
"big elders' 

Notice two things. The prefix on the adjective in these 
examples is the same as the prefix on the noun. And, just to 
make things harder on the English-speaking student, the adjec- 
tive comes after the noun. That doesn't seem too bad, you say. 
All you have to do is steal the prefix off the noun, and remen- 
ber to reverse the English order - or is it? First, you can't 
Just copy the prefix off the noun. Nouns with no prefixes, or 
different prefixes, may take the same type of adjective: 
myndw mwkuhy 

‘a short person' 
Tdhé mvkthy 


‘a short father' 


atumffa akihy 
'the short women' 
maanhing akthy 


'the short mothers' 


If that were not enough, there are times vhen the prefix chang- 


es because of the adjective (or noun) it gets used with. With 


the nouns we have used so far, we needn't worry unless the 


stem (what is left over after the prefix is taken off) starts 


with a vowel: 
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mvarfow ovirw 


"the black taecher' 


"black teachers' 
myyratl mwvydhy 

‘a young learner' 
éérfit? eéahy 

‘young learners' 
mvendfa mwérw 

‘a white salesman' 
éendta éérw 

‘white salesmen' 
mwic{ mwagani 

‘a naughty thief' 
alc! aagani 


"naughty thieves! 


mionjér{@ miche 


"the imprisoned businessman' 
Sonjoela sohe 

‘imprisoned businessmen' 
miima-andw mvgy 

"a clever philanthropist' 
oimé-andw Sdgy 

‘clever philanthropists' 
mergant miinyki 

"the broken murderer' 
Soragant dinyki 


"broken murderers' 


All right, we know, some of those are a little strained, but 
at least all the vowels are there. You will have seen and 
heard, of course, that prefixes on nouns do the same things 
as prefixes on adjectives. So, you have mywragani / ddragan 
‘murderer' and miwgy / Sdgy 'clever', both working the same 
way. The changes that take place are perfectly regular, and 


are spelled out in the section on Vowel Coalescence in Essay 1. 


Not least, in the small problems being brought up here, 
is the fact that the Kikuyu noun and adjective not only look 
alike, they also function so much alike that they are often 
interchangeable. In English we can only do this in things like 


‘Only the good die young’, or 'I think he's a Red'. But in 


a 
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Kikuyu, we can often take a noun and adjective and switch them 
around: 
mvtimff{a mmeéné 
‘a big woman' 
munéné metimffa 
‘a female boss' 
medkPal mire 
‘a black paper! 
ovirw mvdhyynt 
"a poor black man' 
You can also use adjectives alone, which messes up transla- 
tions: 
mwrathi nf mega 
"the f;all one is good' 
Sori t{ a&ahykf 
‘the bad ones aren't obedient’ 
If you are used to other languages, you are used to taking the 


English ‘one’ away and putting it in in translation. 


So, what to do with adjectives? 
1.Put them after nouns to modify them: 
mendw mega 
"a good person’ 
aritan?t sogf nf atimffa 


'the clever teachers are women' 
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Kamat t{ mvdhifirs mikérw 


"Kamau is not an old man’ 


. Use them alone, especially in Equational Sentences: 


menéné nf mrt 

'the big one is bad' or 'the boss is bad! 
mvicf tf mekyyet 

'the thief is not foolish' 
Adhwngaw ni ere 


"Europeans are white’ 


- Use them as nouns and modify them with other adjectives: 


minéné mega 
"a good boss' 
airw akthy 
‘short black people’ 
mydhyynt mydhyynt micékeé tf mrfdhy 


"the thin poor man is not young' 


- Modify chem in turn with qualifying adverbs: 


mwrutwo nf uwey mimo 
'the student is very clever' 
arutan? éégé mms nf akthf makfrta 
"the very good teachers are extremely 
short’ 
mwici magani makyrf[é nf mekwr@ han{int 
"the extremely wicked thief is a little 
old! 
andw anorii hantin{f nf atonet 


‘the somewhat fat people are rich' 


eeip, Aa 
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B. In the first unit we started to tell you about Equation- 


al Sentences, including some differences between the word e- 
quation and the number equation. Another main thing the lan- 
Guage equations do that numbers can't is handling first and 
second person: you and me. A mathematician can only write: 
I equals X 
U equals Y 
But that is not the’same as 'I am the teacher', ‘you are an 
elder'. Normal English has special forms for first and second 
person equations, and so has Kikuyu: 
ndy m¥ritant 
‘I am the teacher' 
twy aritwd OR twry aritwd 
‘we are elders' 
wy matimf{[4 OR wry mvtimffa 
‘you are a woman' 
may arutw6 OR mvry aritws 
‘you are students' 
Notice that if we are outside the third person, the shape 
of the equation sign does change , and that one of you differs 
from several. The forms without r are perhaps a little more 


common. The equator here is made up of a prefix which marks the 


‘ subject, followed by a stem -(r)i. In the negative (non-equa- 


tions), we have another set of forms: 
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ndfr7 mriitwo 

"I'm not a student! 
twtiry attimif4 

‘we are not women' 
ndéry m@rttanf 

‘you are not the tescher' 
mutiry adhiirf 

‘you aren't elders’ 


The r in these cannot be dropped. 


As with the third person ny/ti, these can be followed by 

nouns, as above, or adjectives, or nouns and adjectives: 
ndy mwwgy 
'I am clever' 
mitiry anéne 
‘you are not big’ 
wy mvtryyti mdhaka 
‘you are a beautiful girl' 
twtiry maéfdhe déri 
‘we are not bad fathers’ 

So far we have only given you examples where nothing comes 
before the Equator (call it what you will; copula, stabilizer, 
or simply ny and =ry). But even in the first and second per- 
son (yes, I am the first person; you come second and everyone 
else is third - why no fourth person?) you can have something 


on in front. 
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What can go is the Independent Pronoun. We have a fairly 


full set of these, of which the ones we need for now are as 


follows: 


These are much less used than English pronouns, or we 
would have given them to you right away. They are used partly 


to emphasize, and partly to specify a person who could not be 


identified otherwise: 


‘<) 
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‘you (to one person) * 


‘he, him, she, her, it (human deings)! 
Tanty 
‘ve, us! 


inhty 


"you (several) 


or 
or 


‘they, them (human beings)! 


niy ndy mvritant 
‘I am the teacher' 
wé wy mweg& 
"you are good! 
é t{ mefel 


"he's not a thief’ 
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idhnty twry Adgykwy@ 


‘we are Kikuyu! 


inhof mitfry dadhyxf 
‘you aren't obedient’ 
66 nf aritws Sdef 
‘they are clever students! 
nfy na Kamat térf arafni 
"Kamau and I are tall' 
wé na Njééri mérf athaka 
‘you and Njeeri are pretty' 
we na fdhé tf akffgi 
"she and her father are not stupid! 
TahGy ardtdnt nd ardtdd t4y sahddué 


‘we teachers and students are educated' 


The pronoun can be put after ny or ti for extra emphasis, 
or for simple identification: 
ny niy 
‘it's me' OR ''tis I' OR ‘yours sincerely’ 
ny we mmené 
‘you are the big one' OR ‘you're the boss! 
Kamat nf we mvict 


'Kamau is the thief! 


'we aren't the students! 
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t{ fnhufy arGtws aagand 
‘you aren't the naughty pupils’ 
atimff{a ny 66 arftanf 


"the women are the teachers’ 


It can also be put after na to connect or contrast two 


pronouns or two Equational Sentences: 
Kamat nf mérathi nf nff ndf mkihy 
‘Kamau is tall and I am short’ 
nf{f n& wé turf araata 
‘you and I are friends' 
nif nay mérfmf naké KémaG nf miénjérfé 
"I am a farmer and Kamau is a businessman! 
inhtf mir} SéahF n& Laniy trp akerd 
"you are young and we are old! 
Tdh¢f ty aefré né {nhif mir} s8dh¥ 
‘we are old and you are young! 
Kamada nf méritwo 66 nf aritant 


"Kamau is a student and they are teachers’ 


Well, yes. We should have known we couldn't slip that by 
you. In the case of the third person singular, it is nake, 
not na followed by we. The other pronouns, though, just stay 
the same. And of course you noticed that the English hypocri- 


sy of 'you and I' is in Kikuyu a simple nf{ff naweé. 
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Home Exercises 

Unit 2 

l. Prepare a five sentence description of yourself. The des- 
cription may be presented in class and be the basis for 
questioning Alternatively, they may be presented by others: 
Afterwards the class guesses who has been described. 

2. With another student prepare a five sentence joint descrip- 
tion (for example: tiri arutwo etc.) for class presentation. 
As these are presented another student should comment (miri 


arutwo etc.) or explain to the class (oo ni arutwo). 


NJOGU 
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UNIT 2 
DRILL 1 
Change singular to plural and plural to singular. 


Example: a. andi airt 
b. mundi miiri 


we 


nitumiia miiigf 


fo 


aanake aaganu 
3. mitthuuri mvega 
4, mirutwo mithi 
5. airfitu athaka 
6. arutwo aathiki 
7. nyina mikiiri 

8. aici ooru 

9. andt araihu 

10. muonjoria mutongu 

DRILL 2 

Change singular to plural and vlural to singular 

Example: a. ndf miirutwo 

b. twi arutwo 

1. wi mtrutani 

2. tirf atumiia 

3. aanake ni arutwo 

4, mirimi ti mithfiri 

5. nif ndi mtkuhi 

6. tiitiri coogi 

7. wi mwanake mwathi... 

8. ndirf miniini 

9. ndtirf miitongu 


10. mtiici ni nitiru 
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DRILL 3 

Change the affirmative to negative and negative to affirm-tive. 
Example: a. ndf miraihu 

b. ndiri miraihu 

1. mirutani ni mvega 

2. tici atumiia akiri 

3. ndtiri mitici 

4, ndi mirutwo niifigf 

5. Kamau ti miiceke 

6. mitirf airfitu 

7. muonjoria ni mikenu nino 

8. ndirf mithfini 

9. wi Miigikiyi 
10. arutwo oogf ni aniini 

DRILL 4 

Answer the question in the affirmative. 


Example: a. mUtrutan: miiraihu ni nvega? 
b. if miirutani miiraihu ni mwega 


=] 


mitumiia miraihu ni mikenu? 


~ 


arutwo eega ni aathiki? 
3. mithuuri miktri ni niitigi? 
4. miiriitu miithaka ni mverii? 
+ aanake anoru ni anene? 
- airiitu akuhi ni eega? 


2: 
6 
7. mirutwo miiigi ni miiri? 
8. mindi mikuhi ni mikiigu? 

2 


+ arutani oogf ni eega? 


10. mwanake mwaganu ni mijiru? 


DRILL 5 
Answer in the affirmative, emphasizing the adjective with miino. 
Example: a. miirutani ni minoru? 

b. If ni mtnoru nino 
1. Kamau ni miigi? 


2. miiriitu mwega ni mverti? 


3. mithuuri nf minene? 


4. athiini ni aceke? 


+ mwanake ni mvega? 


an ww 


- arutwo ni aathiki? 


~ 


mitumiia ni miraihu? 


_ 8. mirutani ni mikuht? 
9. atumii. atongu ni anoru? 
10. Gathoni ni mikenu? 
DRILL 6 
Answer the question in the negative, and replace the adjective 
with its opposite. 
Example: a. Kamau ni miraihu? b. aaca ti miiraihu, ni mikuhi 
1. Waceera ni mikifgu? 
2. Kimani ni miinoru? 
3. Gitat ni mwerii? 
4. Njeeri ni minene? 
. Wangari ni nittru? 


5 
6. Maina ni miniini? 


I 


Gatheru ni miicong'i? 
8. Wambti ni mikuhf? 
9. Kinithiia nf mtktri? 


. Wact ni miiniini? 
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UNIT 3. 


A. In this unit we intend to leave the fascinating but re- 
latively unrewarding world of the Equational Sentence and 
move to the verb. Now, as a glance at Essay 3 will vell you 
(unless your teacher would rather you didn't look into that 
yet), the Kikuyu verbal system is full of a number of very 
big and sometimes disturbing complexities. I? you like verbs, 
yeu'll love Kikuyu - if you hate verbs, you are probably stu- 


dying the wrong language altogether. 


Of course we do not propose to throw the full burden of 
the verbal system on you at once. A step at a time. So for 
now, the Affirmative Present Continuous. This is relatively 
simple both in form and in meaning, but is a good and useful 
lead into more complicated items. Before we can tell you much 
about that, though, some generalities. You need the infinitive 


first. 


When we learn a Kikuyu verb, we will normally learn the 
infinitive. This is the form a Kikuyu speaker will usually 
volunteer, it is useful in its own right, and it helps us pre- 
dict what other forms of the verb will do. Have a small set 
of infinitives. We'll use these verbs in this unit: 

kudna kwriiga 


"see' "cook! 


SO 


"sing, dance’ 
kWoundfdhté 

'teach' 
kwnhué 


‘drink! 


‘want, like, love’ 
kwryma 

‘cultivate, farm!' 
k¥geria 

"try! 
ewdhéka 

‘laugh (at)' 
kwinggata 

"chase' 
kwyhfdha 

"hide oneself! 
kwyhfdha 


"learn' 


8 


‘eat! 
kwrylahfa 

"nerd! 
kWarlé 

"speak, think' 


kwandyka 


‘look at! 
gvdhadka 

"play! 
gwytflefra 

"fear, be afraia' 
gwy dhdmba 


‘wash oneself! 


) 
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If we examine these, we fiud that: 

most end in -a 

all begin with kw-, gw-, ku- or gue. 
No, you aren't going blind, we really did not include any in- 
finitives starting with gu-. If you are that anxious, you 
could try gudta "bas’:'; but we will not be using it. The end- 
ing we don't have to worry about here, but the kw-/gw-/ku-/gu- 
we do. That is what is called an Infinitive Prefix. If you 
memorize infinitives, you need not worry too mucu about what 
controls its shape. But the rules - 2 will find in Essay 1 
under the headings of Vows Coulescence and Dahl's Law. We 


would advise you to take the time to look up vowel coalescence. 


You'll need it soon. 


sll right, look again at those infinitives. Imagine that 
the infinitive prefix is not there. If you can't imagine, co- 
ver the first two letters with your thumb. Now notice. Some 
of these stems - the verb stem is what remains when the pre- 
fix is removed - have a high tone, on the second syllable us- 
ually. The others have no high tones. Den't let this shock 
you, but the first type of verb we are going to call High 
Tone Verbs. The others we will call Low Tone Verbs. The dif- 
ference will be important for you to know, since most of the 
time the various forms of the verb have different tonal pat- 


terns for the two types. 
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But also, consider the last four verts given. These are 
reflexive verbs, and include an object prefix which indicates 
that the subject does something to himself. We'll go into 
this in more detail much later. But unfortunately, we have to 
talk about these a little now, since they include some impor- 
tant verbs (like kwyrfit&, which is included in the title of 
this part of the course). Of these, kwyhfdhé and geytiefra 
are High Tone Reflexive verbs, and the le3t two are Low Tone. 


Yes, we can hear the high tone too, but that belongs to the 


“Yr prefix. 


B. Look again at the stems. Notice that verbs can begin 

with almost any vowel or consonant, though some are more fre-~ 
quent than others. The exceptions are mb, nd, nj and ngg. If 
you think you've found a verb starting with one of these, try 


again and listen more carefully. There is no such animal. 


Enough talk. Let's work with High Tone verbs first. Take 
a verb - kwrigé in the infinitive. This gives: 
ny ndyréariga 
'I am cooking! 
Try another, gwdhddma: 
ny nd¥raadhooma 
‘I am reading’ 
Longer verbs have a similar pattern: 
ny nd¥réabindafanfaé 


'I am teaching’ 


So do verbs starting with a vowel, though it may be harder to 


recognize, due to vowel coalescence. From kidna we get: 


e 
ny ndfrddna 


'I see! 


To catch the pattern of length and tone, you will have to prac- 


tice a lot of these. Make sure your teacher forces you to prac- 


What we just gave you is only the First Person Singular. 


Try the rest: 


ny ndyraariga 

'I am cooking’ 
ny Wraaérigé 

‘you are cooking' 
Kama nf éréariga 

‘Kamau is cooking‘ 
ny twréérigéd 

'we are cooking' 
of meraariga 

‘you are cooking' 


airgytii nf marédriga 


"the girls are cooking’ 


You will see that the tone pattern remains constant. All 
that changes is the subject prefix. A couple of these you may 


recognize. Compare wy, twy, and oy with rf Gréé 
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réarugé, and nf myrédérig&é. These prefixes will appear again 


and again. Practice with a few more verbs, changing subjects. 


Now for the Low Tone verbs. Here the pattern changes. If 
the Low Tone verb has a long vowel, the tone pattern is just 
like that on High Tone verbs: 

ny ndfraadhaaka 
'I am playing’ 
Other verbs, however, differ: 
nf ndfréarfma 
'I am cultivating' 
ny ndfraaténgéera 
'I am running’ 

Again, Vowel Coalescence affects the tonal pattern: 

ny ndfréénda 
'I want! 
Your teacher and the drills on tave will make you practice 


these things. The prefixes on these are the same as with other 


Present Continuous verbs: 


ny araadhéka 
ny t@réadhéka 


bd 
ny owré&dhéka 


2 44, 


arfitwé nf maréadhéka 
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Sure, you can figure out what they mean. Now for those re- 
flexive verbs. These have tonal patterns just exactly like 
what the Present Continuous of a non-rerlexive verb would be: 

ny ndfréénftdaha 
'I am hiding’ 
ny ndfréérfita 


'T am learning' 


The =raa~ prefix has duly combined with the -y- marker to 


give -ree-, but the tones are the same as in n¥ ndfréariga 
and nf ndf¥réadhéka, respectively. This, of course, is why we 
have to know when a verb is reflexive. In the infinitive, 
kwyrfita is tonally the same as a High Tone verb like kwwradga 
'xill'. But in the Present Continuous, kwwrag gives us nj 
ndfrééragé, with a tonal pattern clearly different from nf 
ndfréérfita. Clearly, kivrfit@ is still a Low Tone verb, even 
if it is reflexive with what sounds like a high tone in the 
infinitive. 


NOW GO PRACTIv.. 


C. So you practiced. Good work. The Present Continuous is 
like the Present Continuous 'I am doing it' form of Imglish. 
We use it to talk about activities which are actually in pro- 
gress now. This is slightly different from English, where we 


can use 'I am reading' even if we are not reading at that mo- 


ment. 


In the sentence, we put the subject first, the. the verb: 
adhfiirf ny maréfna 
"the elders are dancing’ 
This is just like the English, except that if we make it a 
question, Kikuyu does not change the word order: 
adhitir? ny maraina? 


‘are the elders dancing?! 


In English, if we have an object, it comes after the verb. 
Same for Kikuyu: 
arutwo nf m&réadhéka meritant 
‘the students are laughing et the teacher' 
mrGténf ny ardéna Kamat 
"the teacher sees Kamau! 
nf twraagéfdhfa adniirt 
"vz are greeting the elders' 
The first of these examples shows that what takes an ob- 
ject in Kikuyu need not do so in Inglish. The ~eve:'se, we 
will find, is also true. Oh, yes, you can have adjectives in 


here: 


mvdhuurt mwkwrv nf éréf{nggata manéké miagént 


‘the old man is chasing the navghty youth! 
The adjective still comes after its noun, where it belongs. 
You can also put mmd after a verb (actually, at the end of 


the sentence) to emphasize it: 
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2A ah a 


araaria mms 
"ne is talking very much' 
nf @réabindfahfé aritws mms 
"he is really teaching the students' 
The same thing goes for deemphasizing: 
ny ndfréadhéka hénfini 
'I am laughing a little'- 


Just like with adjectives. 


D. We assume, of course, that you are alert, intelligent 
people. Therefore, you are dying to ask us what the ny is do- 
ing on the front of all these verb forms. So glad you asked. 
That ny will be found on the front of most affirmative verb 
forms, most of the time. Don't try to translate it - you can't. 
But there are rules for when you use it and when you don't. 

Rule- always use ny if there is no word in the sen- 
tence besides the verb. We have a lot of examples like this 
in the preceding pages. 

Rule- never use ny if the verb is followed by a 
question word, such as aty. ‘how': 

wrééka atya? 
‘what are you doing?’ 

Rule- never use ny if there is another ny preceding 

it in the sentence, including nww 'who' which is a contrac- 


tion of ny and ww: 
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nww wraaryma? 


‘who is cultivating?! 


ny Kamat Gréaryma 


"Kamau is cultivating' 


Rule= you can leave the ny off, if something else 


follows, and if you waut to emphasize iv: 


ny ndfraéadhéka Kamat 


't am laughing at Kamau' 
ndyraadhéka Kamat 
'I am laughing at Kamau! 


Clear? Never mind, it will sink in with practice. Right 


now, remember to leave ny out with who/what/where/why/how 
type questions; you're safe enough putting it in most other 


places. 


E. Since the above discussion brought questions up, just a 
few words. Three types of question we need right now. Simple 
ternative (yes/no/maybe) questions: 
arutwo nf maréandyka? 
‘are the students writing?! 
All you do there is keep the words exactly the same as if it 
were a statement, and change the {atonation. Simple. 
Then there are queations like: 
atiimf{{a akthy mfrééka atya? 


‘what are the short women doing now?! 
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In these, you put the question word after the verb, and drop 


the ny. Not too bad. 


Finally, the who question. We have two whos, nww singular 
and ny @ plural (to be used when you are sure more than one 
person was involved). To use these, we just put the ‘who! in 
front of the verb. But, because it incorporates a ny, we 
have to drop the ny off the verb. And, int singular,we 
have to change the a- prefix to w-. To answer these, we put 
ny in front of the subject, and again change a- to w-. So: 

Wanjik@ nf ardarigé 
"Wanjikii is cooking’ 
now wraariga? 
‘who is cooking?! 
nf Wanjikw Wrdariiga 


'Wanjikii is cooking' 


F, Enough of the Present Continuous for now. But we can't 
stop now. We went to the trouble of e*‘ving you the Infinitive, 
and carefully picked a set of verbs to use the infinitive with. 


So how do you use the Infinitive? 


A big question. How do you use the Mglish Infinitive? 
Well, a condensed versicn for now. Like the English one, it 
gets used a lot after other verbs: 

ny ndfréénda g#dhdoma 


'I want to read' 
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ny ndfréérfita gidhodma 
'I am learning to read! 
ny ndfréagérla gv incom 
'I am trying to read! 
nf ndfréénda k@gérta gidhddma 
'I want to try to read! 
Besides this, you can use the Infinitive in a most un-Eng- 
lish way to emphasize the verb: 
nf kiriigé ndfradriga 
‘I am cooking’ 
This is done by putting the Infinitive between ny and the 
verb. It stresses, in the example, that I am cooking, not 
reading, singing, or chasing the students. This is fairly com- 


mon as a response-to Wrééka Atya?. And that is quite enough 


of the verb for this unit. 


Home Exercises 

Unit 3 

1. Given ten nouns and/or pronouns (or better pictures); pre- 
pere ten sentences describing actions and ten questions 
concerning the actions described. These may be used in class 
presentations with a question and answer session. 

2. Prepare a brief skit involving a series of actions and a 
description of the actions as they are performed. 

3. Prepare a presentation describing things you want to do, 


are learning to do, are trying to do. Do the same descr b~ 


ing a friend or classmate, or yourself and a friend. 
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UNIT 3 
DRILL 1 
Change verbs given in the singular to the plural. 
Example: a. ni ndiraarutana Cikiyii 
b. ni tiiraarutana Gikiyi 
1. ni araaria Sith ingi 
2. n¥ trashunjia 
3. ni ndfiraarfa na Mithoni 
4. nf araanyua 
- ni ndiraandika wega 
- ni araateng'era 


i tiraathambfre 


co “a ON we 
=] 
Pi 


. nt traakuuve Kamau 


9. ni ndfireenda kiina 


10. ni arashiiira mvana 


NY ARAAHWWRA 
i MBEMBE 


Ad ) 
ic NY MARAAHWWRA 
: MBEMBE 


antec enon SESS \ 
SSE \ctit 
met eet uw A ° 
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DRILL 2 
Replace the infinitive with the present continuous. 
Example: a. kiirfithia 
bd. ni ndfraarfithia 
Lew toned verbs with initial vowel 
l. kwenda 
2. kwendia 
3. gwatia 
4. kwenja 
5. giiita 


Low toned verbs with short vowels 


5. ktigeria 
Low toned verbs with long vowels 
1. giicooka 
2. kiriiiga 
3. kiniina 
- kiinunga 


- guthuura 


CORO_ 
nar? “a 


KWHUUHA CORO 
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Low toned longer verbs 

1. gtiteng'era 

2. kwandika 

3. kigaritira 

4. kiingata 

5. gutitimika 

High toned verbs with initial vowel 
1. kuona 

2. gwika 

3. kuonia 

i. guota 

5. kwira 

High toned verbs with short vowels 
1. kiruga 

2. gukena 

3. guthit 

4. gikoma 

5. gutuna 

High toned verbs with long vowels 
1. gtithooma 

2. gtitwara 

3. kithitiiira 

4. kihaata 


5. kihinga 


Cs: 
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High toned longer verbs 


Ae 


2. 


5. 


kitinogoka 


gukengeeta 


3. king'trika 
us 


guthikirfria 


kirririkana 


Low toned reflexive verbs 


i. 
2. 
3. 
4. 
5. 


ewiciiria 
gwitnamba 
kwfrorera 
kwiyenda 
kwiyamba 


High toned reflexive verbs 


Ls 


2. 


3 
4, 


gwitiia 


kwihitha 


- gwitigira 


we oe KYYRYU 


» kwii a 
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Given a sentence with the present continuous verb, give the infinitive. 
Example: a. mlithuuri miiraihu ni araarima 0b. kiirima 


Low toned verbs 
1. andti ni maraathaambire 


2. baaba ni araarima 


mwanake miithaka ni areenda miiiriitu mvega 


- Ww 


- mitumiia miktirii nf areendia 


w 


- muhunjia mikuli nf araaritika 
6. baaba ni areethamba 

7. taata ni araatheka Gathoni 
8. miiiriitu ni araaceera 

9. maiti nf araahuura 

10. mtirutwo ni araandika | 


High toned verbs | 
1. mwanake miltigf ni araathooma | 


2. mwarimi ni araahiitira Mwangi 
3. miiici ni araingira 
4, ithuf arutwo nf tiraathif£ 


. Kamau na ithe ni maraakena 


an ww 


- arutwo ooru ni maraakoma 


“4 


. mitumiia minoru ni araaruga 


8. miiruti wrra nI araanogoka 


. 
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9. miici nI araathikiriria 


10. aciari ni maraang'irika 
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DRILL & 

Answer in the affirmative, emphasizing the verb with the 
infinitive. 

Example: a. mithuuri miiraihu ni araarfma? b. if ni kiirima araarima 
Low toned verbs 

1. andi ni maraathaambira? 

2. muiriitu ni araaceera? 

3. mwanake mithaka ni areeciiria? 
4. mwarimi miigi ni araagana? 

5+ maiti ni arashuura? 

6. baaba ni araarima? 

7. muhunjia mikut ni araariika? 

8. taata ni araatheka? 

9. mitumiia mikiirti nI areendia? 
10. arutwo ni maraathaaka? 

High toned verbs 

1. miitumiia minoru ni araaruga? 

2. miiici ni araathikiriria? 

"3. mirutani ni araathooma? 

4. atumiia athaka ni maraakena? 

5. ithuI arutwo ni tiiraathiI? 

6. mwanake mwathiki ni araariithia? 
7. aciari ni maraang'iirtka? 

8. mwarimi minoru ni araateng'era? 
9. miiruti wira ni araanogoka? 


10. miirutwo mwaganu ni araakoma? 
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DRILL 5 

Respond to the statement by incliding yourself. 
Example: a. arutwo nf maraathaaka 

b. ona nif ni ndfreenda giithaaka 

1. artime ni maraina 

2. Mithoni na Karitki ni maraaruga 

3. aa baaba ni maraathinja 

4. athuuri ni maraahooya 

5. athikiimi ni maraagoma 

6. athoomi nf maraethooma 

7. atongoria ni maraathaama 

8. atumiia nf marsatuma 

9. aanake ni maraaria 
10. Kamau ni areethamba 

Now include yourselves in the plural. 
Example: a. Kamau ni araathooma 
b. o na ithuf ni tireenda giithooma 

1. Hartini nI araanunjia 

2. Njeeri nf araathondekana 

3. maitfi nI araaruga 

4. guuka nf araakoma 
- Wairimi nI araathooma 


- ctifici ni araathaaka 


» mithamaki ni araaria 


o NN ON OU 


- Mwangi ni araahuura 


- mwarimi nf araathif 


\o 


10. miirImi ni araagetha 
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DRILL 6 


Answer the question using the name given 


Example: a. niitii traaruga? 


10. 


b. nf Wanjikii tiraaruga 


. nI a maraathir? 


ithul 


- nut tiraahanda? 


Kamau 


- nI a maraartra? 


ni a maraatheka? 
inyui 
niti traathooma? 


= 


nit 


+ niti tirooya? 


we 


. niti traanyua? 


Kamau na Njeeri 


- nI @ mareethamba? 


00 
nuti tiraathambia indo? 


Njeeri 


. nuti traarfha? 


we 


on your worksheet. 
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12. ni a maraacaria? 
inyui 

13. ntti traathikiriria? 
Njoroge 

14. nf a maraaciira? 
athuuri 

15. ni a maraaruga? 
atuniia 


16. ntti fraaria? 


17. ntti traarira? 
Cege 

18. niii traaciinga? 
mirutwo 

19. niu treendia? 
Wan jirti 

20. ni a maraagiira? 


arimi. 


MBWR| 
TI MARIGW 
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DRILL 7 


Answer the question using the verb given in your worksheet. 
Example: a. Warjikii areeka atia? 
b. ni araarima 
1. mwarimii areeka atia? 
ktirutana 
2. inyuf na ithuf tiireeka atia? 
gukena 
3. inyui na nii tireeka atia? 
guthif 
4. we nake mireeka atia? 
guteng'era 
5. mthunjia areeka atia? 
kthunjia 
6. Mwangi areeka atia? 
glciinga 
7. Wanjirti areeka atia? 
gukoma 
8. mirfithi areeka atia? 
ktrfithia 
9. taata areeka atia? 
ktiruga 
10. Guuka areeka atia? 
glciira 
ll. mtirfmi miitongu areeka atia? 


gukoma 
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12. Mirigi na Wairimi mareeka atia? 
ktria 

13. ndireeka atia? 
ktrima 

14. we Sreeka atia? 
ktiina 

15. ithuI ttreeka atia? 
kwiruta Gikiyi 

16. Mithemba areeka atia? 
gwithamba 

17. nit ndireeka atia? 
kinogoka 

18. maitii areeka atin? 
kthaata 

19. mitici areeka atia? 

| gliteng'era 
20. Waclira areeka atia? 


ktinyua 


MA 
W 
YP 
A 
MAA M 
W 
CY 


My 
f it 


WAN) if 


on ¢, 
OS Be 
eons. 
ieeetee 
feats 
6 oe, 
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UNIT 4 
A. It is usually advisable to concentrate on the pre- 
sent and ignore the past. This, however, is hardly advisa- 


ble for students of a language which has one present tense 


and three distant pasts. In this unit we wish to introduce 
to you the Far Past. The name sives you an impression of 
remoteness, which need ::ot be. One may use the Far Past (in 
fact must) to talk about what happened the day before yest- 
erday (iyo). The other two pasts are for today and yester- 
day. But surely you wouldn't appreciate it if we spoke of 
the 'Day Before Yesterday Past'? 
The Far Past is formed a little differently from the 
Present Continuous. Consider: 
ny ndyraahvvra meritw 
'I am beating the student’ 
ny ndaahwwriré meritwé 
'y beat the student! 
ny ndfraaréra meritant 
'I am looking at the teacher' 
ny ndéarérfré ‘mérit ani 
‘I looked at the teacher! 
We have a different prefix, and a different suffix (Did you 
read Essay 3, on the verb?). The Present Continuous has a 
pati ern: 


(ny) S-raa-(0)-V-a 
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Tonally, the Present Continuous causes Single Raising of a 
following word (go read the tonal part of Essay 1 again). 
In those forms which end in a raising tone when no other 
word follows we find Single Lowering of the last syllable. 
The First Person Singular subject prefix is ndy-. If you 
read Essay 3 properly, you know we have to give you this 
information. 
The Far Past has a different pattern: 

(ny) S-aa-(0)-V-ire 
The tonal behavior inside the stem is much like that of the 
Present Continuous. The prefix -aa~ appears as high (and 
shows the same pattern of Vowel Coalescence as the vowel of 
=raa~-). The stem of the verb varies - Low Tone verbs with 
short vowe]s appear as high followed by a lower tone on the 
suffix, long-vowelled Low Tone verbs and all High Tone verbs 
appear as a low followed by high. The last vowel of the 
verb is always high and is followed by Single Raising of 
the next word. The First Person Singular contracts with the 
prefix to give ndaa~. Have some examples contrasting Pre- 
sent Continuous with Far Past: 
High Tone Verbs: 

ny maréakué ny maakuiré 
‘die (gwkiia)' 


¢ 
nf maraadhly ny maadhifré 


7 106 


Low Tone Verbs: 


ny 


f? 4242 % 
maraaruca 


‘cook (kwriga)' 


maraadhooma 
"read (gwdhddoma 
2_2a_8 

mar6d6na 


"see (kuona)! 


marééhidha 


‘hide (kayh{dha) ' 


maraakorora 


"cough (gWkéréra)' 


maraarir{kana 


& 


ny 


ny 


ny 


"remember (kWrirfkana)' 


maraarwnyryra 


"follow (ktrimfryra) 


maraarva 
"fight (kwrwa)? 


- 
maraagédha 


‘harvest (kwhira)' 


maraacdoka 


‘return (gWceddka)' 


marééndia 


"sell (kwéenata)! 


- 
maréégita 


2 


ny 


mééhidhiré 


"defend oneself (kwygita 
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ny maréaténgéra ny méaténgerfré 
"run (gwténgéra)' 
ny maraacdokérfa ny maacookéirfé 
‘answer (gwcedokerta)' 
ny maraadhidhimwka ny maadhf{dhimekfré 
'snudder (gwdhidhimwka)' 
These exymples should give some idea of the patterns 
involved. You will notice some strange things with the ire 


suffix. The -ia endings found on many verbs shifts it +o 


sirie, so thet the -i- is moved, not iost. Gn the other 


hand, most verbs with stems of more than two syllables end- 


ing in =yr- or -er- will combine to give -yire or -eire. 


This does not herpen with all such verbs, however. In tie 
vocabularies we have given the -ire stem along with the in- 
finitive for your convenience. There is no simple rule. 


‘ow let us go through a full set of subjects with one 


a 


verd (kwrita wyra 'work'). 
ny ndéaritiré wfra 


27 _ 2,% 4 2% 


ny waéritiré wyra 


= 4 x 


ny aarttiré wyra 
ny taritiré wyra 
ny maariitiré wyra 


B. Oh, you noticed that. You musz know a bit of some 


other Bantu language if you're asking what Class wyra be- 


longs to. Well, ves, it is e noun. Class 3, as it happens. 
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But don't take it too literally. Here it is part of what we 
are calling a Phrasal Verb. These deserve a small discussion. 


Look at English a second. We have nice simple verbs the 


ate’, 'he sang’, ‘he died'. But we alse have several kinds 
of two-word (or more complex) verds. Some with prepositions: 
"he passed out’, ‘he went on', 'he rang up’. Some with adj- 
ectives: ‘he got wet', "he went mad', "he made good'. Some 
with nouns: 'he made waves', ‘he toed the line’, "he ate 
crow’. And some with curious combinations: ‘he went over 
big', "he came in by', "he put on the dog'. Fine, so you 
never heard of half of these - eny of them? Tough. They are 
valid English. We know genuine first-language native speak- 
ers of English who use all of them. Notice. Each is made up 
of at least two parts, a verb and something else. Thus a 
phrase, thus ‘Phrasal Verbs'. In each case the two parts 
interact to make a distinct meaning. You cannot usually get 
the meaning by putting the meanings of the part - iogethe:. 
Thus ‘he ate potatoes’ can be understood by knowing what is 
eating and the characteristics of the potato tuber. But try 
to understand ‘he ate crow' in the same way. 


In Kikuyu similar things happen. Consider the following: 


gwahif gwdhiy n& mere 
"go! "continue! 
kwrita kwruta wyra 


'teach, take out' ‘work! 
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gwkoma 


"lie down' 


"beat! 
~ AAS 


kwryyo 


"be eaten! 


"break off! 
gwtua 

‘break off' 
gutiyka 


"become! 


kitné nggw 
"gather firewood' 
kwandyka wyra 
"hire' 
gwcdoké na dhitdha 
"go backwards' 
kwigh& gisya 
"be afraid' 
gukoma térd 
"sleep! 
kwhwwra mébi fra 
‘play ball' 
kwryy6 ny njddht 
"be istoxiescaal 
kwnhtaé dhigaéra 
"smoke! 
gwikara dhy 
‘sit down' 
gutda mata 
"spit! 
gwtua cffra 
"decide' 
gwtayka nda 


"be shocked' 


There are many more. Most are simpler than the English 


1i0 


ones - nouns and prepositionoids, but rarely adjectives. 
Some are obvious enough if one slightly adjusts the English 
translation of the base verb. We translate kvigia as ‘hear', 
but if we change that translation to 'sense' or 'perceive! 
then there is no difference between kwigh& KamaGi 'to hear 
Kamau' and kwigt@ dhonf 'be ashamed'. In other cases there 
is a simple ambiguity. The verb kwind alone means either 
‘sing’ or 'dance', which is hardly surprising in a culture 
where the physical and vocal activities usually accompany 
each other. If we modify it to kwina nd@aci we get specifi- 
cally ‘dance’. Of course, in a few cases the connection of 
meaning is too distinct to worry about at all. 

We will, as the course goes along, use a number of 
these Phrasal Verbs. They are not hard to operate. The main 
things to rememer are that the verh portion behaves just 
like a regular verb, and that the few that take an object 
(or, if you prefer, another object besides the fixed part) 
put it between the two parts of the phrase: 

midnjorié nf aéndjkfré Kamat wird 
‘the businessman hired Kamau' 

mariti wyré ny aéhwirfré méméné rvhy 
"the worker slapped the boss' 


Watch out for some things which feel like objects but work 


differently: 
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aritwo nf méadhiiré n& mbéré n& gwahscdma 
"the students went on (with) reading! 

C. All this talk about verbs and the Far Past tense 
formation, and we forgot to mention the Equational Sentence. 
One more thing coming up that a mathematical equation can't 
do - at least not in the kind of math they taught us. When 
did you last hear an arithmetic teacher saying 'two plus 
two were three last week, but tomorrow they will be seven'? 
But in a language, where “Squational Sentences are not meant 
to represent eternal truths, this is easy. Consider: 

aarima Sdogf ny sega 
‘smart teachers are good! 
wy mviryyti udhaka 
‘thou art a beauteous maiden' 
nif ndy mvhtnjfa 
'I am a preacher' 
Karivki nf mméru 
'Yariiki is fat! 


In the Far Past these become: 


'the smart teachers were good' 
warf mvirffti mvdhaka 

‘you used to be a pretty girl' 
nif ndaary méhinj fa 


'I was a preacher' 
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'Karitki was fat' 


Notice that the unchanging Third Person ny of the Present 
Equation does change here. 
The prefixes are exactly the same as those used in the 
Far Past of a regular verb (though ny is much less often 
used with past Equational Sentences). Notice that the r of 
xry does not drop in the Far Past, though it may in the 
Present Affirmative. 
The Negative Far Past Equational Sentence shows similar 
differences from the Present: 
aicf tf adh¥mi 
‘thieves are not poor' 
twtirf aritanf ééga 
‘we are not good teachers' 
maitw ti m@kwrd 
‘Mother is not old! 
nd@ry maceké mimé 
"you aren't very thin' 
These shift to the Far Past by replacing the unchanging 
Third Person ti with a verb with changing prefix, and «e see 
the -a- prefix which is a very consistent mark of the Far 
Past: 
atc{ matfary aah¥ynt 


"thieves were not poor' 
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tutfary aritant sé¢ga 


'we were not good teachers’ 


mait® ndaéry mékwrw 
"Mother wasn't old! 
nd@ary m&ceké mind 
‘you were not very thin! 
Remember, you can use the ny before the af‘irmative: 
ny maary arfmt 
"they were farmers! 
But is never used in the negative: 
matiary arfmi 
"they were not farmers! 

D. Is for Demonstrative. The system of Demenstrative 
Pronouns in Kikuyu is slightly different from that we are 
used to in English. English has just two: 'this/these' and 
"that/those'. The former for relatively near. The later for 
relatively far. 

Kikuyu has three. One fer 'near me', close to the per- 
son speaking: 

medhuuri wyw 
"this elder' 
mvict tyé 


‘this thief! 


| "these women' 
arutvs aya 


"these students’ 
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arutwo aya 
"these students! 


Then there is one for 'near you' - a 'that' which is 


relatively close to the person addressed: 


mirymi wols 


'that farmer' 


"that teacher' 


Aagyktyw acts 
"those Kikuyu! 


"those leaders' 
And finally one for 'way over there’ - another 'that', 
for things near neither speaker nor listener: 
mundw wrya 
"you person! 
mwhinjfa wrya 
‘that there preacher’ 
araata arya 
‘those friends' 


x. 24 


airyyti arya 
"those girls! 


You will need a bit of practice in class to get. this 


straight. Fortunately, the divisions ure flexible, and one 


man's wyw is another man’s wrya. 
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These follow the noun, like most Kikuyu modifiers, and 
unlike English. They may be followed by adjectives: 
mwrutan{ tyw mvéga nf aréénda x@inwka 
‘this good teacher wants to go home! 
adhitirf acl aktrv nf mééctir{rlé 
"those old elders thought' 
mitinfia trya meténggdi nv mémsru 
‘that rich woman is fat' 
Other orders are possible, but less frequent. Used after a 
noun and before an adjective, as in the last examples, 
these are almost definite articles - mwtumiia wrya mytonggu 
may be ‘the rich woman’ or ‘that rich woman’, but not usual- 
ly ‘a rich woman’. There is a tonal difference: 
mwtimifa ya meténggi 
‘that rich woman! 


This implies physicx)] presence, as contrasted with: 


"the rich woman' 
Tonally, you should notice that an adjec‘.ive following 
a Demonstrative is subject t« Block Raising: 

mwrutani mvéga 
"good teacher’ 

mwrutan{ fyw méga 
"this good teacher' 

mwanaéké mvragani 


"mischievous young man’ 


mwanaké @cid mvagani 


'that mischievous young man' 
mrymi mydhyynt 

‘a poor farmer' 
mwrymt frya medhyfni 

"that poor farmer' 


Remember, if you have two modifiers to a noim, the se- 


cond gets Block Raising. The sam: applies to two adjectives: 
mvdhitirt Muveykiy? 
‘a Kikuyu elder' 
mvdhiiri mméné Mévevkwyt 
‘a great Kikuyu elder' 
We need to throw in one last thing here. Maybe it is 
not strictly a Demonstrative Pronoun, but it fits with them 
in meaning and in prefixes: English 'which', Kikuyu wrykw: 
meritan{ aéhwwriré mérittd Gr7kw? 


‘which student did the teacher hit?' 


nf meritl wyrad drykW wodkiré? 
'which worker is it chat came?' 
atimifa aryk@ aceké? 
‘which women are thin?! 
Note that the second of these operates very much like 
nw wookiré ‘who came'. Interrogative, preceded by ny, fol~ " 


lowed by a slightly modified verb. 
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Home Exercises 

Unit 4 

1. With another student prepare a series of ten questions and 
answers in which the question asks if an action is presently 
occuring (arutwo ni maraahiiiira mirutani?) and the answer 
states the action occured before yesterday (arutwo ni maa- 
hiirire mirutani iyo.) 

2. Prepare a series of ten statements describing what ten NEC - 
ple were like in the past. (Mithoni aarT milnoru). Be ready 
to present these descrirtions in class and be asked if the 
description also holds true for the present (Mithoni ni mi- 
noru riu?) Your answer should be negative. 

3. Prepare a series of ten questions of the form: 

nf_mindii frikii wathiire nditinyt? 
The last word to mean 'to the market'; we'll cover this 
later - you should be hapny we haven't nut in ‘little vig’ 
for mindi. The prepared answers to the questions should, of 
course, follow the form: 

ni miindd tyi wathiire ndffinyt. 

ni mind cio waikarire nylimba-int. 

ni mundi iiria warfrire. 


(we'll have to leave out 'all the way home' for now as well). 
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Unit 4 
Drill 1 
Replace the infinitive with the Far Past. 
Example: a. kiiriithia 
b. ni ndaariithirie 
1. kwenda 
2. kwendia 
3. gwakia 
4. kwenjs 
¢. kirima 
6. kihura 
7. giicooka 
8. kiritiga 
9. giiteng'era 


10. kwendika 


14. gikena 

15. ¢tithooma 
1€. gitvara 
17. kitnogoa 
18. gtkengeeta 
19. gwiciiria 


20. gwitiia 
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Drill 2 


You will be given the Infinitive of a Phrasal Verb. Give the 
First Person singular of the Far Past. 
Example: a. kiruta wira 

b. ni ndaarutire wira 


1. gicookia ngaathi 


- Guturia ndu 

- kithiiira baathi 

- kiiringwo nf tha 

- kiligua fifiru 

- kuuga thoro 

- kuoya magtri 

- gltema ihenya 

- kinyua mbaki 

- khtra mbica 

\ VAR KWINA RWYMBO 
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> Drill 3 


Given a noun and adjective, insert the demonstrative given 
on your worksheet. 
Example: a. miliriftu mwithi 
b. milirlitu fyi mwithr 
1. mindi mikuhi 
ticio 
2. atumiia araihu 
acio 
3. athuuri eega 
aya 
4, mwana nilkenu 
tria 
5. mwanake miithaka 
trfa 
6. airiftu aathiki 
aria 
7. mirutani milceke 
tirta 
8. miruti wira mikiréi 
tyd 
9. mirimi mithiini 
ticio 
10. aturi anene 


arta 


12] 
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Drill 4 


Change the sentence to the Far Past. 
Example: a. ni titraandika 


b. ni twaandikire 


- Gathifina ni murutani 


nyina nI araarima 


- nyina na ithe ni arutani 

- Kamau na Cege ni maraatheka 

- nit na Waithira ni tiraathooma 
- MOkfird ni araarfithia 

- maama na taata ni maraaria 

- Njoroge ni mithingt 


- mirutani ni araarutana 


mithingi ni araagiira indo 


- mwanake na milirfftu ni maraanyua 
- tiliriftu na tthif nf tiraateng'era 
- nyina ni ndagitaari 


- Wairimii na Cege ni maraageithania 


aanake nI maraaka nytnra 


- Maama na taata ni maraahaata 


Nyookabi ni areethamba 
Kamau na Jim ni maraakinya 
miiritithi ni tayaarit 


athuuri ni maraanyua njoohi 


122 


122 


Drill 5 
Answer in the negative, replacing the adjective with its 
opposite. 
Example: a. miithuuri ficio nf miitongu? 

b. aaca, mithuuri iyi ni mithTini. 
1. mwanake fiyii ni miiniini? 
2. athuuri aya ni athaka? 
3. miirimi ticio ni mitiru? 
4. milrutani firia ni mikuhit? 
5. atumiia aya ni akiri? 
6. milici Qi ni mitinoru? 
7. muriithi tirfa ni miinene? 
8. ndagitaari iyi ni mwega? 
9. andii aya ni eerii? 


10. miindt fiyti ni mwithi? 


KY YRORERWA 
GYAKWA KYRY 
KYBUTYYT I: 


NHAGA 
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UNIT 5 


A. Allow us to introduce to you a few more nouns. 
There should be no objection to our augmenting your vocab- 
ulary, surely. Up to now we have been dealing with nothing 
whatever but human beings - and a limited set of human be~- 
ings at that. The nouns you will meet in this unit will 
give a few more human beings, but, even better, will give 
you animals, food, drink, furniture. Not an infinite vari- 
ety, but a good hefty chunk. | 

There is only one little problem. We'll come to that 
soon. Let's stop and consider singulars and plurals first. 


We have been dealing with nouns like these: 


mwhikt ahiki 
"pbride' 

Tdhe maid:e 
'father' 

nderéba matéréba 
'driver' 

maama aarama 
"uncle! 


Some with singular prefix mw— and plural a-. Some with no 
singular prefix and plural ma-. Some with prefix N- and 
ylural ma-. And some wit!: no prefix and aa-. There are 
other combinations. 


We also have nouns with other patterns: 
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mana clana 
"child' 

hiti hit? 
"hyena’ 

mbwrf{ mbwri 
"goat! 

nhwmba nhwmba 
"house! 

ndwenhv ndwenhv 
"market' 

méédha meédha 
"table' 

dhabGrié dhabfria 
"metal pot’ 

mbémbé mbémbé 
"corn! 

nhaanya nha@anya 
‘tomato’ 


Two patterns are visible here - one noun (only one in 
standard Kikuyu, though related languages have more of this 
type) with singular mv~ and plural ci-. And a lot of nouns 
with identical singular and plural. Don't look like that. A 
language can have nouns with identical singular and plural. 
-f it is not allowed, you will have to do something about 


‘sheep’. It is perfectly vossible for this to work. The con- 
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text almost always makes it clear if it is singular or plur- 
al. If it is not clear, it can't be that important or the 
person talking would have tried to do it another way. 

Here, too, we meet nouns which normally have only singu- 


lar or only plural. Most of them only plural: 


irtd 

"food! 
njooht 

"beer! 

nhama 
‘meat ' 

mbééca 
"money ' 

thonf 


‘modesty, shame’ 
We have already met some nouns which are almost always used 
in the singular only, like maitW 'my mother'. Of course most 
of these nouns can be used in another form if one really 
needs them. Languages do what their owners tell them. But 
Just as you don't often use 'moneys' in English, so you 


don't usually talk about just one mbééca in Kikuyu. Who 


wants jusv one money anyway? We want plenty - look at what 


you paid for this. You can if you want; for example, nhama 


means ‘a piece of meat' if you use it in the singular. But 


statistically it is rare. 
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B. But how do these new nouns differ from the ones we 
already have, aside from some differences in the prefix and 
plural formation? Of course - they differ in concord. Go 
back and re-read Essay 2. 

The nouns you had first belonged to Classes 1 and 2. 
Class 1 in the singular, and Class 2 for the plural. As Es- 
say 2 will tell you, this is where a lot of the human beings 
go. We are now giving you Class 9 and 10. Class 10 is plur- 
al and Class 9 is singular. Pretty well all Class 9 nouns 
have their plurals in Class 10, and you can almost always 
tell a Class 9 noun from the fact that singular and plural 
sound the same. Not all Class 10 nouns have Class 9 singu- 
lars, though. The noun mvana/ciané 'child' is Class 1 in 
the singular and Class 10 in the plural. 

Now concord, as we may have pointed out, involves agree- 
ment. We have already seen this in pairs of examples like: 

mwic{ @rfa m¥agani nf &afiré mbééca 
‘that naughty thief stole the money' 
aici arfa aaganii nf m&atiré mbééca 
"those naughty thieves stole the money' 
And, as Essay 2 will confirm, differences in class mean ne- 
cessarily differences in concord. So we are not surprised 
to find Class 9 and Class 10 sentences having totally differ- 
ent sets of prefixes: 
nggya yryé njagani nf yaliré mbééca 


‘that naughty poor man stole the money' 
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clané firf& njaganti nf¥ claliré mbéécad 
"those naughty children stole the money' 
Let us look at details: The Adjective first. The Adjective 
does not differentiate between Class 9 and 10 any more than 
the Class 9 noun does. The prefix used is N-. This has some 
nasty effects; we recommend you leaf through the Nasal As- 
similation section of Essay l. We get: 
irté njéga 
"good food! 
nham@ néné 
"big animal(s)! 
cianaé néri 
‘fat children' 
nggya ngéni 
"strange poor person(s)! 
ngombée nggiw 
"dead cow(s)! 

We will spare you more. Work through the list of adjec- 
tives you know with the Nasal Assimilation rules and you'll 
figure it out. It will stick in the mind better than if we ve 
list everything. : 

For the Demonstratives: 

hitf §né hit? fcf 
'this/these hyena(s)! 
mbwri fy6 mbwri {cfd 


'that/those goat(s)' 
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nhwWngew yrya nhWngew irfé 
'that/those clay pot(s)' 
These you will just have to memorize; the shapes do not pre=- 
dict very well. The difference between yyo and yrya, icio 


and iria, is the same as that we talked about between wcio 


and wrya for Class 1. At least the system does not change 
itself just because the class changes. You will probably 
now get your teacher to put you through a lot of drilling 
with Class 9 and 10 nouns followed by Demonstratives. 

My, what a fast Demonstrative drill. Not least, the 
verb. The Class 9 subject prefix is a simple y-. This should 
remind you of the prefix on the Demonstrative. Good. So: 

nhoni jrfé ndfifine ny fréaryA mbémbé 
"that red bird is eating the corn' 
ngombé ngga nf yaclarfré njav njire 
"the cow had a black calf! 
méédha jno ny njariy 
"this table is wide' 
ngguuw néné fary hvvtd 
"the big hippopotamus was hungry' 
See? The verb has y- as its prefix. The ny of the cquation- 
al Sentence, of course does not change as long as we are 
discussing the Third Person. 


In Class 10, the prefix varies a bit on the verb. It is 


i- before a consonant, ci- before a vowel: 


oe 
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clana {ci ny fraéandyka 
"these children are writing' 
hit{ ny clarjiré njdgi nggit 
"the hyenas ate the dead elephant’ 
dhénggé {cfs nf¥ njér@ 
"those he-goats are white! 
nhéma clarj njéri 
"the meat was rotten' 
Again, ny will not change. Note that there is an easy way 
to remember these Class 10 prefixes. The form for 'those' 
is ici which contains both prefixes with the i- appearing 
before a consonant. We think that this is a very ici way to 
remember. 

C. That is not enough new concord stuff, though. These 
are the Object Prefixes and they go in the verb. Now, we 
have already seen Subject Prefixes on the verb. So if they 
are used to match the subject, Object Prefixes must be used 
for the object. So they are. 

Let us start by looking at the Object Prefixes for 
Classes 1, 2, 9 and 10 (since these are the classes we have 
so far). 

ny aré4hwwra mana 
"she is beating the child! 
ny araamehwwra 


"she is beating him' 


nlc = 


tes 
ee at 


ny aréahwerd adhéiiri 


‘she is beating the elders' 
nf araamahtira 

‘she is beating then" 
ny ar&éhwwré ngdmbé 


"she is beating the cow’ 


ny aréamyhwra 


"she is beating it’ 
ny @réanwira ciana 
‘she is beating the children’ 
ny aré&cintira 
"she is beating them' 
From this, we get to see what the Object Prefixes look like. 
Class 1 is -mw-. Looks like the Adjective Prefix, doesn't 
it? Class 2 has =-ma-, just like the Subject Prefix. Class 9 
has -my-, which doesn't help much. Class 10 is -ci-. In most 
of modern Kikuyu, this does not appear as -i-, though it 
used to before a consonant. 

Notice that the Object Prefix will often make a differ- 
ence to the tone of the verb. The Class 1 and 9 forms are 
followed by a low tone, while Classes 2 and 9 are followed 
by high. Try these: | 

ny aréam@dhéka 


"he is laughing at her' 
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ny 4raéametiga 


"he is leaving her' 


22 


nf &raémadhéka 


"he is laughing at them' 


nf ar&émat ied 


"he is leaving them’ 


nf aréamfgira 


"he is buying it! 


22024 


nf araéamyrigaé 


"he is cooking it' 


nf &rfacighra 


"he is buying them! 


2 2 


ny arééciriga 


"he is cooking then‘ 


Practice with these and others will help fix the tonal pat- 


terns. The patterns with the Far Past work similarly: 


ny aamfgvriré 
"he bought 
ny &amyrigiré 


"he cooked 


"he cvuoked 


At last, the rest of 


it 


it! 


them! 


them' 


the Object Prefixes (at least, the 


last we'll see for this unit). First and Second Person. 
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ny &anggeiah{rfé 
"he greeted me! 
ny aak@géidh{irié 
"he greeted you!’ 
ny SatWgéLanfrfé 
"he greeted us' 
ny aamvgéfdhf{rf{é 
"he greeted you' 

First Person singuler is -N-. It works just like the 
Class 9 and 10 Adjective Prefix, which means you get lots 
of Nasal Assimilation practice in this unit. Second Person 
singular is -kw-. First Person plural is -tw-, Second Per- 
son plural -mw-, which means these two are just like the 
Subject Prefixes, which makes it easy to remember. Watch 
the tone on the two -mw- prefixes. This is the only way to 
tell them apart. - 

Four more points before we turn you loose on these. Ne~ 
ver put anything between the Object Prefix and the stem of 
the verb. Only one Object Prefix at a time; you can't do 'I 
gave you it’ in Kikuyu = has to be 'I gave you!'; 

ny rdaaék@héiré 
You use Object Prefixes any time English uses a verb with a 
pronoun as its object. Any form of the verb can take an Ob- 
ject Prefix: 

ny ndfréénda gékwhe 


'I want to give (it) to you' 
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D. We now need to learn how to have things. Kikuyu 
does not have a verb 'to have’. Instead we use wnat trans- 
lates literally as "be with'. The First ane Second Person 
forms look like the Equational Sentence followed by na: 

ndy na ngombé 

'I have a cow' 
wy na ngombe 

"you have a cow! 
tvy na& ngdmbé 

‘we have a cow’ 
my n& ngdmbe 

‘you have a cow! 
ndaary n& ngdmbe 

‘I had a cow’ 
wary n& ngdmbe 

"you had a cow’ 
tvary n& ngdmbée 

‘we had a cow’ 
mvary n& ngombe 

‘you had a cow’ 

In the Third Person, though, we do not use ny. After 
all, this is not an Equational Sentence. It is not true that 
an elder is the same thing as a cow. Ownership is not eaui- 


valence: 
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"the elder has a cow' 
Adhitirl méé na ngdmbé 

"the elders have a cow' 
mowrf $7 na& mbémbé 

"the goat has corn’ 
mbwr{ cif na mbémbé 

"the goats have corn! 
mwdhuurl aary n& ngdmbée 
"the elder had a cow’ 
adhitiri m&ary n& ngdmbé 
‘the elders had cows! 
mbwr{ fary n& mbémbé 
"the goat had corn' 
mbwrf{f clary n& mbémbé 
"the goats had corn’ 

Note that we are using the regular Subject Prefixes 
throughout. You can occasionaily leave the na out if it is 
clear what you mean: 

mwdhiitir{ @cié 4ary mbééca 
"that elder had money’ 
No one would believe we were claiming the elder was the same 
as money. So it is not an Equational Sentence, it is Posses- 
sion. 


Now it is time for our tired old Possession joke. Any 
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teacher longer than two years in the business uses tired old an 
jokes, over and over. Some start earlier than that. So. 


Tired Possession joke. Some of us have it and some of us 


don't have it. But how do you ‘have it'? You can't use the 
Object Prefix. The verbal portion of the Kikuyu "have' is the f 
stem -(r)y. This is intransitive and can never take objects. : 
The secret (no secret if you know another Bantu lang- 
uage) is to place a pronominal: form after na, as the object 
of the prepositional portion of 'have'. The forms used are: 
naké 
‘with him (Class 1)! 
nao 
‘with them (Class 2)' 
nayo 
‘with it (Class 9)! 
nacid - 
‘with them (Class 10)' 
Thus one can sey such things as 
y¥, nay nayo 
"yes, I have it’ 
There is a slight difference between these and Object Pre- 
fixes (besides position and shape). You can leave an object 
off of a verb and say 'I am eating’ instead of 'I am eating 
it', in Kikuyu. But nha must always be followed, either by a 
noun or by a pronoun. It cannot stand alone. 


The Kikuyu 'have' allows us to do another un-English 


thing. It provides adjective substitutes: 
é n& hinhé 
"he is strong! 
nggud ict {f gérd 
*these cloths are expensive' 
There is a fairly large set of nouns used almost exclu- 

sively in such constructions. The na is even more optional 
than usual here. This supplies a large number of meanings 


for which no adjective is available. 
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Home Exercises 

Unit 5 

1. Prepare ten sentences using Class 9 and 10 nouns, demon- 
stratives and opposite adjectives: 

ng'ombe firfa ni njirfl, ti njerf. 

Be prepared to ask and answer questions based on your senten- 
ces. 
Prepare twelve sentences (four Present Continuous, four Far 
Past, four Far Past Equational) using Class 9 and 10 subjects 
and verbs listed on the first two pages of the unit. 
Prepare sentences using each of the singular nouns on the 
first two pages. These sentences should also each include 
an adjective and a demanstrative. In class your classmates 
will be asked to make these vlural. 


Prepare a ten line (minimum) dialogue in which one speaker 


asks questions: (miirutani ni araahifira mirutwo?) and the 


other answers using object prefixes (iI, ni araamthfira., ) 
Prepare ten sentences describing things someone has. (ndf 
na ng'ombe). After presentation in class, questions will be 


asked based on the sentences (wi na ng'ombe?) and the re- 


sponse will include a pronominal form after 'na' (ndi nayo ). 
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Unit 5 
Drill 1 
You will be given an Equational Sentence with mwana and an 
adjective. Change the sentence to the plural. 
Example: a. mwana ni mwega 
b. ciana nfI njega 
1. mwana ni mihititu 


2. mwana ti mwega 


3. mwana ni mticeke 


4. mwana nf mwerti 
5. mwana ni mithaka 
6. mwana ni miitungu 
7. mwana ni mithinju 
8. mwana ni mitcong'i 
9. mwana nI mikiigu 
10. mvana ni mifigi 
ll. mwana ni miniini 
12. mwana ni miinogu 
13. mwana ni miigemu 
14. mwana ni mirwaru 
15. mwana ni milkenu 
16. mwana ni mirongo 
17. mwana ti mikari 
18. mwana ni mitheru 
19. mwane ni mwitht 


20. mwana ni mwende 
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Drill 2 


You will hear the infinitive of a verb. Give the present 
tense with the First Person singular object. 
Example: a. kuona 

b. nI maraanyona 


1. giithambia 


= 


Aa na wo 


. gikira 
- kiigua 
- kthiifra 


kiraakaria 


alita 


kfibaara 


gtteithia 


- kihe 

- kwandika 
- kigemia 

- kwenda 

- kigeithia 
- kuoya 

- kimena 

. giikenia 

- kihonokia 


14] 
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Drill 3 


Change all singulars to plural, all plurals to singular. 
Example: 


l. 


2. 


a. ng'ombe irfa nene nI yaanfirie mituniia. 
b. ng'ombe iria nene ni cianfirie atumiia. 


mindii tirfa miiraaya nf aahiifirire ithe 

eetikia eega Wairimf na Juma ni maagiirire ng'unda 
mwarimi tirta miifiru ni aaiire mbuku 

ng'ombe nduune ni yeendirio ni guuka 

athuuri arIa aaganu ni maahidrire ciana 

miici firfa mifigf nI eendire mbitri 

ciana iria njathfki nf ciarfithirie ng'ondu 

mbtiri Irfa hinju nf yathiidkirie mbembe 

atumiia arfa akfirll nf maarfire ngiki 


ndirtime iria njirii nf ciarimirfire ciana 
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Drill 4 


Given a sentence in the Present, change it to Far Past, and 


vice versa, 


Example: a. ciana icio nf ciarfire irio njega 
b. ciana icio ni iraarfa irio njega 


wi 


ay 


9 
10. 


ll. 
12. 
13. 
1h. 
15. 
16. 
17. 
18. 
19. 
20. 


- mithuuri mikiirfi ee na ciana nyingf 
miiriftu miithaka nf eendire mwanake Orta 
- hiti ciarf ngoroku 


- mirimi mwega ni araakiiria irio iria 


ng'ombe Ino ni noru 

athuuri ni maathinjire ndtrtime 
mitumiia mwerti ni araahanda mbembe 
ciiici ni aathiire gfathi 

atumiia acio mee na ngiikii nene 
mihunjia trfa nfI mifiru miino 

clana ndwaru ni njeke 

mirutani ficio aarf na arutwo oogi 
ngia ni iraakena 

and acio mareeka atia? 

niti wI n@ mwana? 

arutwo ni moonire miliithigari mikuhi 
nI a mookire githooma? 

mithikfimi minogu ni araanyua njoohi 
Kamau ni milici 


ng'ombe icio ii na nda 
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Drill 5 

Answer the questions in the Affirmative, substituting an ob- 
ject prefix for the object in question. 
Example: a. ni flroona hiti Iria? 

b&b. If, ni ndfraamfiona 

1. nf tiraaheana mbeeca Icio? 

2. ni maaguimire ngarf irfa? 

3. ni tiraarfithia netiriie? 

4. ngitI ni iraartimirfria maama? 

5. ni maraarfa irio iria? 

6. ni twahaicire mbarathi iria njega? 
7. ni araathambia mwana itria? 

8. Kamau na Njoroge ni moohire ng'ombe? 
9. ni milraigua mbura fyo? 
10. ni maraahiiira mwana iiria? 
ll. Njeeri at geek ngvkt irio? 
12. ni wanyiitire nyoni frfa? 
13. ni ndireendia mbtri noru? 
14. ni mwaakire nyiimba ici? 
15. maitu ni araaruga nyama iria? 

16. ni milraanyuithia indo? 
17. arutwo ni maraaraakaria milrutani? 
18. aa Wanjirt ni moimagaririe ng'ombe? 
19. ni tilraageithia athuuri arfa? 


20. njogu Iria nene ni yoragire aguimi? 
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A. We began the last unit with a new nair of classes. We 
hope you won't feel overloaded if we do the same this tine. 
Let us introduce Classes 7 and 10. Yes, that is right. The 
plural of Class 7 is the same as far as concord goes as that 
of Class 9. So let's start with the plurals. These have ei- 
ther i- or ci- for a prefix on the noun. That's right, like 


irié and ciana. The i- is used (as in the Class 10 con ds) 


before consonants, the ci= before vowels. 
ciwra {cf 


‘these 7rogs' 


clvdnt njéga 
"good games' 
ciymbi nf fréarya nget 
‘the chameleons are eating flies! 
ingangf ni fréénde kimaya 
‘the crocodiles want to eat me! 
ity néns 
"big chairs’ 
indd icté 
‘those things' 
As you can see, normal Class 10 concords. The singular 
nouns, in Class 7, have a r-efix ky-. This is subject. to the 


basic rules seen in the morphophonemic section of Essay 1. 


146 


The k/g alternation - Dahl's Law - will probably bother you 
most, but practice = you'll become used to it. All of the 
concords of Class 7 are also ky-, which makes it about the 
easiest to use of the popular Kikuyu classes: 
kywra gfkf 
'this frog! 
gywdhi kyéga 
"a good game! 
kyymbi ny kfraarya nget 
"the chameleon is eating a fly' 
kyngangi nf kfréénda kémayé 
‘a crocoaile wants to eat me! 
gyty kynéné 
"a big chair' 
kyndw kyt 
'that thing’ 
For details of the concords, consult Essay Two - or, better, 
ask your teacher - there are not that many concords availa- 


ble vet. 


B. Since this is so easy a class, with practically nothing 
to learn but vocabulary we have to do something else. How 
about some more concord, since we just said there was so lit- 
tle yet? Let's take the Possessive. 


We already learned to hand)Je &@ né mbwri. That is one 
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side of possession. The other is the Possessive. Simplest, 
when a noun is the possessor. In English, we take the owner, 
follow it with 's, and put it on the thing owned. This in ef~ 
fect turns the possessor into an adjective, modifying the 
item possessed. But in Kikuyu, we know, modifiers come after 
what they modify. So we still put a piece between property 
and owner, but the order is different: 
gyty kya medrine 
'the teacher's chair' 
Here mwarf{m¢ corresponds to 'teacher', gyt¥ to 'chair', and 
kyé to 's. The order will be a little simpler to remember if 
you think in terms of the alternative way of handling posses~ 
sion in English - 'the chair of the teacher'. This is less 
common in English, but more like Kikuyu. 
There is another catch, though. Remember, in Kikuyu al- 
most everything shows concord. So, don't be surprised at: 
mwraata wa mvarint 
"the teacher’s friend! 
aritwo 44& méarimt 
"the teacher's students' 
gyty kf méarimt 
"the teacher's chair' 
méeecha ya mwarimy 


'the teacher’s desk! 
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irié cia méérin¢ 
‘the teacher's food' 

Somehow, we slipped in samples of all the classes you have 
so far; try to identify them. Hint - they are in proper num- 
erical order. Notice that in all but Class 1 and 9 the Pos- 
sessive marker is causing Single Raising of the owner. 

The Possessive marker is not affected by the identity of 
the owner: 

gyty kfé medhitiri 
‘the elder's chair' 
Byty kya adh¥fni 
‘the poor people's chair' 
geyty af aytonga 
'the rich man's chair' 
gyty kya ndigva 
"the widow's chair' 
gyty eyé clana 
"the children's chair' 
There is no change in concord marking on the Possessive mark- 
er just because the owner changes. The alternation of kya and 
gya you see is just Dahl's Law again, the effect of the con- 
sonant following the marker changing it from k to g. Classes 
whose Possessive prefix does not have k show no such change. 


Remember that the Possessive marker is unstressed, and is 


treated as vart of the word that follows for morphophonemic 


purposes. 


C. As in English, the pronouns have very special Posses- 
sives. As some of them don't look much like the Independent 
Pronouns, we will demonstrate then: 
ny mbwrf yakwa 
"it is my goat! 
ngombée yaki n¥ néru 
"your cow is fat' 
ti nggtkw yake 
"it is not his chicken' 
gytonggd n¥ eykéendla nhtmba yaKyd 
‘the rich man will sell his house’ 
ngombé j¥ na njaw vayo 
‘the cow has its calf! 
ngombe njega ti (ite 
"the good cow is not ours’ 
ny 4kaéagira nhiimba y4nhu 
"he will buy your house’ 
ny ngémbe yao 
‘it is their cow' 
clana {i na nggwkt yaclé 
‘the children have their chicken' 
Notice that the Possessive has two ends. The front end 


agrees with the noun owned, the tail agrees with the owner, 
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which is why there are special forms for 'children', ‘rich 
man', and ‘cow’. If you know Swahili, this is a new departure. 
Fortunately, the forms are very easy - simply the Indepen- 
dent Pronoun as attached to na, put on after the Possessive 
marker. So, 
ndy nacid 
'T have them (10)! 
ngombée ctaci6 
‘their (10) cows! 

You'll find the Possessive marker handling English adjec- 
tives a lot easier. Remember, it is a way to turn a noun in- 
to a modifier. Even some non-adjectives need it: 

BHty kya mety 
"a wooden chair! 
nhama cia ngombé 
"beef! 
mwrw wa maitw 
‘my brother! 

That last bit raises an issue - names of relatives gen- 
erally behave strangely with Possessives. The fact is, many, 
like 

baadba 
‘my father' 
ahddgiid 


‘your father! 


idhe 
"his father' 


have the singular Possessives built into them. In some cases, 


there are suffixes which closely resemble the end of the Pos- 
sessive Pronoun: 
mvdhoniwa 
'my mother-in-law‘ 
mydhonighs ny 


tyour mother-in-law' 


mwdhoniwé 
"his mother-in-law! 
Because of several complications of shape, we advise you to 
learn each of these as a separate item. Note that, as long 
as it is not a simple singular Possessive Pronoun, one can 
use Possessives with these: 
idhé wa Kamat 


'Kamau's father’ 


D. We've decided you are ready for numerals. Lucky you. 
We'll try to keep it simple. For 'one', of course, we are 
mostly using the singular: 
mwdhiiirl wmwé 
‘one elder' 


kyngangl kymwée 


tone crocodile’ 
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mbwrf $mwé 
‘one goat’ 

You are not, of course, limited to the singular. Why 'of 
course’? Shouldn't 'one' be singular? Well, yes, but ‘one! 
is also indefinite, as in someone. This supplies the closest 
thing to an 'indefinite article' - mwdhtdrl tmié can be ‘an 
(unspecified) elder, some elder'. But if we can do that, we 
can talk about 'some (unspecified) elders, a few elders': 

adhitirl amwé 
"some elders’ 

ngombé Imwé 
"some cows! 

It does have to be something you can count, tnough ~ no 
using it with Irié 'food’. 

The other numerals can only be used with the plural. 
There are two sets. One never changes: 

adhitirl mygwan ja ngombé mvgwanjé 
"seven elders/cows! 
adhiiirl kénda ngombé kénda 
"nine elders/cows' 
adhiticl ikwmi ngombé ikwmi 
‘ten elders/cows' 
The remainder all have two stems. One is used for Class 


10, the other for all other plural classes (which, for where 


we are, means Class 2): 
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adhitirl ééry ngombé Igyry 
"two elders/cows' 

adhitrl atat® ngombe Tdhat# 
"three elders/cows' 

adhitri ana ngombé Inha 
"four elders/cows' 

adhiitirl adhaand ngombée Idhaan6 
‘five elders/cows' 

adhitiri atandat#? ngdmbé tahaaahaté 
"six elders/cows! 

adhitirl anaana ngombé Inhaanha 
‘eight elders/cows' 

While we can't give you twenty and one, you may need to 
go over ten. Surprise - just connect the two numerals with 
na, remembering that 'one' is going to be singula: in cases 
like 

ngombé ikwmi na fmve 
"eleven cows! 

You may want to manipulate these for mathematical pur- 
poses. For 'plus' one can use simply na, or get fancy with 
kUdnggéréraé 'to add’. For 'minus', try kirt+ta ‘take away'. 
Multiplication and division and square roots, forget for 
now. You do need to know how to ask ‘how many’, and to ans~ 


wer 'all' and ‘many’. For 'few' you already know one - just 


use the adjective -niini 'small': 
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ny aigana ny cligana 
"how many are they?! 

adhiitirl 66dhé ngombé cfédhé 
"all the elders/cows' 

adhiiirl aingsy ngombé nhinggy 
‘many eiders/cows' 

Two last points. For abstract counting (anyone for a 
race?), use the Class 9/10 forms: ymve, levry, fahnaté, etc. 


And, of course, you cun combine numerals and possessives: 


— 
amile 
- 
- 


inwé cfacl6 ny njega 


"some of them are good' 


IGYRY 
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Home Exercises 


Unit 6 


1. 


Prepare five sentences descriptive of a frog (or frogs), 
a crocodile (or crocodiles) and a chameleon (or chameleons). 


Note: This exercise may be combined with 3 below. 


- Prepare a dialogue (minimum of ten lines) focussing on the 


question: niii wi na gitl kia mvarimii? 


- Prerare a description of your (or someone else's) family and 


their possessions including the number of the various posses- 
sions. Note: This exercise may be ccmbined with 1 above; 

i.e. the description of the frog may be followed by a des— 
cription of its family end their possessions. Or you may 
tell us how many frogs your brother owns and what they look 


like. 


4. Write two word problems in Kikuyu, for example: 


Athuuri atatii mee na ng'ombe ikiimi na Imwe. Idhe wa 
Njoroge arI na ng'ombe igiri. Idhe wa Kamau ari na 


ng'ombe ithaathatil. Idhe wa Mwangi ee na ng’ombe ciigana? 
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Unit 6 

Brill 1 

Change the sentence from singular to plural and vice versa. 

Example: a. gitonga giki ni kireenda kfigtira kinanda. 
b. itonga ici nI ireenda kigtira inanda. 

1. cifira nene nf ciarfire cifhuruuta 

2. kionje ni kfreetha kfiraatt kfega 

3. gitonga kireenda kigfa na githoomo mino 

k. kfrima kirfa nf kinene miino 

5. irim& ici ni ireenda kifiraga ciuga ciacio 

6. gitingtri xioru ni kfraanunga 

7. kinanda kierti nI kiraina wega 

8. ing'ang'i ngtrii nT hiifitu 

9. gikombe kiria kfirti ni gicong'i 


10. giti gikfirfi nI kiunTku 
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Drill 2 

Count to ten starting with the Noun Phrase given on your 

worksheet. 

Example: a. arutwo oogi eeri 
arutwo oogT atati 
arutwo oogTt ana 
arutwo oogl ataano 
arutwo oogT atandati 
arutwo coogi niigwanja 
arutwo oogi anaana 
arutwo oogi kenda 
arutwo oogt ikimi 

1. ing'ootore inya theru 

2. aturi milgwanja eega 

3. hiti iria ithaano 

4. kiumia kiu kimwe 

5. atumiia ana oogit 

6. itfmi njega kenda 

T. ngwacl inyaanya njitht 

8. ngtombe icio ithatt 

9. mbiri ithaathati njert 


10. mwana timwe mvathiki 
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Drill 3 
You will hear a sentence informing you that a person has 
something. Answer using a possessive, as in the example. 
Example: a. Kamau ee na araata oogi 
b. nf ndfroona araata oogl aa Kamau 
1. ndi na nytimba nene 
2. mirutani ee na cifire nyingi 
3. mee na itt nyuniku 
4. wI na ng'omve nyingi 
5. taata ee na miithuuri mwega 
6. mwi na atumiia araihu 
T. twi na miraata nikfiri 
8. ni tirt na thi nyingt 
9. ciana irI na ikombe njega 
16. mami-guo ee na araata atatt 
11. ni mirf na aarimi akindfria 
12. mirimi ee ng'ombe nene 
13. mbtiri nene iI na nda nini 
14. gitonga ki na ciana nyingi 
15. wi na arutwo akiigu 
16. ndi na ngtki Imwe 
17. twi na indo njiru 
18. mwi na ciara nyingTi 
19. wi na kironda kinene 


20. baaba ee na mbiiri noru 
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Drill 4 


2. 
3. 
h, 


Ts 
8. 


Perform the indicated arithmetic operations. 
Example: a. ng'ombe ithaano kfiruta ithati ni ciigana? 


b. nI ng'ombe igfrT 


1. ng'ombe ithatfi na mbiiri ithaathati ni nyami ciigana? 


Imwe na inya ni ciigana? 
airfitu ataano kuongerera imve ni aigana? 


ariime milgwanja ne atumiia anaana ni andi aigana? 


- gitonga kimwe na ngIa ithatt ni andi aigana? 


> 
6. 


thaburia igirI na nyingii ithat® nI indo ciigana? 
arutwo ikfmi na migwanja kiiruta atandatii nI arutwo aigana? 


nguki igirI na ng'ombe ithaano ni ngtiki ciigana? 


9. ciana kenda na timwe, kilruta inya nI ciigana? 


10. ikiimi na igiri kiruta ithati ni ciigana? 


NY CIGANA? 
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Drill 5 

Answer the question using the verb given on your worksheet. 

Remember to adjust vocabulary as necessary. 

Example: a. niI na baaba titreeka atia? 
b. we na baaba thooguo ni kfilrima miraarina 

1. Wairimfi na milthuuri-we mareeka atia? 
kflina 

2. niI na maiti tireeka atIa? 
githeka 

3. Karifiki na milraata-we ma: eeka atia? 
kiirfa ngwacf 

4. guuka-we areeka atta? 
kirfithia 

5. maitfl na nyina wa Njoroge mareeka atia? 
kigttra indo 

6. Micooki na mfifiru wa nyina mareeka atia? 
gilthaaka 

7. we na thooguo milreeka atia? 
ktrTa 

8. maama na maiti mareeka atia? 
kwardika 

9. maami~guo areeka atfa? 
kwanika nguo 

10. nii na taata tireeka atia? 
kuuna neil 

ll. baaba mikiirfl areeka etia? 


githeka 


161 


162 


12. mwari-guo areeka atia? 
gutuma 

13. thooguo areeka atia? 
kwikira nguo 

14. Gatiigiita na miithoni-we mareeka atia? 
githooma 

15. Gita na maama-we mareeka atia? 
giicimba 

16. mwari wa maiti areeka atia? 
kirima 

17. Njeeri na mictiktirfi-we mareeka atia? 
kwarlia 

18. guuka na kiheti giake mareeka atia? 
kiinyua njoohi 

19. Wanjikii na miiiru-we mareeka atia? 
kiriia 

20. naanea areeka atia? 


kthiffira nguo 


NHOOKABI 
AREEKA ATYA? 
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A. So far we have not been able to say 'no', except in Equa 
tional Sentences. Therefore in this unit, and about time, too, 
we will present you the Negative verb forms. In English, we 
only have Negative verb forms for a few items: ‘isn't', 'doesn'.', 
'won't' and a few others. Mostly we have to use one of these 
as an auxiliary vert, so that to negate ': went' we have to 
use 'I didn't go' (rarely have we heard anyone say 'I wentn't). 
In Kikuyu, by a way of contrast, each verb form has its 
own Negative equivalent. These are fairly easy to recognize. 


Either they begin with ndi-, or else they have -ti- right 


after the Subject Prefix. But of course, you know all about 
the prefixes in the Negative from Equational Sentences in the 
First and Second Person, right? 
ndiry m@kyygi 
'I am not a fool' 
ndtry médhyynt 
‘vou aren't poor' 
mvdhitiri @cié ndéary megént 
"that elder was no stranger’ 
' 
RYtyY wyakea eitilary kyéeed 
'my chair wasn't good! 
mbtri ndfary yake 


"the goat wasn't his’ 
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twtyary ariita 

‘they weren't students' 
mytiry 6éga 

‘you aren't nice! 


airfytt éérf mitfary 4raata 


"the two girls weren't friends' 
clané cfakée {tfary njaahykt 
"his children weren't obedient! 

Remember, you have nd- (and appropriate vowel) in First and 
Second Person Singular and Class 1 and 9 , and -ti- preceded 
by the Subject Prefix in First Person Singular, First and Sec- 
con Person Plural in Classes 2, 7, and 10. What? Yes, of 
course the First Person Singular crept in twice. You should 
know enough by now to know that nd- followed by -i- gives 
ndi-, and N- followed by -ti- gives ndi-. You tell us which it 
is, we just use the thing and don't worry. Since we started 
out by using tl: verb -ry 'be', let's continue, adding na to 
make ‘have': 

ndirvy na mbééca 

'I have no money’ 
ndwry n& araata 

‘you have no friends’ 


e 
ndary na irfo 


"he doesn't have food! 
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kygwwta gytiry n& ngedart 
"the lazy man doesn't have a car! 
and so on. Remember, ny and ti are used for the Third Person 
(all classes) in Present Tense Equational Sentences only. 
Ownership is not an equation (do you feel yourself on equation- 
al terms with your shirt?). The Far Past forms you already 


know. 


B. A step forward, now. One reason we chose the Present 
Continuous and the Far Fast to be your first verb forms is 
that they are easy to operate. Shifting them to Negative is 
mostly changing the prefix and some tonal adjustment. In the 


Far Past, we take: 


ny ndéarigiré {rid 
"I cooked food! 


and it becomes (remember, drop the ny): 
ndiaragiré {rtd 
"I didn't cook food! 
Watch what happens in Class 1: 
ndaagtrire ngémbe 
"he did not buy a cow' 
Except for tone (you are being tone=conscious, are you not?) 


they sound remarkably like the emphatic, Focussing First Per~ 


son Singular Affirmative: 
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ndaéagwriré ngémbe 
'I bought a cow! 
Do watch tone, please. 
In the Present Continuous, again the Negative is easy to 
form: 
twtiréadnéaka né Kémati 
‘we aren't playing with Kamau! 
This time the potential confusion is better: 
ndyraéadhoomé mbéiki 
'I am reading the book' 
ndtréadh6éma mbéki 
'T am reading the book! 
ndyréadhdéma mbaki 
‘it is not reading the book! 


Think you can keep tone and vowel quality straight? 


Cc. Now. Using nothing but the technology you already have, 
and a tiny (disposable) ending, we will onen you up to the world. 
Any place in the world you want is yours. Do we already know 


kw 'where', as in 


'where are you going?! 
If we don't we should. Consider it known. So we ask, 


wy kw? 


‘where are you?! 


and you answer, 
ndy nhwmba-inf 


'I am in the house! 


ndy kyraadhi-iny 


'T am in the class-room' 


ndy Gyctka 
'I am in Nairobi! 
as may be most apvropriate. 

In which we observe, first, that to express a person's 
whereabouts we simply take the verb ~ry, as seen in ‘have! 
and in Equational Sentences, and follow it off with the name 
of a place. Since the being at a place is not a relationship 
of equivalence (are you the same thing as your home own? If 
so, what a small place it must be), we assume that in the 
third person we will not be using ny or ti: 

@@ Karéatina 

"he is in Karaatina!' 
cefané itiry cfikurt-iny 
"the children are not in school! 
Surprise - we assumed correctly. 


Our second cbservation is that if the name of a nlace is 


used (like G?ctka 'Ne we just nut it after the verb: 
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ndaary Gfctika 
'I was in Nairobi! 

Of course, this could mean 'I was the same thing as Nairo- 
bi', but the average Kikuyu child can figure out what the 
odds are. If we are talking about a noun that one could be 
or own ~ not a regular vlace name - then we can use -iny tacked 
on the end of the noun: 

mbeééca ciddhe if méédha-iny néné 
‘all the money is on the big table' 

Oh, you must know a little Swahili. No, in Kikuyu the ~iny 
Just sits there, and is attached to the noun, but als the adjec- 
tives and pronouns and so forth come along and show regular 
concord behavior. 

Even here, you can leave it out if you want, and if the 
meaning is clear. After all, if we can be sure that 6@ mbééca 
nhingey means ‘he has a lot of money', we might guess that 
méé cukfirti would mean 'they are at school’ instead of ‘they 


have school' or 'they are the school'. 


D. The -iny is a sort of all-vurnose vrepositionoid;: 
ny a&dhitré ctiktri-iny 
"he went to school' 


cikért-iny 


ar 
ar 


"he is at school? 
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ny méréima cikéri-iny 
"they are coming out of the school’ 
And so on. 
To be more specific, we need a few Prepositionoids, most 
of which need connectors: 
dhyiny wi kfraédhi 
‘inside the class-room' 
igurw rya méédha 
‘on top of the table’ 
hakthy n& méritani 
"near the teacher’ 

We have a great number of these - probably which you get 
to use now should be in the hands of your teacher. Notice 
that if these are followed with a vronoun, tue ones like 
dhyiny and igerw, which are followed by Possessives, take the 
special Possessive Pronouns: 

igwrw ryaké 
‘on top of him! 


Some of these (specifically most commonly dhyiny and tewrw), 
may be used after the noun like siny, though not written toge- 
ther with the noun: 
é@ nhwmba dh¢iny 
"he is inside the house' 


Going along with these, we have two forms for ‘where’, 


namely ha and kw. The former is usually for smaller, more defi- 
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nite and closer spots; the latter for larger, further, vaguer 
areas. So we can ask: 
Kamat 6@ ha? 
‘where is Kamau?! 
using ha, because Kamau doesn't take up acres of room and we 
assume he's in ti.¢ vicinity (he was here a minute ago). But 


we ask 


kGanhii ny kw? 
‘where is your home?! 
with kw because we assume your house with surrounding farm 
land and all takes up a good deal of space and vrobably it is 
not just around the corner. This kWanhii is one of a series of 
possessives with kwa used for 'so-and-so's' place: 
eeite nf G¥cik& 
"my place is Nairobi' 
ny t@réadhiy ga Kamat 
‘we are going to Kamau's home’ 
njogG ny yacdookiré ka hitf 
"the elevhant went back to the hyena's place’ 
For 'my home' and 'yours' and ‘his’ we just use ‘our’, 
‘yours', 'theirs'; usually a home is for more than one by 
Kikuyu assumptions. 


If we want to go 'to' a person - not to a place, or a thing, 


or to the person's home - we use k@y or sometimes héé (alter- 


nately k#ry or hary): 
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ny mér66ka k@Y mwritant 
"they are coming to the teacher' 
This key is also used as 'more than' in comparisons, by the way: 
nay mynéné g@Y Kamat 
'I am bigger than Kamau!’ 


Try a few of them. 


E. So all right - The Locative Particle ziny, right. Loca- 
tive Sentences, right. Use kwa and kwy, fine. Discussion of ha 
and kw = all's there except for Existential Sentences. Another 
fine expression for a simple thing. In English we say 'the goat 
is in the house’. A simple Locational sentence. But we can turn 
it into ‘in his house there is a goat’. That is an Extential Sen- 
tence for you. Same house, a vague goat, a change of order (verb 
first) and ‘there’ tossed in as a dummy subject in front of the 
verb. 
In Kikuyu, we do much the same, but instead say 'the place 
has @ goat’: 
Key nd mbwrf nhimbé-fny vaké 
"there is a goat in his house' 
meédha-in¥ heé na mbuki 
‘on the table there is a book’ 
hatiry n& &rfitwo kyréadhi-iny 
"there are no students in the classroom’ 
gwtiry n& and@ t& acid cyctka 


‘there aren't any veovle like them in Nairobi’ 
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Note that ha- and kw- subject prefixes not only look 


like the ha and kw meaning ‘where’, they also are used simi- 


larly. If you use ha- you imply thet the location where there 
is or is not the type of thing under discussion is small, 
preferably near ~ on the table, in the house. Use k#y na or 
gwtfiry n& and you tell us that it is large, uncertain, and 
may be distant (the Ural mountains, for example): getiry na& 
njoga {rfm&-in¥ {cid 'there are no elephants in those mount- 
ains’. 

In the Far Past, the Existential is just as useful, and 
gives us the opening of at least half the Kikuyu traditional 
stories: 

téné ny k@ary médhiiirl dmvé..... 
‘long ago there was an elder....! 
Notice, again, as with the Possessive sentence on which this 
is .ased, the na can sometimes be omitted. See how many useful 
options this language gives us? 
You can use the Exister:tial just about anywhere English 


says ‘there is’ or 'there was'. Not everywhere, but close. 
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Home Exercises 

Unit 7 

l. Prepare a description (preferably a positive one) of your- 
self or someone else using negative statements, or at least 
more negative than affirmative statements; for example, 
ndiri gitonga. 

2. Using both Far Past and Present Continuous verb forms, pvre- 
pare ten sentence pairs of the type: ni ndoonire no ndiamf- 
girire. 

3. Prepare statements or questions involving the locations of 
the people and objects listed on the first two pages of Unit 
5. 

4. Prepare a description of your home or hometown describing 


ri that are and are not there. 


= kynanda 
meedha 
gytanda 
mabuku 
mwgeka 
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Unit 7 


Drill 1 

Change the sentence to the Present Continuous Negative. 
Example: a. nf ndfraaruga irio 

b. ndiraaruga irio 

l. nf titraina ndaaci 

2. atumiia ni maraatheka 

3. mithuuri-we ni araamihitra 

4. ni mireethamba 

5. baaba ni areendia indo nduka-ini 
6. arutwo ni maraathooma 

7. Wairim® ni araandika 

8. Nyookabi nf areetfia 

9. mitthee nfI araahanyika baraba. a-init 
10. ni maroona nyoni igfirt rfa nytmba 
li. ni ndfireeruta Giktyt 
12. ciana nI iraara Itanda ciao 
13. ithe wa Mwangi nfI araacooka 
14. arutwo ni maraanimirfra 
15. kigifita nI kfraahera 
16. maiti ni araahita nyau 
17. ni tireehitha 
18. ngarf nI fraahuuriika 
19. ni ndiraathambia nyimba thiini 


20. N ‘*oge nI araagtira therenende 


‘<) 
ERIC 


176 


Drill 2 
Change the sentence to the Negative Far Past. 
Example: a. ni ndaarugire irio 
b. ndiarugire 
l. ni twainire ndaaci 
2. atumiia ni maathekire 
3. mithuuri-we ni aamthiitirire 
4, nf mweethambire 
baaba nI eendirie indo nduka~ini 


arutwo nI maathoomire 


Wairimfl nI aandikire 


olUlUNU ONO 


Nyookabi ni eetiiire 


\o 


miithee ni aahanyilkire barebara-int 
10. ni moonire nyoni igtirii ria nyimba 
ll. nI ndeerutire Gikiyt 

12. ciana ni ciaarire itanda ciacio 
13. ithe wa Mwangi ni aacookire 

14. arutwo nI maantimiriire 

15. kigtiiita nf kiaherire 

16. maitii nf aahitire nyau 

17. ni tweehithire 

18. ngari nf yahuuriikire 

19. ni ndaathambirie nylimba thTini 


20. Njoroge ni aagtrire theremende 
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Drill 3 


Change the Affirmative to Negative and vice versa. 
Example: a. kwI na mbura 
b. gitirl na mbura 

1. ndf na mbeeca 

2. mithuuri-we ndaarf miiteti 

3. haha hatiri na hiti 

4, Kamau aart mirutani 

5. cians ciari na iciko 

6. kwi na ndoogo 

T. moogo ndirt githaka-ini 

8. ndaarf na araata 

9. haari ngi cuuba-ini 
10. gitonga gitirT na nyllmba nene 
11. mitumiia ndarf na ikombe 
12. Mithoni aarf milirfftu mithaka 
13. hiti Irfa TI na guoya 
14. git® giki ni giake 
15. ndiirf na kfironda 
16. irio ii meetha~ini 
17. Kamau ndarf miltumiia 
18. airiitu maarT na gikeno 
19. gituamba giki gitir{£ na njeegeni 


20. iciko cii na giko 
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Drill 4 

Answer the questions using the places given on your worksheet. 

Example: a. ng'ombe ciekwa ii ha? 
b. ii kiugti-inf 

1. ciana ciaku ciarf ki? 
cukuru 

2. Kamau ee ha? 
ndiitinyit 

3. itonga nene cii ha? 
mbaa 

4, kifira giakwa kiI ha? 
thfinI wa thaburir 

5. ciana negeni cii ha? 
nja 

6. arutwo aanyu maart ha? 
kiraathi 

T. ahunjia mee ha? 
kanitha 

8. miitauuri ti gftonga aart ki? 
nytimba 

9. nyamt cia githaka cii ha? 
githaka 

10, aanake njcorua mee ha? 


ita 
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Drill 5 


Answer the question with the place specified in your work- 
Sheet. 


Example: a. nf ndfreenda iciko 


b. hee na iciko meetha-ini 


1. nf ndfireenda inya 


10. 


ll. 


. nt 


ni 


king'ang'a 


I ndireenda theremende 


mbaktiri 
ndireenda mtrutani 


Gicuka 


I ndIreenda mboocu 


ngtnia 
ndireenda ngaari 


ngeereci 


I ndfreenda meetha 


kfraathi 


i ndireenda ciringi 


mueeti 


i ndfreenda kibart 


kiraaro 


I ndfreenda ng'ombe 


kiugt 
ndireenda kinanda 


nduka 


I ndIireenda mbembe 


kiondo 
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3. 


14. 


15. 


16. 


ets 


18. 


19. 


Dag 
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ni 


rR 
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n 
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PI 


I ndireenda sikombe 


meetha 
ndireenda njoohi 

kirabu 
ndireenda thabuni 


mbaabu 


I ndireenda ngathi 


hakuhi na nyiimba 
ndfreenda mbuku 
cukuru 
ndireenda ngari 


githaka 


I ndfreenda ikwa 


giathi 
ndireenda neuo 

“kaabdati 
ndireenda mbia 


bengi 


item rT aya mT = 


KWY NA 


MBEMBE 
HAKUHY NA 


NHWMBA 


een. 
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Unit 8 


A. We only just got through giving you some more verbs, 
and now here comes still more. We've been using just the Far 
Past, but the name Far Past implies a Recent Past. In the 
Negative, that's just what we have. By all means, let's start 
with the Negative ror a change, shall we? 

The Far Past Negative we use for everything we didn't do 
before yesterday. And it looks just like the Far Past Affirn- 
ative aside from the Negative marker, which is logical enough. 
The Recent Past Negative we use for all that was not done 
yesterday or earlier today, and is quite useful. As Essay 3 
will tell you, it looks like this: 

ndaanérité whré tré 
"he didn't work yesterday' 
nhéni itiinarya mbambé 
‘the birds didn't eat the corn' 
You'll have to watch out for the lengthening effect of =ina-, 
and remember Block Raising ai :r Low Tone verbs, but it 
could be worse, after all. 

It is typical of the perversity of humanity that in the 
Affirmative we can't deal with a simple Recent Past like that. 
Instead, we have two, the Today Past and the Yesterday Past 
(catchy titles). And to make it really easy, neither sounds 


the least like the Recent Past Negative. It's not unusual for 


182 


183 


& language to have Affirmatives that don't match their nega- 
tives. Look at English - 'he saw/he didn't see'. But that's 
no consolation. At least these have the -ire ending, same as 
the Far Past (so why is the Recent Past Negative a holdout?). 
Today, we have: 

rwwefiny rér@ ny ndigfire dhamakt 

"this morning I cooked fish' 

Not an American breakfast, but who said all the millions 
studying Kikuyu were American? Watch out for this one. The 
fact that the Subject prefix comes right next to the verb 
stem causes some problems with the First Person Singular. Of 
course, you are used to the rvles for nasal prefixes by now, 
or all that practice with Class 9 and 10 adjectives has been 
a ste of time. 

But besides that, when there is an Object Prefix and the 
First Person Singular Subject Prefix comes next to it, we get 
a change: 

ny nhéniré Kamat 
'I saw Kamau' 
but 
ny ndjmwoniré 
'I saw him' 
Since the Reflexive verbs involve the Reflexive marker -yy- 


which is technically an Object Prefix, we get also: 
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ny ndyyréitire 


'I Learned! 


Contrast that with a non-Reflexive verb starting with -y-: 
ny njftire 
'I called' 

But of course, there is always an exception to the excep= 
tion. The vrefix is N- in the Today Past Affirmative EXCEPT 
when there is an Object prefix. When there is an Object prefix 
it is ndy- EXCEPT when that object is Second Person Singular 
- 'you' for short: 

ny nggudnire 
'I saw you' 

Do not ask for an explanation. We have none. Not even a 
rationalization. 

Probably having gone this far we ought to finish the job 
and give you the Yesterday Past. This is usually used to talk 
about Yesterday. Big surprise. Actually, the Kikuyu are not 
that strict about which side of the International Date Line 
gets which form of the verb - there are borderline cases and 
variations. But you would be wise to keep it simvle for now. 

And this is simple. No new parts. Except for the tone, 
just take the front end of the Present Continuous and natch 
it onto the teil of the Far Past: 

uy ndyréarirfxaniré citigé c{axé 


'Y remenbered his words! 
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Tonally, it is simpler than either since it doesn't affect 


what follows it, or change to suit what comes later. 


B. The Today and Yesterday Past forms of Existential, Equa- 


tional, Locative and Possessive Sentences are more trouble 
and require a separat: section. The Yesterday Past is not too 
bad. It uses the same -raa~ as the normal Yeste: vay Past: 
fré ndyraarf mimdgii - 
"yesterday I was tired’ 
fré ndyraarfy Karéatina 
"yesterday I was in Karaatina' 
fra ndjyraarf na nggis njéga 
"yesterday I had nice clothes! 
fré kwréarf nd nham@ nhingey gydhaka-{ny 
"yesterday there were many animals in the bush! 
For the Yesterday Past Negative, just change the prefix: 
ndwraarf Gfcfika 
‘you weren't in Nairobi' 
matiraary n& mbéécé 
"they didn't have any mor.e:'! 
This will always bring on Block Raising, though the Affirm- 
ative has no effects. 
Today Past is nothing like, being based on an irregular 


form of kiiimé 'come from'. Logical enough, at least in the 


Locative - if you were at a place, obviously you've come from 
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there. No prefix to mark Tense or Aspect. Just add the Subject 
prefix to the stem, ard if need be shift the whole to Negative: 
nhima mindgt 
'I was tired’ 
6im& na mbukt 
"he had a book! 
twtfima Gycika 
‘we weren't in Nairobi' 

There is no tonal interaction with what comes after; in 
the Affirmative we have N- as First Person Singular Subject 
prefix. The whole is actually not that frequently used, if 
truth be told, but there it is (or rather, there earlier to- 


day it was). 


Cc. Now that you have all that Past time we should get a 
little more precise. Have you a moment to talk about Kikuyu 
time telling? If you know Swahili, this is no news; if you 
don't, don's nay any attention to the way the former Swahili 
students are grinning, 

Essentizlly, Kikuyu time-telling is very simple if you 
know your numbers. As in English you just put the numbers 
together with a fixed time telling word. It havnens to be 
aha&, a useful noun in Class 9/10, meaning 'clock', 'watch', 


"hour', 'time', ‘o'clock’, and 30 on, To ask what time it is, 
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ny dhéa cifigana? 
literally, 'it is how many hours?! 
Then answer counting: 


ny dhaa ymve 


ny dhéa igtry 
ny dhaa Idhat% 
and so forth. 
There is just one small catch. What looks as if _. ought 
to be 'one o'clock', dhéa ymwé, is really 'seven o'clock’. 
To say ‘one o'clock’, we say dh&& mwgwanj&, and so on. Why? 


° 


We could, as usual, just say ‘because’ and leave vou to suffer. 
But think about it. When does the day start? At midnight? Who 
ever saw the sun come up and heard the rooster crowing at mid- 
night? In Kenya the day starts brightly about six in the morning 
by our reckoning. So that is when any sensible language starts 
counting hours. We don't know about you, but some of us hove 
to be sound asleep at midnight, not starting the day off. 

The secret to converting is simple. If the Fnglish number 
is bigger than six, subtract six. If the English number is 
six or smaller, add six. Goiy ~he other way, for mwawanja and 


~~ NS 


above subtract {dhaadhat#. From jmwé through {dha@adhaté, add 


idha@adhat%. So seven is jm¥é, nine is {dhat@, eleven is 


{dh@4nd, and so on. 


For six and twelve, we have two special terms taken from 


Swahili. Especially in the daytime these are prefered to just 
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& aanis 


counting. So we have dhinddcdéra for 6:00, and dhaddhita for 
12:00. The later is also useful for ‘lunch’. So all of this 


lets us now say: 


"he came yesterday at 8:00! 


D. One last thing. Small, but useful. A new class. Just one 
for now, not a singular and plural. This is Class 6, very use- 
ful. Besides a number of nouns like maay 'water' which have 

no singular, this is one of the most popular classes for making 
plurals. 

Class 6 nouns are recognizable. They all start with ma- 
(but watch for vowel coalescence in some cases). And all of 
their concords are just like Class 2, but with an m on the 
front. So we have: 

maay maya 
"this water' 
maaré méé nggar; maary méécd 
"the leovard's spots were beautiful! 
And so on. Not all that bad. For now, we will just use things 


that are either uncountable, like magité 'fat', or naturally 


occur in the plural like maaré 'spots'. In our next unit you 


can start on the singulars. 


Home Exercises 


Unit 8 
1. State ten things you (or somecne else) didn't do in the re- 


cent past and why; then state when yc. aid them or that you 


are dcing them. 
- Prepare five Today Past and five Yesterday Past senten-e 


pairs of the type: ni nyonire Kamau no ndaanamwita. 
- Describe yourself and a friend (or friends) as you were and 


were not (including where you were and were not) yesterday 


and esrlier today. 
. Write a timetable listing what you did and didn't do at 


each hour yesterday. 
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Unit 8 
Drill 1 
Change the Far Past Verb to Yesterday. 


Example: a. Waciira ni oonire miraata wake iyo 
b. Waciira nI aroonire miiraata wake ira 


1. maiti ndaatiirugfire irio njega 

2. baaba ndooragire hiti 

3. ciana ni ciahanyitkire 

4. mbaka nI yaiire nyama nene 

>. tittathekire mirutani 

6. itonga ni ciathiikimire mbia nyingt 

7. aa Kamau matiathackire 

8. hing ndfanyiitire nyoni 

9. ni wandikire kfraathi-inf 
10. itonga nI cietffire mtino 
1l. aanake matiainire 
12. milrutani ndaateithirie ciana 
13. mwana milrwaru ni aarfrire miino 
1h. aarimf ni maandutire giithooma 
15. airfitu nI maathiire Gicuka 
16. kfonje nI gieethambire 
17. titiagtirire nguo nduka-ini iyo 
18. ni aanyuire mbakt 


19. Kamau aarf na ciringi ithati 


20. ithe ndaari nytimba 


1. 
2. 


3. 


4 


- ndirf na maguta 


Drill 2 


Replace the Present Continuous with the Today Past. 
Examole: a. ni tiraaruga rfu 


b. ni tirugire rificiint 
ciana n{f iraahanytka 
nf maraathii rilai rfu 


hiti itiraiya ciana 


. Mwana ee cukuru 


- mirimi nf araahuurika 


athuuri matiraanyua njochi 


- ni ndfraabaara ngarf 


- ng'ondu nf iraakoma gituamba-int 


aanake matireethambia 
itonga nfI ireendia ngaari 
ng'ombe ndfraarfa 


Kamau nf araagiira mbuku 


- mwana nf araarira miino 

- Nyookabi ni araahura kind gfakwa 
- ngia itiraathooma 

- guuka nf araahaata nja 

- ni ndfreenda giithif Gicuka 

- aarimtl matiraaruta ciana Gikiyt 


+ baaba ni areeyona giciicio-inf 


Drill 3 


xeplace the Infinitive with the Yesterday Past Affirmative. 


Example: a. kirims 


b. nI ndiraarimire 


. kwenda 


glitheka 
gituma 
ktnyiita 
kthinga 
ktihanytika 


gltongoria 


- gwithamba 


. gittwara 


kthingtira 


- kiiniina 
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Drill 4 
Replace the Infinitive with the Today Past Affirmative. 
Example: a. kiirima 
b. ni nimire 
1. kwenda 
2. gfitheka 
3. gittuma 
4, kiinyiita 
kihinga 
kihanyiika 


gltongoria 


on OU 


- gwithamba 
9. giitwara 
10. kthingiira 

ll. kigtira 


16. kwiyona 
1T. kwandika 
18. kwirira 
19. kfina 


20. kiniina 
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Drill 5 

Replace the Infinitive with the Near Past Negative. 
Example: a. kirima 

b. ndiinarima 

l. kwenda 

2. gutheka 

3. gituma 

4. kinyiita 

5. kithinga 

6. kithanytika 

7. gitongoria 

8. gwithamba 

9. gutwara 
10. kUhingira 
ll. kigira 
12. kthita 


16. kwirona 
17. kwandika 
18. kwirira 
19. kilina 


20. kiniina 
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Unit 9 


A. And how are we all today? This unit we get two new class- 
es, both of which take Class 6 as plural. Class 6 was the one 
with all the ma- prefixes. Start with Class 5. These nouns 

are very various, but most start with i- or with r (ri- or 
ry-), and they are all singulars. The way they make plurals 

is also very various, but fortunately all you have to do is 
memorize singular and nlural and its done. All the vrefixes 


for this class are ry-, which is easy enough: 


ryary ryéga 
"it was good! 
But if you have an adjective which has a stem starting 
with @ consonant, you come un against an exception: 
itim# ryaké ny fratné 
"his snear is long’ 
With adjectives you get an i- prefix before consonants, though 
ry- is used before vowels. 
The Class 3 nouns we bother you with here are the ones 
you Bantuists would want to call Class 14, and we would let 
you do it, excent that the concord sets have totally merged 


with Class 3. These are singular nouns, mostly referring to 


inanimate objects and abstractions, which have either a nre- 
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fix w- or no prefix at all. For concords, these take We as a 
prefix everywhere excent in the adjective. The Class 3 adjec- 
tive has a vrefix mw- just like Class 1: 
wyry ww miméne 
‘this big hed' 
hinha waké 
"his strength' 
All of these take Class 6 plurals, with the same uniform 
ma- prefixes, regardless of the singular: 


riidhéd ryaké maidhé maake 


"(a) good name(s)! 
trfrf wy ha? maryry meé ha? 
"where is/are the bed(s)?' 
dhiaka tyw madhiaka maya 


"this/these quiver(s)! 


8B. Those two classes are really rather nvainless, aside from 
the problem of memorizing a decent sum of vocabulary. Let's 
make that aspect a little easier on you. The Class 3 nouns 
we've been talking about give you a cheap way to expand your 
vocabulary. Let's say you have an adjective like, say, mwnéné 


"big'. Well, make it into a Class 3 noun. Go ahead. Put an 


w- vorefix on instead of the mw- concord prefix. Or, take the 
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m off. Same result - wnéné. Congratulations, you just invent- 
ed a Kikuyu vord for 'size', 'bigness'. Try the same thing 
with a different one, and get wadhyki 'ybedience'. Got the 
idea? That will work with most adjectives. You do have to 
watch out. For example, wérw can be made up and used for 
'whiteness' or 'newness', but unfortunately the most common 
meanings are a little off - 'light', ‘clearing', 'onen wilder- 
ness'. To make up for this, consider that you can also take a 
lot of names of occupations and create - safely - Class 3 


~ 
a} 


nouns with w- as prefix. So mwrymi 'farner' gives wryml 
*farming', ‘agriculture', 'cultivation'. And mwanaké ‘young 
man’, though not strictly an occupation, gives wanaké ‘youth’. 
But again, as with all word-making, be a little cautious and 
watch out for unexpected meanings. The word marwmé means 'man', 
"husband', but Wrwmé as often as not is used not just for 


"husbandhcod' but for ‘courage’. 


C. This would be a great noint to discuss in more depth 
the nseudo-adjective first mentioned back in Unit 5. These 
are the noun-like things used after na to substitute for 
English adjective meanings where Kikuyu has no adjective. 


~ 


Like goér6 'expensive(ness)', yO 'sweet(ness)', bata 
‘worth'. A large number of these (including the three just 
cited) happen to be in Class 3, though they can come in any 


class. We have kyvéha 'sad(ness)' in Class 7, dhon{ 'modest(y)! 
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in Class 10, and so forth. 


Back there we just note you to put them after ndy na and 
so forth and go to it. But that only lets you use them in 
full sentences like 

mwanaké @cis €@ na hinha 
"that young fellow is strong! 

If you want to use them to modify a noun, there are various 
ways, but the best for now is to use the Possessive: 

kynanda kya gér6 

‘an expensive vhonograph' 
myndw wa hinhé 

‘a strong person! 

Using some of these as full nouns (with modifiers, as 
subject of a verb, etc.) is rare - you'll hardly ever find 
goro used excent as a pseudo-adjective. But others, like 
hinha ‘strength’, are quite common as nouns. One frequent 
tyne of pseudo-adjective, used exclusively attributively 
with the Possessive as just illustrated, is the type of ethnic 
name formed by putting the stem in Class 7. So we have 
mudhimegw 'European', and gyty g7& gvdhwmegw 'a Euronean 
chair'. You can't use these in sentences, though; 'the chair 


has Europeanness' will not work. Sorry. 


D. And now another small niece cf the verb, namely the 


Imperative. If you don't recognize the term, this is what you 
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use to give orders. The basic singular Imperative is child's 


play. Take the prefix off the Infinitive and adjust the tone: 


‘write! 
rirfkana 
"remember! 
There is no Subject prefix. You and the one you're order- 
ing around know what is up. To make it plural, add -i. Some 


people may use -ni, but it is rare: 


téngérd-I 
runt 
It is when the Object prefix aces on that this gets inter- 
esting. This small complexity is why we have saved this, when 
we could have ordered you around the whole time. In the First 
Person Singular, we just put on the prefix: 
ndéra 


"look at me' 


‘<) ae 0 
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njyyra 


"tell met 
hé 
"give me? 

You'll notice that if the verb stem begins with the 
wrong consonant it is not so easy to hear the First Person 
Singular Object prefix. 

But for the other Object prefixes, the verb changes, to 
end in e: 

t@dhdéméré-I 
‘read to us! 
nyryé 
‘eat it' 
We can't explain the change, or why 'me' should be an excep- 
tion. 

In the Negative, things are more normal. The suffix is e 
consistently, there is a normal Subject prefix, and it looks 
Negative: 

ndwkaandyké marva 
‘don't write a letter' 
mwtikaanjwrage 
‘don't kill met 
We hope you never need that one, but, just in case, now you 


know. 
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rz. Reflexive verbs don't normally use the Imperative Affirn- 
ative. No real reason vhy they should not, since they are 
just verbs with built-ir objects, but they don't. Instead ve 
use what is actually the Subjunctive. This elvays has a final 
e (oh, yes, let's remind you all - if the Infinitive doesn't 
end in -a, the vovel of the Infinitive doesn't change, not 
to -e or to anything). It also uses Subject prefixes: 
m6frité Cykiys 
"learn Kikuvu' 
Gynfan€ qpandkding 
"hide in the bush’ 
But the Negative is regular: 
mitigeetiajre 


‘don't be afraid’ 
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Home Exercises 


Unit 9 


1. 
2. 
3. 


u. 
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Prepare a description of the beds in your house or of some- 


one's eyes or strength. 


essay. 

Briefly describe someone or something using at least five 
“"pseudo-adjectives". 

Write a dialogue between someone who likes to give commands 
and someone who refuses to do that which is commanded or 


someone who doesn't want to do that which is commanded. 
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Unit 9 


Drill 1 

Chauge singular to plural and vice versa. 
Sxample: a. magego maao nf moog! milno 

b. igego rfake nf rfigt miino 

1. riitho rfa kffra nf inene 

2. Qtukt® dy wi ne ndurs 

3. ng'ombe icio noru ciarf goro 

4, kfnanda gfkf nf gfa gftonga 

5. itimfl rfekwa nf fraaya 

6. mathagu maa mcgoogo nf mairtl 

7. twXY na itl igfrf nduune 

8. nf ndfraarfa frigl rffthr, ti rffru 
9. maya nI matumbf maa ngiki 
10. iraati icio njerf nf cianyu 


MADHAGU MAA 


IHURU NY MAIRW 
NOO MAMWE NY 
MEERW - NYKY? 
WRIA MWARIMW 
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Drill 2 


Give the singular of each noun in ma-, with a possessive. 
Example: a. maanyina 
b. nyina wake 


1. moothit 
2. mariitwa 


3. maiindtt 


- 


- matoonyo 


- mandagitaarf 


an wt 


- matu 


- maithe 


4 


8. mahindt 

9. mani 

10. mootukil 
ll. mehinda 
12. maithori 
13. meeciiria 
14. mawira 
15. maabu 
16. mateeni 
17. manitrt 
18. moori 
19. matereba 


20. maitho 
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Drill 3 

Answer the statement with a command. 

Example: a. ni ndireenda gikiihe mbeeca. 
b. the mbeeca 


- ni ndireenda kirta irigi 


po 


- ni ndfireenda gwithamba maitho 


Ww 


- ni ndfreenda kimiinyiitfira nyoni 


ya 


- ni tireenda kirta 

5. ni ndireenda gikimumunya 

6. gtiteng'era ni tireenda 

7. ni ndfreenda kiruga irio 

8. nT titreenda kimegeithia 

9. ni tireenda kilnyua maaf 

O. nf ndfreenda kiina 

11. nf ndfreenda giiteithie mithuuri 
12. ni ndfreenda kthifhia ngwacf 
13. at tttreenda kithaica mbaathi 
14. ni tireenda kimoona 

15. ni ndireenda kwandika ibuku 
16. ni tiireenda kithooya Mwathani 
17. ni tireenda kiihanda mbembe 
18. uf ttireenda gilita njoohi 


1g. ni ndfireenda gitithiI nditinyl 


20. ni ndfreenda giikoma haha 


ria 4 
Respond with a negative command. 
Example: a. ni ndfreenda gfithooma ibuku riri. 
b. ndtikaarIthoome 
1. nf ndfreenda kimthftira 
2. ni ndfreenda gwithamba maitho 
3. ni tireenda kthanytika 
4, ni ndfreenda kuuruga caai 
5. ni tireenda kflbira njoohi 
6. ni ndfreenda kwihaarfria 
7. ni tiireenda kiliya mbeeca 
8. kina ni ndfreenda 
9. nf ndireenda giithooma kirifikanfro 
10. ni tilreenda giicibaara 
ll. nf ndfreenda kifiraga ngikt 
12. ni ndfreenda kfirfra 
- 13. ni tiireenda giitahirira maai 
14. ni ndfreenda gikima irio 
15. ni tiireenda kuumagara 
16. nfI ndfreenda kihuurika 
17. ni ndireenda kigiira nyama 
18. ni ndfreenda kfthe Wairimti giciko 
19. ni tilreenda kfirfa matumbI mabuthu 


20. ni tilreenda githiI riu 


Drill 5 
Expand the description given with the modifier given in 
your worksheet. 
Example: a. Kamau ni mwanake nmiinene. 
b. If, na ee hinya miino. 
1. kind kirfa nf kfega mino 
goro 
2. ndege ino ni njert 
~arif 
3. nguo ino if na goro milno 
~ega 
4, maiti nf mitumiie mikirt 
-thaka 
5. kionje kiiria ni kiruti wira atia! 
-igt 
6. irio cia maitt cif na miirio 
~ingi 
7. ngari ff hinya nmiino 
-riime 
8. hiti nf nyamt — 
-tiru 
9. mithuuri iicio ee kIyo miino 
~-kirt 
10. mitumiia iiria ni mfinogu miino 


nda 


Drill 6 
Respond with the Imnerative Singular or Plural. 
Examnle: a. ni ndfreenda kfiria irio. 
b. ria irio 
I ndfreenda eiithil Gicuka 
ndireenda kuuna net 
ndireenda kfimuona 


{ ndireenda kwandika 


I tireenda kiinika 


I tireenda kinyua njoohi 


IT tireenda githit 
tireenda gwiciiria 
ndireenda kigiira nguo 
ndireenda kiriithia mbiiri 
ndireenda kintihifira 
. ndireenda githooma 
. nd@ireenda kuona thifna 
. tiitireenda kiruta wira 
. titireenda giithambia nguo 
. tiitireenda kwandika kigeranio 
- tiitireenda kiligua ciugo ici 


. titireenda kuuna nei 
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Unit 10 


A. We are not introducing anything new here. By our calcu- 
lations you should be halfway through your course, or close 
to it. Odds are that there is a final exam coming up. If 
there is not, there should be. So this unit consists of a 
simple practice examination. We recommend it to your teacher 
as a model for the real thing, though it should be sunnle- 
mented with more oral work. 

If you have not been mixing this course with its conver- 
saticnal companion course, you will find some of the sections 
beyond you - every other segment assumes awareness of that 
course. If that is a false assumption, then do what you can 
of-those sections and don't worry. Your teacher (though a 
trifle sadistic) is your friend and would never be unfairly 


cruel. 


B. Since you have finished half the course, please take the 
time to tell your teacher what you think of the whole thing. 
Possibly you can think un some changes in technique which 
will make the next half better. But watch it. More talk about 
changing to a different textbook will Just earn you a failing 
grade. 

Seriously, take a look at the course, the materials, the 


teacher, your vrogress, and try to get any needed changes 


eit 
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made for the second half. If you feel you are not where you 
should be, go consult your teacher for help and advice. And 


good luck in the second half. 


Cc. it might not hurt, if there is a break in between the 
two halves of the course, ‘to go over this again at the begin- 
ning of the second half, for review. How soon we forget - 


even Kikuyu! 


NGGANGGA 
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Unit 10 

In place of the conventional drills, we are giving you this 
practice examination as review. 

Gicunji kfa Mbere: 

Cookia cifria ciothe na Gikiyt: 

1. wi na mbaka kana ngui? 

2. kwenyu ni kit? 

3. tkaintke thigitht? 

4. weendire kwiruta Gikiyfi nikf? 

5. nf arutwo aigana maraandfka kigeranio? 

6. wookire giki rf? 

7. roona indo iriki kfraathi-ini? 

8. andika marfItwa maa nyami migwanja cia githaka. 
9. cora mbica cia nyami icio migwanja. 
10. nif tiraaririe Gikiyi nawe ira? 

Gicunjt gia Keerf - Cookia Ciliria Clothe na Gikiyt. 
1. ni atia? 

2. miirutani waku eetagwo atia? 

3. trutaga wira ki? 


4. minene akiirthaga mbeeca ciigana? 


ww 


- Uthiaga miicif atia? 


ON 


- ni wendaga igeranio na cifiria ciacio? 


4 


aciari aaku mee ha? 
8. wi miiraihu? 
9. treenda kiirfa kf hwai-ini? 


10. tigeeka «tia Gicuka? 


e13 


oe 
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Gicunji gia Gatatii: Change from singular to plural and vice 
versa: 


1. ndfi wa nyina na Gitaka 
2. ni tiiraatheka ciana cia itounga 
3. miitumiia ficio mikfirll ni miraakara miino 
4. Kamau ndarf hinya 
- Mitiinathil Gicuka kigiira nyama 
- nit ciiict tiragire nyingt 
- nI twamoonire 
- nyamfi Ino nI nene gikira Lyo Ingi 
9. arimi aarfa ni mbembe marahaanda 
10. ndiigaathooma ibuku rfaku ringT 


GicunjI gia Kana: Change from affirmative to negative and 
vice versa. 


1. handa-i mbembe migtinda fyi 

2. milguimi ni athiaga kiguime mititi-int 
3. king'ang'i ti nyami thaka 

4. athuuri nf makaina rwimbo 


- ndiraaruga ikwa na nyama fimlitht 


5 
6. ndiigaathif cukuru, arutani matir® kud rfu 


- gitirI na tiramu meetha-int 
. andi aingI ni meendaga kitthe indo mana 
- miiirfitu iicio mwega nI areendwo nI mwanake 


- indo ici ciumaga mbia nyingT miinc 
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Gicunji gfa Gataano: Define the following words in full 
Kikuyu sentences. 


1. ndiliga kana militfriro 

2. miciirithania kana njanji 

3. mithifni kana ngia 

4. teeni kana king'ootore 

5. ihuru kana igoogo 

6. miiithigari kana miibirithi 

7. thamaki kana kfingilyt 

8. nyoka kana nyami ya thi 

9. mirutani kana mwarimi 
10. ndia kana iruga 

GicunjI gfa Gatandatil: Use each of the following in a com- 
plete Kikuyu sentence. Be prepared to translate your sen- 
tence. Do not change any word. 

1. mitikaaruge ) 

2. itirl 

3. macio 

4. ni maraaciria 

5. riticit 

6. he 


7. mawira 


8. ciitt 


9. eeri . 


10. fno 
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Unit 11 


A. For our first new material of the second half of the 
course, please greet the Initiative Aspect. You may want to 
go off and read the part of Essay 3 dealing with Asnect be- 
fore getting into this; you know about Tense and Asvect? 
Well, this is the is the other one. 

The Aspects we have been using have been Neutral and Con- 
tinuous, and we feel it safe to say that they have not been 
any trouble for you at all. The Initiative is the first and 
the most ‘non-English’. Not that we can't handle the meaning 
in English, but we do it very differently. 

The forms *or all the Initiatives are no real trouble. 
They all end in -yyte, though some verbs, like -wy 'know', 
c-hwwtiy "hungry', -endaine "be in love’, have (at least as 
alternatives) rather irregular Initiative stems. The -yyte, 
like all endings with y in them, will change. It becomes 
zeete if the vowel just before it is e or o. This is called 
"Vowel Harmony’ and is not all that bad. You may find it 
worthwhile to learn the Initiative along with the Infinitive, 
like memorizing singular and plural of nouns. 


Initiatives only come Present and Past: 
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Present: 
ny akayyté | 
"he's dead’ 
Today Past: 
ny ngstriighvte 
'I had cooked’ 


Yesterday Past: 


ny tir&acddkeete 
‘we had returned' 
Far Past: 
ny maabaaryfté 
"they had looked' 
In the Negative, all are perfectly regular - just add a 
Negative prefix to the Affirmative: 
Present: 
tutirimyste 
‘we have not cultivated’ 
Today Past: 
ndéekintk7yté 
"he had not come home' 
Yesterday Past: 


itirééhidhyyte 


"they had not hidden’ 
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Far Past: 
ndiakémeete 


‘I wasn't asleep' 


B. Translating Initiatives is a bit tricky because English 
is not consistent in its handling of the same meaning. Usual- 
ly, you can use 'have/had' in your translation: 
clana ny cladhddméété mbixi 
‘the children had read the books! 
ny mékinhyyté 
"they have arrived! 

But you have to remember that in Kikuyu we mean ‘something 
happened which produced a situation which still exists'. So 
"they have arrived' implies that 'they are still here’; "they 
had cooked' implies 'food was still in the not'. 

English, with some verbs, does not use the Perfect (which 
is not quite the same as the Kikuyu Initiative in any case). 
Instead, we say 'he was sitting down' where Kikuyu says: 

ny aadikaryyté 
"he had sat down (and was still there)! 
We say 'I am standing’ where Kikuyu uses: 
ny ndwrgamyyté 
‘I have stood up (and am still in that position)! 


And we say 'they are running’ for: 
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ny maténgeréeté 
"they have gotten up to speed and still not 
slowed down' 


All this is because the English Perfect focusses on the 


continued situaticn. English, seeing that something is contin- 
uing, does not ask is it the act.on or the result. We just 
reach for the continuous. 

In a few cases, English can't quite use the Continuous, 
logically. If some one has died and not returned to life, 
can we use 'he is dying'? So we use an adjective to corre- 


spond to a Kikuyu Initiative: 


'I am tired' 
ny maskijpytée 
"they were dead' 
Part of the initiation ritval for Kikuyu students is 


learning to use the Initiative correctly. 


C. Now a word from your class system. About Class 3 and 
Class 4. Yes, you do know about Class 3 already, but no, vou 
do not know all about it. You know half of it. Oh, the con- 
cords don't change. We would hardly give twc sets of nouns 
with different concords the same Class number. But remember 
how in Class 10 you have plurals of Class 7, with prefix i-. 


and also plurals of Class 9, with N- prefix? Same thing here. 
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The Class 3 nouns you know have a prefix w- (or no prefix) 
and do plurals in Class 6. 

These new ones have a prefix mw-, just like Class 1, and 
Class 4 plurals with a prefix my-: 

mwty myty 
'tree(s)' 

mwrwwdht myrwedhi 
"lion(s)' 

mykora mykoraé 
'thug(s)' 

mvaka yaa 
'year(s)! 

The Class 3 concords, we say again, are just the ones you 
already know, so there is only one new set of prefixes to 
learn, for Class 4. But wait. As a special bonus not-to-be- 
repeated offer, we can do better than that. There is only 
one new prefix to learn. Except for the adjective, Class 4 
is just the same as Class 9, and the adjective prefix is the 
same My~- as is on the noun: 

myty mo ndyary myrathi 
‘these trees weren't tall' 
We don't feel this is too rough on you —- you've had the 


worst of the concord system already. 


D. Since this unit is so terribly easy, we can afford to 
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give you a bit more. Remember the numerals and counting up 
to ikwmf n@ kénda? Here comes the rest. We only waited be- 
cause you needed some pieces of the Class system. 
First, twenty through ninety: nine. We make use of the 
word myr6nggd, which we can't really translate, unless you 
want to translate it as «ty (as in thir-ty, of course). It 
is not used in the singular, and is just a home-loving middle-. 
class Class 4 (lower middle-class?) noun. 
myronges yr} 
'twenty' 
myronggs ytete 
'thirty' 
myty myronggs kénda n& kénda 
"ninety-nine trees! 
And so forth. 
From 100 on to 999, we need a Class 5 noun with its Class 
6 plural: 
igana rymvé 
‘one hundred' 
magana meery 
"two hundred’ 
There is here a new trick. Up until now, connecting Dic 
and kénda, myrénggd }tandat# and igyr}, has been done with 
ua 'and', ‘with', 'plus'. Above one hundred we use a nosses- 


~~ & 


sive to connect the myrdnggé: 
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igdna rymvé rf mfronges Yyry 
"120! 
migdnd méérf mid {kimi 


"210! 


These are the Class 5 and Class 6 possessives of course. But 
watch out. If we attach the units 1-9 without a 10-90, we go 
back to using na: 
mbwril ig&éna na ymvé 
"101 goats' 
If you ever count above 999, you reach the level of nggiri. 
A Class 9/10 noun. Watch your pronunciation, will you? The 
word nggirl means 'fences', while nggyry is 'wart-hog'. 
Again, we have: 
nggiri jmwé 
"1000! 
ngegir{ igiry 
*2000° 


and so on. Again, this connects with a possessive: 


@v 
Q 
Ps 
wr 
By 
ite] 
or 
3 
oe 
=] 
or 
o 
3, 


ciringgi nggiri inh 
"Sh. 4200/-' 
Above that you start stealing from Fnglish. After all, 


even English stole its 'millions'. 


E. And @ couple of number manipulations. Want to multiply 


in Kikuyu? You need a Class 5/6 noun, riita/maita. The phrase 
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maita meéry is not only 'two times', but also 'times two’. 


For division we have to use kwgayanla (which we follow with 


na for 'divide by'). We still avoid quadratics and calculus. 


Sorry. 


F. But you might have a use for money (you have to count 
something, after all), so here is a quick list, if you don't 
know this already, of the working currency: 
dhéndi {dh&an6/ndairéri 
"five cents! 

We are putting nopular names in second position, and 
assuming you can guess or otherwise find out the class. A 
good test: 

dhéndf {kwmf/téénl/Ingddtdré 
"ten cents’ 
dhéndi myrénggd ytaan6/dhimint 
'fifty cents' 
ciringgi 
"shilling! 
The shilling, of course, is the basic unit of currency. 
nootl ya Idhaand 
"five shillings' 
nooti ya Ikwmi 


"ten shillings’ 
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nooti ya myronggs Fyry/kyoat/mbatmt 
"twenty shillings/pound' 

nootl ya Igénd/méAanat 
"100 shillings’ 

The pound as a unit is strictly British, not East African, 
but is often used in talking about really large sums. We've 
left out one important one - rvbié/mbf{4 ‘two shillings’. 

This is important mostly because the plural mbiaé is one of 
the synonyms for ‘money’: 

€@ na mof4 nhinggy 
"he has lots of money’ 


But the singular is in Class 11, which is not coming up until 


the next unit, so right now forget we mentioned it. 
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Home Exercises 


Unit 11 


1. 


w 


Well, it is back to work, halfway through the course. Take 
your timetable from Unit 8 (or make un a new one if you 
can't find it) and for each hour where you had a sentence 


such as: ndiraarugire thaa Imwe, create for the vreceding 


hour a statement in the Initiative, as ndiraarugiite thinaa- 


cara, and for the following hour: ndaarugiite thaa igirf. 


. Using all four Tenses (don't mix uo Tense and Aspect!) we've 


covered prepare ten pairs of sentences of the type: ni maki- 


nyifte, matiinikfite. 


Describe yourself or someone else now or at some time in the 

Past using primarily Initiative Asnect verbs. 

Describe a thug (or thugs), a lion (or lions), or a tree (or 

some trees). Be sure to use adjectives, possessives, a demon- 


strative or two, and Subject and Object prefixes. 


- Describe things you, or someone else has or doesn't have. 


Avoid anything you have more than nineteen of! 


. Write two mathematical word problems involving multivlica- 


tion and/or division. You may crib from your Calculus text. 


- Prepare ten sentence pairs of the tyne: "A haa X cents/shill- 


ings. (S)he bought Y number of 2", 


Unit 11 

Drill 1 

Change Singular to Plural and vice versa. 

Example: a. mirifithi ‘firfa waarf mihittu 
b. mirfifithi frfa yaar{ mihiftu 

1. mitl mfraihv nf yaatemirwo 

2. milkanda wakwa waarf miraaya 


3. mithuko ty ni wakwa 


4, mitiing'oe ya mirfiithi ti mfkuhi 
5. gitonga ni kiraatwara miitoka Orla mvega 
6. mfrengeti yaku yaarf miororo 
7. mirim& firfa wa ng'ombe nf mifiru nfino 
8. mithigwiti frfa Ingf ff miirfo 
9. miithikiri fcio wI goro miino 
10. milgui dyi ti miiigt 


NDY NGOMBE 
YAKWA YA 


MBARU 


IKWMBY 


Change the verb to the corresponding Initiative 
a. ni ndiraarugs 
b. ni ndugiite 


Example: 


oN OO OW 


Drill 2 


. nf 
. ni 
. ot 
- nt 


- nti 


ni 
ni 
ni 
ni 
ni 
ni 


nf 


. nt 


arugire 
ndfiraarina 
yahiitinire 
maraikarire 
traararamire 
gtakinyire 
tiririkanire 
tiraathil 
ciendirio 
kTarfire 
akomire 


milreenda 


maraathikiriria 


I rfonire 


Tkuire 


araahititirwo 


T ndfraakena 
I twantigeithirie 
I araageria 


T araikirie 
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Drill 3 
Replace the Infinitive with the First Person Plural Present 
Initiative. 
Example: a. kwendana 
b. ni twendaine 
1. giite 
2. kirta 


3. kilina 


- 


gtithooma 


kuoha * 


an ww 


glitirfra : | 
. kirumwo . 


4 


8. kinyiita | 
9. kimigirfira ' 
10. kfiremwo 

ll. kwaria 

12. giiceera 

13. kinyua 

14. kwiruta 

15. kibatara 

16. kiigua 

17. kfraakara 

18. gwetha 


19. kithaica 


20. kfiritigama 
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Drill 4 
Respond to the Imperative, singular or plural, with the ap- 
propriate First Person Initiative. 
Example: a. ikara 
b. nf njikarffte 
te-i 
- eterera 
. thooma 
- gtira-i ° 
- riandike 


F Ww NM FP 


» wihithe 
. huurika-i 
tiria 


uo ort Nn wy 


: niina 


NJOROGE, 
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Drill 5 

Answer the question in the negative. 
Example: a. iraati ici ni ciaku? 

b. aaca, icio ti ciakwa. 

1. mwarimit Dyl ni wa Kamau? 

2. nguo icio nf cia ciana? 

3. mfrigo Iyo nI yakwa? 

4, ibuku rirI ni rfake? 

5. mbiiri iria noru ni ciakwa? 

6. iria rfu nf rfa ngtombe iitt? 

7. matumbdf{ marfa nf maanyu? 

8. kinanda gfki ni gfa gitonga? 

9. ngtombe icio nf ciitt? 

10. mitt firfa ni wa irimi? 
11. mang'ootore marfa ni maa athfini? 
12. igego rirf rfarf rfa mwana ticio? 
13. iraat® iria ni cia maiti? - 
14. migui fyi nf wa miguimi? 
15. migitinda Ino ni ya mirimi gitonga? 
16. njoohi frfa ni ya arffu? 
17. mitiing'oe iicio waarl wa miirtithi? 
18. nyama ici nf cia athuuri ahiitu? 


19. ng'ondu irfa njerfi nI yaku? 


20. mirigo Ino ni ya agendi? 
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Unit 12 


A. This will be a fairly simple unit. We expect you to 

make up for it by starting on the Conversations. We'll be get- 
ting into full scale connected text soon; these should break 
you into connected Kikuyu (beyond the short pieces of the drills 
you've been getting). If your teacher feels like it, this 
may be supplemented with other text materials. 

But since this will occupy a bit of your time, we'll keen 
this one easy. First, another real hard piece of the class 
system, namely Class 11. No, you don't have to be told about 
@ singular and a plural. The plural of nearly all Class 11 
nouns is simply good old Class 10. You do still have to memo- 
rize the singular and plural of the noun, of course. There 
is no way to predict that the plural of rmiy 'spiderweb' is 
ndwiy, while the plural of rif 'river' is njwi¥. The Nasal 
Assimilation rules will not solve it all. 

But given that you have memorized your nouns and their 
plurals, then the concord of Class 11 is magnificently simvle 
- just rw, rw, rw, your boat. All concords are the same: 

rwrymy r@aké rvary rioting 
"his tongue was red' 
Subject, of course, to normal Vowel Coalescence rules. And 


the plural (once you know it) is pure Class 10: 
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we 
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nymy cf46 cfar¢ ndttiné 


"their tongues were red! 


B. i. The main business of the day is the Subjunctive. Now, 
don't get upset. First, whatever you may know of Subjunctives 
in other languages, the Kikuyu Subjunctive is very easy to 
use and easier to form. The only problem with them formally 
is the fact that the characteristic sign of the Subjunctive, 
its final -e, disappears if you have a verb (like one of the 
passives) which does not end in -a in the Infinitive. Second- 
ly, you already know the Negative Subjunctive; if you were 
paying attention in Unit 9, you will recall it is used to 
negate the Imperative. You also, if you listened very closely, 
will remember that what is used for commands is a Reflexive 
verb in the Subjunctive. 

ii. Kikuyu operates, basically, three Subjunctives, one 
Negative, as already stated, and two Affirmatives. The two 
Affirmatives we call the Subjunctive and the Distal Subjunc- 
tive. The 'Distal' is in there as a fancy-sounding way of say- 
ing 'at a distance’, which right away gives away the secret 
of the difference between the two. With the simnle Subjunc- 
tive, we get to say 

ny ndfréénda @cantrfé njiyrs 
'I want you to comb your hair’ 


No, we don't say rweiijrf - unless you are so bald as to have 
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Just that one (and then why comb it?), ‘hair' is going to be 
plural in Kikuyu. And we don't bother putting in the Possess-~ 
ive, when the Object is an attached body part; if we say ny 
ndfréam@tinirié Intwré 'I cut him off the nose’, how many 
other likely owners of the nose are there? English is unusual 
in wasting time insisting on a Possessive here. 

But back to our subject, or rather to our Subjunctive. 
The item quoted assumes one of a couple of things. Bither the 
combing of the hair will be a regular thing, not a one-shot 
incident, or there ig a comb handy so the person invited can 
use it at once. 

But if we insert a prefix -ka- for the Distal Subjunctive, 
then: 

ny ndfréénda& teScantré njijry 
‘I want you to go comb your hair! 

This assumes that it is probably going to be once only (or at 
least not intended to be regular), and that for some reason 
the actual combing cannot happen here and now. The effect us 
the result of the fact that the -ka- seems once to have been 
a real verb 'go' - long ago, of course. 

Watch out for one thing. Tonally the two are very differ- 
ent. Also watch out for the fact that this -ka- is not the 
same thing as the -kaa- of the Negative Subjunctive (or the 


Far Future, to be met in the next unit). 


C.i. The two Subjunctives behave very similarly, so what we 
say below about usage will be illustrated from both. This does 
not mean any one usage rules out one or the other. The Nega- 
tive Subjunctive is relatively restricted, we'll point out 
ways it is used. 
ii. Alone, as a weakish command or suggestion, whether for 
oneself or another: 
téahif7 na mytdka 
"let's go by car’ 
njvké atya? 
"what should I do?' 
and, with the Negative, the standard Negative command: 
ndwkdamwhwwré 
‘don't beat him' 
The Affirmative can be strengthened by prefacing them 
with ny: 
ny t#dhiy 
"let's go!' 
With the ny, the Subjunctive becomes as strong a command as 
the Imperative, and makes up for the fact that the Imperative 
only works for Second Person. 
iii. With the addition of a particle like no, no ngginha, 


ny wega, One gets a more dependent usage which is to be inter- 


preted as necessity, obligation, or various shades of ‘ought’. 


né ngginha madhly rji 
"they must go now' 
ny weg tandyké marwva 
‘we should write letters' 
The Subjunctive with just no is often a definite prediction: 
no tweddké riici® 
‘we'll surely come back tommorow! 
iv. With or without a vreceding nyguo, it is used in exnress- 
sion of purpose: 
ny mééniré ngew marigé 
"thev gathered firewood so as to cook! 
ny t@kombé mbit nygGé tékfgire {nad 
"let's borrow some money in order to go buy 
things’ 
This is another one where the Negative works: 
ny ndjréénda kémwtéfdhia mitikaandge 
'I want to help you so you don't get tired! 

v. After a range of verbs of commanding, desiring, urg- 
ing, and being appropriate for. The Subjunctive is used if 
the subject of the action desired and of the desiring are not 
the same. If they are the same, of course we use the Infinitive: 

ndaamwyriré nd&égadakyryé 
'I told him not to eat it' 
ndaréénda thf} 


"he doesn't want me to go! 
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Here again, clearly, the Negative Subjunctive is possible. 
vi. After an Imperative or (as we will see) a Future 
Tense, the Subjunctive is used as a Consecutive. As a @lance 

at the right part of Essay 3 will tell you, @ Consecutive 
indicates that the verb falls within the same time range as 
the preceding, but is later in absolute time. What this means 
in practice is that if I give you orders to do a series of 
things, the first one will be Imperative, but subsequent 
commands will be Subjunctive (Affirmative with no introduct- 
ory particles): , 

ahif Gkagtré efcintri teantré njigrs 

"go buy a comb and comb your hair? 

Note that it is often very hard to distinguish this from 
purpose = you could just as easily try translating 'go buy a 
comb so as to comb your hair’. This is a less likely mean- 


ing than the Consecutive interpretation, but is still possi- 


ble. 


KE KANHA 
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Home Exercises 

Unit 12 

1. Describe a story, a mosquito, a river, or a language. Be 
sure to use adjectives, demonstratives, Subject and Object 
prefixes. 
Make a list of things you would like your classmates, in- 
structor, family, and friends to do, and to go and do. (Try 
to keep this friendly). 
Write a dialogue in which one verson makes commands and 
re of commands (including negative commands) an@/or 
suggestions and the other suggests those concerned ought 
or ought not do the actions mentioned. Got that? Go back 
and reread it - it does make sense in the end. 
Make a list of things you should do and/or are obligated to 
do and the purpose for which you should do the action. If 


any involve this course, then go do them. 


RWRY KUUMA NJORA 
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Unit 12 
Drill 1 
Change from Imperative to Second Person Subjunctive. 
Example: a. rima 
b. Oirfme 
- ria-i 
- gikuue 
- ririkana 
- nyenderia-i 
. tengtera 
- ona 
- tiganfre-i 
te 


reehe 


ndugira 


rora-i 

- nyiita 
ciruge 

- rima-i 

- ina 

. uruga 

- ceera 

- andika-i 

. aria 


- nitige-i 
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Drill 2 
Add a second command as indicated on your worksheet. 
Example: a. thiI miginda. 
b. thil migiinda tikarime. 
1. rima-i 
-intika 
2. wirute Giktyi 
-thooma ibuku rirf 
3. una ng 
“akia mwaki 
4, kira 
-thikirfiria 
5. ikara-i 
-rfa irio 
6. mwiciirie 
~cookeria mwarinf 
7. iga mbeeca bengi 
-tonga 
8. twara ngaari nginya Karaatina 
-geithia athuuri 
9. umagaria~i ng'ombe 
-rfTithia 
10. cimba irima 


-fhitha thiini 
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Drill 3 


Change the sentence to the plural 


Exemple: a.riki rirfl ti rfritt 
b. ng ick ti nditt 


1. riirigi rirfa ti rfiikuhf 

2. rthit rirt nf rifigl 

3. ruaiI riinene nf rtriku 

4. r&cufrt rwa riigii rwart rituune 
riithaanju rwakwa riitiar® ritire 
rigiri rilu ni riicong'i 


rithiomi rwit® rwf hinye 


oN KN Ww 


- riigano rwa marimt ti riifiru 


wo 


- rilbasti rwa kfirathi giki nf rfiri 


10. riitumo rwI nguo-inI Ino yaake nf riinene 


RWBAAW 
RWY MADHABU 
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Drill 4 


Respond to the statement with a wish. Use the subject given 
in your worksheet. 
Example: a. Wacfi ndanaruga fifimilithT 

b. ni ndfreenda aruge 


1. cfitich ndanagana riigano ira 
ithuf 

2. Kamau ndanagira iraatti 
Njeeri 

3. ciana itiinathi£ cukuru kfrocko 
ithe waao 

4, ndiinarfa irio rificiinf 
nif 

5. titiinaruta wira 
ithut 

6. matiinaina ndaaci tituki 
ithuf 

7. ndtneethamba fithitl 
maitt 

§. arutwo matiinaandika mathoomo 
aarimni 

9. aanake matiinahifira mibiira 
nit 


10. ndiineekira tia nduune 


Gathoni 


Drill 5 
Respond with a statement of necessity. 
Fxample: a. ndiraaria irio iria 
b. no nginya trie irio iria 
. titirahanda mbembe 
- ndaraakima waru 
- ndfiraathooma ibuku rfa GItgikiyt 


- nytimba njerfi ndiraakwo 


- Matiraathif£ Gicuka 
- mwarimi ndaraaria fifimiith? 


1 

2 

3 

4 

5. miwaru ndaraanyua ndaawa yake 
6 

7 

8. ageni matirsagagiirwo 

9 


- maiti ndaroima nylmba-ini 


10. thooguo ndaraahfillra ciana 


MWRWWDHI 
TA NDIGA- NO ea HUURWKE! 
Na 


| 
[ 
| aX ne iis ane 


MAITW NY EENDAGA 
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Unit 13 


A. This unit is all about verbs, largely because we are 
running out of useful new classes to give you. First we pre- 
sent the Future. Actually the Futures. You know, of course, 
that Kikuyu has three Pasts. So two Futures will not be too 
bad, will it? We have the Near Future, used (approximately) 
for the rest of today: 
ny méryydhddma tyoki ryry 
‘they will read this book’ 
And the Far Future: 
ny magdadh6éma Idikii ryry 
"they will read this book! 
Different prefixes, different time. The Negatives for these 
are really exsy, since they use exactly the same vrefixes: 
ndiryym@he {piké 
'I won't give him the book’ 
Or, further off, 
ndikéémwhé {bik 
'I won't give him the book’ 

Let us warn you, in using these, not to take the today 
~ tomorrow line too literally. Using the -ryy- forms - the 
Near Future - means you plan to do it, and you think you will 
do it fairly soon. If you happen to be thinking of tomorrow, 


or even rarely, next week, as ‘fairly soon', then the imvor- 
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ant factor is are you starting a plan or just making a predic- 
tion? 

Another thing to watch out for with the Near Future (the 
Far Future minds its own business and causes no problems) is 
that for some speakers the -Y- gets dropped. This is most 


common in the First Person Singular, where you are likely to 


2,22 7 


find nf ndyym@n@ira instead of nf ndfryymohGira 'I will beat 
him', but it can hapven elsewhere. 

The Near Future, finally, has the distinction of being 
the one construction Kikuyu speakers disagree on most. As you 
may judge from the double representation in the paradigms, 
there are at least two different patterns of tonal behavior 


used in different dialects. 


B. Now, for you Science Fiction freaks, we will explore a 
bit two alternative Futures. By this, unfortunately, we only 
mean alternative ways. of expressing the Future. Sorry. 

First, one you already know. The good old Present Continu- 
ous, as in nf &raéadhdndéké ngdari 'he is fixing the car’. In 
English, you can say something like 'I'm doing it tomorrow’, 
using the Present Continuous because in the Present you have 
the fixed intent. Well, Kikiru allows itself the same luxury, 
and as long as the serious intent is there you may use the 


Present Continuous in place of the Far Future. It is not a 


very common usagz, but one you should know. 
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The other is a little different from what we've been using, 
&@ brand new construction, which we call the Present Neutral 
Negative. You may find a better name, but unless you do, 
live with it. Now, let us quietly admit that this goes against 
all we told you about how by the nature of things. Neutral 
and the Present can not co-exist, since Neutral Asvect imolies 
at least the possibility of a momentary action, Present Tense 
implies action simultaneous with speech, and one cannot usual- 
ly speak instantaneously. How very true. Unfortunately, that 
doesn't take into account the tendency of peovle like us to 
grab names wherever we can find them. We have an extra Pre- 
sent Negative, all the other labels are used up, so we steal 
the Neutral. Oh, we can justify it very rationally. This only 
exists in the Negative, see? And you can say that you DON'T 
do something instantaneously, cane you? Logic. 

Unfortunately, that is not veally the way it is used. If 
someone says to you ndiik#hé, it means 'I ain't a-goin' to 
give it to you’. It has the same present intention to do 
something (or rather not to do something) later that the 
Future use of the Present Ccntinuous has, but it is rather 
stronger - 'I'm not giving it to you, and that's final’. 

Watch out for the lengthening of the prefix (and don't ask us 
to explain it) and for the fact that in the Third Person, 
Class 1, we get ndéédh6dma {bik "he is not going to read the 


book’. 
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A cultural point to poniar - Kikuyu has three ways to 
say 'I did it' - and five ways to say 'I won't do it’. Draw 


your own conclusions. 


C. Now, we know a very little about Consecutives after the 
last unit. We recall that Consecutives are verb forms which 
specify the same Tense range as a preceding verb, but move 
the action on a sten. And we recall that after the Imperative 
(and, we said, after the Future) we can use the Subjunctive as 
a Consecutive. Very good, you remembered. But, while that's 
fine for the Future (both Futures), what about our three Pasts 
(nf ndfré&anddmiré, nf ahdémire, and nf naééandémfré)? can't 
they have a Consecutive too? Why, sure they can. In fact, we 
can let them have one each: 
Today Past: 
ny ndyiré nhfma ndaantina 
'I ate the meat and finished it' 
Yesterday Past: 
ny ndyréaryiré nhama ndfréantina 
‘I ate the meat and finished it’ 
Far Past: 
ny ndéaryiré nhama nggynf{ina 


'T ate the meat and finished it’ 
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One nice thing about the Consecutives is that they can 


be strung together in nice strings. Look at Text 1, just for 
an example. This is most common in the Far Past, but can hap- 
pen anytime. Another nice thing, very useful, is that you 
can draw special attention to one of a series of actions by 
shifting it out of the Consecutive. We do much the same sort 
of thing in Inglish by inserting and leaving out the subject 
markers - 'I came and spoke to him and got his permission, 
and I went and cooked and cleaned and went to sleep’. If we 
shift the position of the extra 'I', we get a slightly differ- 
ent effect: 'I came and spoke to him and got his permission, 
and went home, and I cooked and cleaned und went to sleep’. 
And if we use all 'I' forms, we get something very awkward: 
‘I came and I spoke to him and I got his rermission and I 
went home and I cooked and I cleaned and I went to sleep’. 
You might use that last one if you wanted to stress not only 
each action but also the incredible amount of work involved. 
In Kikuyu it works much the same way - all Consecutives 
are fast moving, all non-Consecutives are slow, emphatic, 
and boring, shifting one of a string of Consecutives to the 
regular Past draws our attention to it. Of course, in English 
we can only leave out the pronoun if the subject is the same 
as what precedes it; we can't change 'T came in and you went 


out' to 'I came in and went out' without seriously changing 


asa 


the meaning. But in Kikuyu nf nd&Atdcnhiré na @kiima is per- 


fectly all right, with the Consecutive in its prover piace. 


What you can't do in Kikuyu with the Consecutives that 


~s 


you might expect, is to begin a series of actions one day, 
keep listing what you did up til midnight and then carry on 
into the next day with a shift from Yesterday Past to Today 
Past Consecutive. This is illogical - why have three Past 
Consecutives if they just duvlicate the information in the 
main verb at the *eginning of the string? But that's the 
way it is. Sorry. 

Another expectation, logical enough, asks us, why is there 
ne Consecutive for the Present? The reason, however, is truly 
obvious. What does a Consecutive say? It says, this verbd is 
in the same Tense as the preceding, only later. What does the 
Present Tense say? The time is right now while we are speak- 
ing. So two Present Tense verbs are trying to be (if not vrecise- 
ly) simultaneous, so how can one be later? And that's why 


there is no Consecutive for the Present Continuous. 


D. There is a Negative Consecutive - ‘and/but I didn't do 
it'. This is rare, but is used from time to time, so here you 
are. It looks like a Negative Subjunceive with the -kaa- left 
out: 
ny ndéarigfré nhaéma na ndiryé 
‘I cooked meat and I didn't eat it' 


This differs from the normal Consecutives mostly in scarcity 


7 ERIC | R51 


and in the fact that Kikuyu will not allow you to string se- 


quences of failures to act into a connected narrative. We 
advocate this as a piece of recognition grammar only. 

The Consecutive System in general, though, is important, 
and you should use it whenever the opportunity arises. Not 


to do so will make you sound very stilted if not positively 
wrong. 
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Home Exercises 
Unit 13 
1. Plan your future, or someone else's future, by making 
a list of ten things you, or someone else, will do in 
the Near and in the Far Future. 
2. Write and perform with a friend a dialogue between a 
person who gives suggestions saying that the other 
person ought to do various things, and the other person » 
who absolutely refuses to do the action in question. 
3. Write three short narratives describing what you or 
someone else did today, yesterday, and the day before : 
yesterday. Sve how much more detailed you can make 


your reports now? 


MBAARA 
YA AKA 
NDYRY 


NGONDU 
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Unit 13 
Drill 1 


Change the statement of intent or wish to the appropriate 
Future. 
Example: a. ni ndfreenda githil timttithT 

b. ni ndfithil dimitithT 


1. nf ndfreenda kigtra miigeka riificiftt 

2. Njooki ndareenda giithambia nguo mfaraho 

3. ndireenda kiruga rilticifti 

4, nf areenda kiinyua thubu wa mahind? hwai-int 

5. mUrifu ndareenda kinyua maal timittht 

6. ni mareenda kfigtira mitrengeti ooke 

7. airiitu ni mareenda kiiina rwimbo kiumia 

8. milrutwo ni areenda kiiniika thaa migwanje 

9. titireanda gwaka nyiimba mwaka tyi 
10. nyoni nf ireenda kilina kIrooko tene 
11. ni ndfireenda gifikira thaa imwe 
12. mitegi ni areenda gttega nyami kiunia giki 
13. rithuuhu nf ritreenda gikoma milthenya 
14. athuuri ni mareenda githooma mabuku Mimiithi 
15. ni tiireenda giithiI Riraaya hindi ya thaano 
16. Gathoni ni areenda gilka kiinyuea caai rilficit 
17. mithTini ndareenda kfirfha thiiri o na ri 
18. arimi ni mareenda kihanda mwere Oimittht 


19. ni ndireenda kiiria thaathita 


20. titireenda kwiruta kinjirimaani mwaka iyi 
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Drill 2 
Respond to the command with a Future statement. 
Example: a. thiI tikagiire irio 
b. nI ngaathif kigira irio 
l. ikara haha itthoome ibuku 
2. iyliria thaburia maaf iiruge nyama 
3. kombora~i ngaari mithif Embu 
4. oya itimt tgatheece king'ang'i kiria 
- thambia indo na ficihuure 


- rora~i rilbatl mwandfIke ciugo ici 


+ thit rlii tgatubdfire 


oN KN OU 


. ririingania-i mbiri miintke 
9. gira mabuku ma Gikilyi timathoome 


10. ni tithingiire mitrango tuumagare 


NY NGGWRIRE 


RYINABU 
NDWWNHW NA NY 
NDYRYYRYRYA 
TOONDW RYY 
MWRYO MWNO 
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Drill 3 


Add the verb indicated on your worksheet to the sentence viven. 
Example: a. ni nimire miginda timittht 


1. 


10. 


b. ni nimire nigiinda timitithT na ndaahanda 
Kamau ni agtirire marigi 


-rfa 


+ arutwo nI maathcomire citiria cia kfgeranio 


-cookia 


- mithuuri ni ooire itimt 


-tiraga king'ang'i 


. QimiithIT maiti nf athambirie nguo 


-anika 

Wanjiki nf aathiire riif 
-taha maaf 

ni njikirire kTrooko 


-kiinya magego 


- ira hwaf-ini nf tiraarutire nguo 


-kona 


- Mwangi nf acereirwo nf cukuru 


~-hitiriio 


. ndagitaarf nf ookire iyo 


-thondeka 
nI nyonire miriithi 


-teng'era 
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Drill & 

Change each sentence to the Far Future. 

Example: a. ciana ni ciathoomire na igithaaka 
b. ciana nI igaathooma na ithaake 

1. bundi ni eathondekire terebiiceni akirtThwo 

2. Waciira nf ookfrire akiara frfrf 

3. mbiiri nf cioonire hiti igiteng'era 

4, atumiia nf maageithanirie makfaria 

. ni twathiire Mirang'a na tigre karagita 

» Miciirithania ni eeciiririe mOno agitua ciira 


- aanake ni mainire rwimbo magikena 


- miiriftu miithaaka nI akoona Kamau akimwenda miino 


Oo oN n w 


- Mwarimi ni arutire wira nginya akinoga 


10. ngui yakwa ni yarwarire na igtkua 


NGGUUW —- Ny YoIMIRE 
RWWY YKYNIINA MWGWNDA 
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Drill 5 
Answer the questions in the Affirmative or Negative as indi- 
cated on your worksheet 
Example: a. ni woonire miithuuri ficio? 
b. aaca, ndiamuonire 
1. kifira kinene ni kfarfire k{Thuruuta? 
tf 
2. ciana ni ikomeete? 
aaca 
3. Wanjikti ni eecantirire njufrI rificiin?? 
aaca 
4. mbiri ni irathiire kirTithia wert? 
if 
5. arutwo ni meendeete miirutani wao? 
bb 
6. thooguo ni ooragire miriitithi? 
aaca 
7. aarimfl ni makaaruta ciana giithooma? 
aaca 
8. mbuku ni yaiire nyama nene? 
bb 
9. athuuri ni maraanyua njoohi? 
if 
10. ni mttheanire mabuku? 


aaca 
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ll. ni tigtrire nyama 


-ruga 

12. Karanja ni aakinyire Gicuka 
~andika wira 

13. ni ndfiraandfkire marta maingf 
-ikia boothita 

14. mwana ahaicire mitt gactimbirt 
-gta thi 

15. thii ciao nI ciookire 
-fraga 

16. ni mareenjire irima 
-thika 

17. maiti nI aikarire thi 
~tiganira riigano 

18. gitI nf kfoinikire 
-teeo 

19. Aa Gitaiti ni maigire nduka 
~endia-nguo * 

20. muti milraihu nf wagtlire 


-kiraniria njira 


NHWMBA YANHU_ YRY 
MWTY WTOOMA 


NJAGADHI 
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Unit 1% 


A. In this unit, you lucky people, we take you on what may 
not be your first but certainly won't be your last trip into 
the world of Aspect (unless, of course, you drop the course 
immediately). Aspect - well, we won't re-explain it here, go 
into Essay 3 and read all about it - why say it twice? As you 
have seen, if you did Just go back and read all that, Aspect 
is basically time in relation to time, and when we single 
out a time - Past, Present, Future - with Tense we need to 
specify whether the action happened at that time, before it, 
after it, etc. 

Today we are dealing with the Habitual and Continuous. 
The names are self-explanatory, so let us explain that the 
Continuous is used of actions actually in progress at the 


time being talked about - ‘at vrecisely 2:15 A.M. I was eat- 


ing a peanut-bu ter sandwich’. Given this statement and a 


time machine as a reliable witness, we can check, and if the 
speaker did not have a peanut-butter sandwich in his mouth 
or on the way into it at 2:15 A.M., we may call him a liar. 
The Habitual indicates that the action was verformed at 
more or less regular intervals during a veriod specified - 
‘all last year I used to eat peanut-butter sandwiches at 2:15 
A.M.'. To check the truth of this, we would need to sample 


several 2:15 A.M. feedings, and if a reasonable number of them 
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out of the year showed the right kind of sandwiches, we couid 
accept the statement. 

Now, we have been using the Present Continuous all along 
- nf ndfréandg4 'I am getting tired’. Nothing new about that. 
So you would logically think we ought to introduce the rest 
of the Continuous forms first and then get to the Habituals. 
Wrong. Good logic, inadequate premises. The sad fact is, that 
even though they have room, with only a hundred or so really 
distinct verb forms, the Kikuyu just don't bother ae differ- 
entiate between the Habitual and the Continuous except in the 
Present Tense. They say if it's Past or Future, and it takes 
place over a stretch of time, just call it Habitual. Sure, 
both meanings are found. Some forms are more likely to be 
taken as Habitual than Continuous and vice versa. And though 
normally they sound the same, there are ways of differentiat- 
ing if it becomes really imnortant. But usually not - as Ing- 
lish will demonstrate (not 'will usually demonstrate'), dif- 
ferentiation is too much work to do (not 'to be in the habit 
of doing') every day. 

All these verb forms, then, are basically Habitual, which 
means they will have the Habitual suffix ~ag- in them. Watch 
out for where it goes (sometimes final, sometimes middle), 


what it can do to Vowel Harmony (the Habitual Infinitive of 


~~  &&, &%& BA ~ 6oka x 


gweddkérla is gwceddkagyria), and for verbs like kwwraga 'kill' 
which look Habitual but are not ('kill' habitually is kwwragaga). 
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All these forms - excent for the Present, which is exclu- 
sively Habitual - can be seen as either Habitual or Continu- 
ous. The closer to the Present, the more likely the form is 
to be Continuous - imagine saying ‘at 2:15 last night I was 
in the habit of eating a peanut-butter sandwich’. The further 
from the Present, and the larger the time span snecified, the 
more likely to be Habitual - imagine again, please, 'twenty 
years ago all through September I was in the middle of eating 
@ peanut-butter sandwich’. That is either a very big sandwich 
or a very slow eater. But these are only probabilities. 

All the Tense-marking Habituals, unlike the Neutral As- 
pect Pasts we have gotten used to, have Negatives formed on 
precisely the same pattern, so we don't need to illustrate. 
If you need a form, go to Essay 3 or the Paradigms. There are 


no undesirable peculiarities. 


B. Specific Habitual forms - we bive first, the Habitual 
Continuous Infinitive. Works just like a regular Infinitive, 
but is either Habitual or Continuous. Looks the same, too: 
ndiréénda kérig&éga 6 mvdhénha 
'I don't want to cook every day' 
And there's an Imperative: 
rigaga 


"cook (regularly)! 
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And a Negative Subjunctive: 
ndwkaarigage 
"don't keep on cooking’ 
And of course, there must be a Habitual Subjuactive: 
ny ndfréénda Grfigdgé 3 midhénha 
'I want you to cook every day' 
And even a Distal Subjunctive: 
ny ndyréénda wkarigdgé 6 médhénha 
'I want you to go cook every day' 

All the above are exact copies of the non-Habitual equiva- 
lents and are used exactly the same ways. The same is almost 
true of the two Futures: 

ndikéarigégé 6 mfdhénha 
'I won't cook every day' 
ny ndgryjryaga dhadah{ta 
'I will be eating at noon’ 
The shapes corresnond perfectly and the meanings of the items 
illustrated match well with the Neutral counterparts. But the 
Near Future Habitual is also used, for example, when in the 
story of why veople die God says: 
ny méryykiaga 
"they will always die' 
This does not mean that ‘they will be dying at some svecified 
time', nor does it ‘they will die habitually starting 


today’, rather than starting tomorrow. Instead, this is the 
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element of intent we talked about in the Near Future coming 
out. This is, after all, a decree, and what can be more intent- 
filled than that? 

The remainder are all straight forward in meaning, though 
the shapes are not like those of the Neutral forms we know. 
The Yesterday and Far Past prefixes should be no news, though. 

Present: 
ny dhddmaga mimd 
'I read a lot' 

The Present Continuous, nf ndfraadhddm4 mms, would mean, 
‘I am reading hard' or ‘intensively’ or something of that 
sort. 

Today Past: 
rwweliny rir nf méékvinaga 
‘this morning they were dancing! 
Yesterday Past: 
twtirdarttagé wyra 
‘we weren't working' 

The Today Past is nearly always Continuous. Yesterday is 
Continuous more often than not, but the Far Past Habitual is 
habitually Habitual: 

ny aarjmagé 6 m@dhénha 
"he cultivated every day' 
Remember, there are no trick forms like the Recent Pasi 


Negative and the Present Neutral (so-called) Negative with 
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these Habituals. All Negatives behave decently like their 


Affrimatives. 


C. Haven't we forgotten something? We gave you Habitual 
Imperatives and Subjunctives, Pasts, Futures, how could 
there be anything else? But what about Consecutives? Those 
things that took up most of the preceding unit. Well, yes, 
there are Habitual Consecutives. After all, you need to be 
able to say things like 'he used to get drunk and then beat 
us'. The ‘and then' suggests we should have a Consecutive. 

And we do. But we can't use the Consecutives we just 
learned. For one thing, each of them is used exclusively with 
its own verb form (except for using the Subjunctive in the 
Future). For another, the rule says that the Consecutive im- 
plies one thing happening after another has finished. Well, 
the 'get drunk and beat us' doesn't mean that after the habit 
of getting drunk ended a new habit of beating began. So we 
have different forms, which allow the first bit to be incom- 
plete. And each can be used with any of the Habituals (excevt 
for Imperative and Subjunctive, which still take Subjunctives). 

ny aaryyagws Ggatwhtira 
"he used to get drunk and beat us' 
That is the non-Punctual Consecutive; the Habitual Consecutive 


is just like it but has the familar -~ag- in it: 
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ny 4aryyaghs agéittntiraga 
"he would get drunk and be beating us! 
The 'Habitual' Consecutive is actually ebout half the time 
Continuous. Unlike the other Consecutives, it usually will 
not follow itself. The norm is one Habitual Consecutive (or 
none at all - it is not too common) followed by several non- 
Punctual Consecutives. 

These can be thrown into a string of regular Neutral 
Consecutives, or put after a Neutral verb, if you want to 
make @ quick change to the Habitual: 

.. Irimv rvejyind 6 nedy-inf ... rydmijra Stiri}... 
'...the ogre came in the evening ...and kept on 
saying...' 
Remember to keep the -ka- prefix short. The -kaa- is Far 


Future and Negative Subjunctive only! 


D. Well, the run of short units ends here. Since we just 
gave you one piece of verb with -ka- prefix, let's give you 
some more pieces of the Class system with the same prefix. 

We are talking about Classes 13 and 12. Class 13 (which al- 
ways has a Class 12 plural if there is a plural at all) has 
very few nouns which belong exclusively to it, the best-known 
being kanta/twmta 'mouth(s)'. The rest are mostly what we in 
the tr.de call Diminutives. 


Let us leave the details of Class 13/12 form and concord 
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to Essay 2 and the Paradigms, and go straight to the business 
of Diminutives. For almost any noun, it is possible to derive 
@ Class 13/12 noun meaning a small specimen: 


xy 4 ar 


mvana kaana 


"(little) child’ 
or @ small amount: 
irté twarl6 
"(a bit of) food! 

Smallness being what it is to the human taste, this can 
have overtones of insignificance or cuteness. It can be said 
seriously or in fun, as insult or compliment (kamind# 'little 
person' will tend towards insult, kamwan& ‘little child' is a 
compliment). Sometimes you will have two different Diminutives 
of the same noun with different meanings (kd6rf 'kia' and 
kabwrf ‘small gost’ both from mbwrf 'goat'). And sometimes 
you will have a Diminutive meaning about the same as its 
source word (Ihinda iraaya 'a long time’ and kahinda karaaya 
"a long time'). 

You do not have to make up Diminutives yourself if you 
don't want to and if the adjective myniint is enough for you. 
If you do desire to, it is usually fairly safe. Take the old 
prefix off and replace it with ka- in the singular and tw- 
in the plural, with concords to match vka- and tw- throughout. 
That will work not for all nouns but for most. 


But even if you don't want to create them (and we would 
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not blame you for not wanting to make them up), the Kikwyu 


use @ lot of them. So be ready to recognize them, and to 
guess at what regular noun lurks behind, say, kabuku. Why, 
thet is the Diminutive of Ibiki (or possibly mbikii) and means 


"booklet'. Great, though it's not always that easy. 


E. Before we leave the subject and the unit, one more use 
of ka~. You will find around a number of numbers with a vrefix 
ka- (or, by the normal rule, ga-). And this is passing strange, 
because we exnect Class 13 (ka-) to be singular and here it 
is on plural numerals. What is happening here? 
The answer is, Ordinal Numerals. In case you aren't up 
on the term, Cardinal Numerals are ‘one, two, three...' and 
Ordinal Numerals are ‘first, second, third...'. In Kikuyu, 
Ordinal Numerals are done with Possessives: 
Tpuki rya megwanja 
"the seventh book’ 
For most numbers, the Possessive is just thrown on the 
front of the Cardinal Numeral: 
ibuki rya ikwmi né rfmvé 
‘the eleventh book' 
But if the number is one that takes concord prefixes, 2-6 
and 8, then the Class 13 prefix goes on (since we can't have 


@ naked numeral): 
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ibdki rva gétandate 
"the sixth book! 
The 'first' is irreguler (so it is in English, French, 
German, Russian - does this mean anything?): 
Ibiki rya mbéra 
'the first book! 
Literally, 'the book of the front! (sounds highly politi- 
cized). The 'last' is similar 
ibtki rya méanta 
"the last book! 
or, more c~mon these days, from the Swahili, 
Toki r7& m¥icéd 


Both mean 'the book of the end’. 


Mwicd wa idhddmd 


NY WWY 
RYYTWA 
RYNGGY ? 
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Home Exercises 

Unit 14 

l Make a list of ten things you or someone else does everday 
or does not do everyday. 

2. Take the list made for 1 above and indicase which things 
you or the other person likes to do everyday. Then indicate 
which things your teacher and which things your mother likes 
you to do everyday. 

3- List the actions which occurered habitually in 'The Egg that 
Hatched a Beautiful Girl' (Gecau p- 127-131). Be sure to use 
Habitual Consecutives as well as Habituals. 

4. Compose a brief narrative concerning a small child, a small 


bird, and a small amount of food. 


AAGYKWYW, NA IKOINWO SS 
IKARUGWO, IKARBYO 
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Drill l 


Change the verb to the Habitual. 
Example: a. ni wathiire Gicuka iyo 


1. 
2. 


3. 


- 


Unit 14 


. Njoroge araaceerire kwene ira 


- miruti wira ni araanogokire 

- aarimii matiinaccokeria aarutwo 

- ni ndfireenda firuge caai thaa ikfimi 

- arimi ni maraarimira mbembe nmiietinda-ini 
- ciana nI ireenda kiiria ngwaci 

- athuuri acio nI mareeciiria miino 

- Gathoni na miiiru-we ni maarfire 

- ni tiikaahaica mbaathi tithil Nyfirf 


- Karitki ni aathiire Gicuka na akigira indo 


b. nfI wathiaga Gicuka o kiumia 
ni ndfraaruga ficfirt rfu 
miithuuri nI aaniinire irio ciothe 


mwarimii ni araatiganira ng'ano njega 


igifita iraanogoka riu 
mwihia akaahiifirwo nI mahitia 
akfirti nI maroota mwaki 
Kamotho ni aagiirire ngaari 
athfikfimi acio matiraagoma 
kaana ni karaakoma 


mihindt ndaraarfa nyama cia ng'ombe 


ale 
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Drill 2 


Change from Initiative to Habitual 
Example: a. ni eekiirugiite 


1. 


2. 


b. nf eekilrugaga ‘ 
miirfitu cio nI acanfirfite njuiri wega 
hiti nf ciarffte nyama ciotlie 
twana ni tilraathaakifte 
miirliithi ni ikomeete 
atumiia acio matitahTite maat 
arutwo matiathoomeete mabuku maao 
Kimani ni araatwariite ngaari ihinda iraaya 
Aa Njeeri matikeneete ifimitithi 
ni ngtinyuffte njoohi 
neta ni yategeete citngiyi 
Weirimli nf aiguffte thoni 
mitithigari nI aanyiitifite miici taini 
kirim® ni kiraarigiitwo nf fihoro iicio 
arutwo ni magereetie miino 
titirihifte mathiir: maiti 


ngarT Ino yarifite andi 


. mwanake ni eehumbiite wega 


mateng'ereete figuo toondi wa guoya 


dthitite ndfiiinyfii kigtira «1? 


. milrwaru ndaanyutite ndaawa 
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Drill 3 

Change the Subject to the dimirutive 

Example: a. miiri{tu ficio n* mithaka miino 
. kairlitu kau ni gathaka miino 

l. ciana ciiti nf theru 

2. mbtri fyo nf yanagia miino 

3. nyoni nf ciikeraga mitt igirt 

4. rUhitl rirfti ti rfituuhu o na haniini 

5. irio ciothe ni ndfe ni mbaka 

6. tai yake yarf njega 

T. riigendo riu rwarf na hinya mftno 

8. ngaari fyo nf njer® 

9. ithandiki rfa kigera rfarf iritt 


10. thaa Ino ti yakwa 


DHW NGGWRW RW 
NY KANHONI KANIINI 
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Drill 4 
Answer with the verb given on vour worksheet 
Example: a. kiumia gikI kiraathirire weekaga atia? 
b. kiumia giki kiraathirire nf kiruge ndaarugaga 
1. ira Kamau areeka atia? 
-thooma ibuku 
2. Aagiktlyi tene maarutaga wira OrTkt? 
-ruta wira wa firimi 
3. wikaga atIa kfrooko? 
-tkira 
4. baaba na mami meekaga atia o hwat-int? 
-ina rwimbo 
5. mwarimtl eekaga atia iyo 
-rutana 
6. na mihunjia eekaga atia iyo? 
-nogoka 
7. mwarimii eekaga atia miithenya wa kiumia? 
-koma 
8. na mithunjia eekaga atia kiumia? 
-hunjia 
9. karani geekaga atTIa? 
-andika 
10. twana tweekaga atia? 


-rira 
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Drill 5 

Answer the question using the verb given on your workshee:. 

Example: a. wikaga atia na nyama? 

b. ndicirugaga na ngaciria 

1. arifu meekaga atia na njoohi? 
“-nyua, -rifo 

2. maitt eekaga atia na ngl? 
-“akia mwaki, -ruga 

3. mwikaga atia na ngaari? 
-twara nginya Gicuka, -infika 

k. miriithi eekaga atia na ng'ombe? 
-umagaria, -rTithia 

5. mwikaga atia na ibuku riiti? 
~thooma, -fruta Gikiyi 

6. andi meekaga atIa na aici? 
enylita, -hffira miino 

7. njikaga atia na thaani? 
-thambia, -huura 

8. eekaga atIa na kihaato? 
~oya, ~haata 

9. Kamau eekaga atia na mbembe ciake? 
“thil ndifinya, -endia 

10. twikaga atIa na mbeeca? 


-iga, -~tonga 


. NGGARY NA WAKAHABE 


| 
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Unit 15 


A. We are now at a greatly advanced stage. You should from 
now on begin working through the Texts attached to the course. 
You'll find it tough going at first, but it will get easier, 


and we have gruded them so far as it is possible. When you 


finish these, perhaps your teacher will provide you with 
more. You have already most of the basics, and the rest will 
be coming. Things are so complex now that it is easier to 
let you see them in use han to try to explain. 

What we will try to explain in this unit is Classes 15 and 
16. Class 16 is easier - start there. There is exactly one 
Class J“ noun - hand 'place'. All concord prefixes for the 
class are ha-~, it is very common in adverbs of place (haha 
"here', literally ‘at this place’); that is all you really 
need to know. The type of place referred to, as we should 
recall from &@ ha, is a small, known, near, specific spot. 
Easy. 

Class 15 is not so easy, as it is at least three classes 
rolled into one. Shape is not too bad. All Class 15 nouns have 
&@ kw- prefix; all Class 15 concords are kw- as well. Sounds 
easy. It is necessary to keep straight which is the Class 15 
Object Prefix and which is for Second Person Singular (also 


-kw-). But that is easy. The tones are different: 
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gwkwrora 
"to look at you' 
wkwréra 
"to look at it' 
And if the First Persor Singular Subject Prefix nrecedes, 
there is another difference, even where there is no tonal 
difference possible, as in the Subjunctive: 
nggwréré 
"let me look at you! 
ndyk#réré 
"let me look at it' 
The Class 15 insists on ndy~, like other Object prefixes, but 
the Second Person Singular pretends to be part of the verb 
stem and takes N-. 

The use and meaning is the hard part. Class 15 contains 
three body parts (gi6k} 'hand', kegirw 'foot', and gitw 'ear'). 
All singulars, all with Class 6 plurals (another set of singu- 
lars to go with our all-around favorite plural class). It aiso 
contains the single noun kwndW ‘place’. Everything said about 
the Class 16 handW and its ccncord applies to kimd# as well. 
However, kwndw, like 6@ k¥?, is for la.,er, further, vaguer 
regions. Some people will tell you that handw and kwndw go 
together as Singular and Plural, resectively. If it bothers 


you that you can say handw hamwé and hand héérf for 'one 


279 


spot/two spots' and kimdw kimwé and kimdw k@jrf for ‘one 


region/two regions', then you don't have to buy the 'singular/ 
plural’ story. 
Not least, Class 15 also contains all the Infinitives. 
You may not be used to thinking of Infinitives as nouns, but 


they are. You know, they can be used as the Object of a verb: 


ny aréénda kimyewra 
"he wants to buy it’ 
It can also, however, be used as a subject and take adjec- 
tives: 
kurya ny kwega 
"eating is good' 
and even Possessives: 
kimdgé gtaké 
"his getting + ‘red' 
These uses are less frequent, but they exist, and Class 


15 concords are used for it. 


B. In this unit also we want you to get to know the Relative 
clause and the Relative verb. We won't duplicate the fairly 
full descriptions in Essay 3 (for the Relative verb forms), 
Essay 2 (for the Relative Subject markers) and Essay 4 (for 
the function of Relative clauses, Definite and Indefinite, 


Adjectival and Adverbial). Go read those, come back, try the 
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drills, go through one of.the Texts and pick out all of the 
Relatives (no, not your cousins). The ones you can't figure 


and explain, ask your teacher. 


Note especially the use of the Relative in Focussed con= 
structions with ny put before an emphasized Noun Phrase. And 
notice that the Affirmative verbs with ny are actually all 


using Relative verb forms. 


HIT | 
NY NGGOROKU 


NGANO CIA GYKWYW KAINGGY. NY 
RORAGWO IKONIY NHAMW ICI 


WS 
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Home Exercises 


Unit 15 
1. Identify from the reading for this unit examples of: 
a. the use of handii and Class 16 prefixes 
%. the use of Class 15 prefixes where kind is implicit : 
2. Compose @ brief narrative where one central character has 
something wrong with one foot, one hand, and/or one ear. 
3. See the suggestion on the last page of the unit. No, don't 


Just look at it because we said 'see it'! Do something 


about it. 


ar 


< 
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Unit 15 

Drili 1 

Change the sentence given to include a Relative Clause. 
Example: a. airiitu akuhI ni meendaga kirima 


b. airiitu aria meendaga kiirima nit akuht 


- hiti ni fraarfa ciimba icio 


i) 


- athuuri atongu mee mbia nyingi 


- miiriftu miithaka ni aathekire mino 


- WwW 


- Kkahil gaathiki nI geethambiite maitho 
- arimi anogu matiinathi{£ Gicuka 

- ni nyuire thubu wa mahindt 

- mirutwo miiiisf nI araathoomire ibuku 


- maiti nI agaakima irio 


Oo oN Nn WA 


+ we ndooneete Kamau mbere Lyo 


10. irimi ti njiigi miino 


NHONI 


WTUKW 
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Drill 2 

Change the sentence to remove the Relative Clause. 

Example: a. airfiitu arias mataahifhirie waru ni eega. 
bd. airiftu eega matiahifhirie waru. 


1. andi aria maiyaga indo nf aici 


i) 


- muritithi iirfa wooragire mwanake wari mthiititu 

- miirutwo firfa ooririe kiiria kfu nt milief 

- miiriitu tirfa woririe kitiria kfu ni mikenu 

- mithuuri tirfa woonire itumb? rita nyaga aarfl miguimi 
- meetha Iria ndfraagiirire fraart nyuntku 

- nyamii iria cil ngingo ndaihu nf mfitirfro 


- nyamii Irfa Itarf magirfi nf nyoka 


y) 
6 
T 
8 
9 


10. mwarimii firla iteendeete n= miifru 


- andi arfa matar{ mbeeca nf athYini 


~ NGGINHARACA 


YDHIAGA 
NA IHENHA 
GWKYRA 
IRIA INGGY CIODHE 


Drill 3 
Transpose relative clause and consecutive with main verb 
Example: a. ni ndaagtrire izdo iria ndeendaga muno 
b. ni ndeendaga miino indo iria ndazgirire 
1. maitii nf aarugire irio na tigiciria 
2. miiithigari nf manylitire miici tirva fiiyire mbeeti yakwa 
3. nI wa'heire mbuku Iria ‘ngaathooma riticitt 
4, milirTivu firte wikagwo wega ndaakuith?ite nyina 
§. Aagikilyt ni marfaga irio iria maklragia 
6. milrutwo tira wanjookeirie nf oof Giktyt 
7. mwana ficio nf aahtifrecwo agattimwo agathil rifir 
8. mithuuri tirfa fireenda kiiga nduka nf areathil tadni 
9. ndaanoona rvagi riirfa riiminyuaga thakame 


10. ng"ombe iria tiraathinje ndiraagtrire ndtitinyi 


LE LY IAZ 


THE Win, 


el wr Ale (yy 
oe oe ac] x (4 
SONA Ses cs LEZ RS Ke 
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Drill 4 


Change from singular to plural or vice versa. 
1. nI ndugire irio 


2. mirutani ni oonire mitrutwo wake 


3. kigiiita nI kihuuriikire 

4. mituri ni arTire nyama- 

5. ni &ithoomire ibuku riakwa 

6. ni mathambirie thaani 

7. ni tirutire inva icio nytimba-int 

8. airiitu acio ni marinire migtnda 

9. mirfiithi Ino ni yiiragire ng'ombe iria 


10. ni migtrire iraatii njega mitno 


MARIGW 


ees 


. . 
‘ 
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Drill 5 
Answer in the Affirmative, using an Object Prefix. 
Example: a. nf wonire mirutani Rfimitithr? 
b. II, nI ndfmuonire 
1. ni mwandikire kigeranio itmiithr? 
2. ni freenda igeranio? 
3. ni miraacnooma ibuku riri? 
4. wI na gikombe giakwa? 
- mart na mabuku maanyu? 
- kigifita nf kirfire irio? 


- Ciana irT na migut? 


oN NO 


- gitonga ni kiendirie indo? 


‘Oo 


- mirilithi nf frfire njat? 


10. hiti ni ytiragire ng'ombe? 


MAITW NY ARUGIRE 
IRIO IC] NGEGA? 
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‘Drill 6 

Answer the questions in the Negative. 

Example: a. nI wonire mirutani Oimiithit? 
b. aaca, ndiinamuona 


- ni mwandikire kigeranio dfiniithi{? 


ty 


2. ni freenda igeranio? 

3. ni miraathooma ibuku rirt? 
4. wi na gikombe giakwa? 

5. miri na mahuku maanyu? 

6. kigtiftta nI kirfire irio? 
7. clana irf na migui? 

8. gitonga ni kiendire indo? 
9. miriilthi ni tirfire njat? 


10. hiti ni ytragire ng'ombe? 


NGGURU 
NDYTENGERAGA 


ANDW NY MOOKAGA NDWWNHW 


Unit 16 


A. To begin with, two more Aspects. As you recall, we talked 
about the Habitual and the Continuous together because out- 
side the Present Tense the forms are the same. So it will not 
shock you that the Comnletive (which is one of the new ones) 
looks exactly like the Initiative ovtside the Present. 

There is a difference in the Present. There in the Affirm- 
ative we have a form which will remind you very much of the 
Today Past Consecutive, only this one takes ny: 

ny ndéatéma matey 
'I have just cut down a tree’ 

For the Negative there is not much you need to learn. We 
simvly use the Recent Past Negative: 

ndiinétéma mvty 
'I haven't cut down a tree yet’ 

There may be slightly different implications here, which 
may help to explain the unrelated forms. The Affirmative im- 
plies the recent completion of the action. The Negative, be- 
sides its use to negate Today and Yesterday Past, is used to 
indicate that the action was not accomplished, though it may 
be expected soon. That the Affirmative and Negative are not 
exact duplicates is confirmed by some derived uses. With the 
verb gwdhif 'go', the Present Completive Affirmative nf ndaé- 


dnfy is normally used not to mean 'I just went' but rather 


‘I am going'. Although the understanding may be 'I just set 


ae ad ad 


off', the form is nearly equivalent in use to nf ndfraaahif, 


‘the Present Continuous. With kwhdta 'to be able’, the Present 


Completive nf¥ ndaéahéta is the normal way to say 'I can’. Im- 


plying 'I have just become canable?'. Or not? But the Recent 
Past Negative can't be used to negate either usage; it will 
only mean 'I didn't go (yet)' and 'I couldn't’ resnectively. 
How does the Completive differ from the Initiative, since 
we tend to translate both with an English Present Perfect? 
The Completive stresses the recency and the completion of the 
action. The Initiative stresses that, though the action may 
not be particularly recent, the situation resulting from it 
persists. One may say 
ny ndéfkéra 
'I have sat down!’ 
while standing up, but the sit-down must be fairly close in 
time. One may say 
ny njikarfyté 
'I am seated' 
only when sitting down, but one may have been on the seat in 
question for days. That is the contrast. 
In the Past (there are no simple Future Completives) the 
Completive and Initiative are identical, so that ny ndfraik4- 


ryyté may mean 'I had just sat dow' or 'I was seated' - both Yes-~ 
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terday Past. If it becomes really important to distinguish, 
just as with the identical Past and Future Habituals and Con- 
tinuous constructions, one can, but it is usually too much 


work. 


B. The Completive is characterized by referring to a Past 
action in terms of its relevance and proximity to the Present. 
The second Aspect we owe you in this unit, the Projected, is 
similar, in treating a Future action as present. This is what 
you heard every time your siblings (you, of course, did no 
such thing - nor did we) shouted out 'I'm coming, mother’ 
while continuing the game. This looks like - and is - a nre- 
sent, but is talking about something that has not actually 
happened. It does oredict that it will shortly, and stresses 
the speaker's good intentions. 
Such is the Present Projected, and the Kikuyu equivalent 
works the same way: 
ny nggwdhiy 
"I am going to go! 
This time the Negative matches: 
ndligtdhty 
'I am not about to go' 
The Negative is very little different in meaning from the 


Present Neutral Negative, if you remember that. 


These forms should look very familiar - they are the same 
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basically as the Today Past Habitual, just as the Present Con- 
tinuous is very close to the Yesterday Past Habitual. The 
meaning are not all that close, but the shapes save memoriz-~ 
ing new prefixes, at least. 

You will ask, what hapnens to the Projected in the Past 
and Future? The Habitual and Continuous merge to one in the 
Past and Future. The Completive and Initiative, in the same 
way, merge in the Past. So what of the Projected? Right, there 
is only one distinctive Projected form, and that is for the 
Present. If you wish to do a Past form ('I was about to eat') 
or & Future, you use the form of the Habitual. Not that it 


happens much. 


C. We wish to draw your attention to the three principal 
types of adverbial Relative clause. These are, simply, normal 
Relative clauses, except that instead of modifying normal 
weli-balanced nouns, they sit without visible nouns around 
for them to agree with. 

There are Temnoral clauses. These sound as if they are 
good Class 5 Relative clauses. But if you check, you won't 
find any Class 5 nouns around, and trying to make it work 
for @ noun will make no sense: 

riria aakinyire, andi oothe ni maamihiiiirire 
‘when they arrived, everyone beat him! 


Simply specifying the time wnen the Main clause hannened. 
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The Locative clauses are the same, only dealing with 
place. There are two types, one marked by haria, one marked 
by kfirfa: 

hee na hiti hakuht na haria mari 
"there is a hyena near where they are’ 
kiiria aabandiite mbembe nI oonire nigt 
‘where he had planted the corn he saw baboons’ 
The difference between the two tynes is roughly that between 
ha and kfi 'where', hari and kiiri ‘there is’. haha and giki 
"here'. 

Clauses of Manner tell us 'the way in which’. This one 
is marked with what apnears to be - but isn't - the Class 3 
Demonstrative tria: 

ni eendire kilina o ta iirfa miitumiia jicio aainaga 
2 "she wanted to dance just the way that voman danced' 
Again, no Class 3 nouns around, and no way @ noun reference 
would make sense. 

All of these are, vractically sneaking, just adverbs in 
function. The Temporai functionally just like riiiciini, or 
better riu (also a Class 5 form). The Locative just like 
nytimba-ini, the Manner just like wegs (also a Class 3-like 


form). 
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Home Exercises 


Unit 16 


1. 


Make & list of things you or someone else has just done and 
@ list of things you or the other person hasn't done yet. 


No value judgements, please. 


. Record fifteen sentence pairs of the following type: 


NI nggiiruga. Ndiikiria 


. Identify ten examples of the use of the Comnletive Asnect 


and ten examples of the use of the Projected Aspect from 


the readings. 


. Identify five examples of Temporal clauses, five of Locative 


clauses, and five of clauses of manner in the readings. 
Take the examoles from four above and ccnstruct new senten- 
ces changing the subject of the Relative clause and adding 


a new Main clause. 


- Compose a story concerning @ bird which did something (or 


liked or wanted to do something) the same way some nerson 


did something. 


- Compose a narrative involving a courtship and nronosal of 


marriage. Warning. If you should choose to do this in the 
form of a dialogue with a friend, be very careful you both 


have the same understanding of what is going on. 
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Unit 16 

Drill 1 

Answer with the information given on your worksheet. 

Example: a. tiiligwike atIa toondii arutwo oothe nI maarega giithooma? 
b. ni titkimaniifire. 


1. mbaka ya baaba ni yaakua; egwika atIa? 


-thika 


- miltithigari ni aanyona; ngwike atia? 


© 


-teng'era 

3. tifigwika atfa na ngikil iria itirekagia matumbT? 
-endia 

4, toondi nI wirutfite Gikiyl igwike atia? 
-thooma mabuku maya 

5. ndfI milnogu; milfigwika atia? 
-teithia 

6. irim& rffgithil gwike. atia? 
-una ngil 

7. mithtkimi egwika atiIa? 
@-nyua njoohi 

8. andt arfa maagia thi meegwika atia? 
-ikira 

9. ciana igwika atiIa na mitbiira? 
~hiifira 

10. nyina wa Macaria egwika atia? 


-ruga tctirii 
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Drill 2 


Turn the sentence given into a relative clause and add it to 
the sentence you hear. 
Example: a. ni ndaatiimirwo miino 
b. rfiria ndaarit kaana gaathiki, ni ndaatimirwo milno 
l. kairiitu kau ni kaaraakaraga miino 
gaatiimwo gakoine nati 
2. nderi ni iraigua rwimbo rwako 
ni maraathii 
3. nderi nf ciatiinganire na kairiitu 
mithuuri aarf o hakuhi 
4. nI ngoona maitt 
ni ngaacooka micif 
5. tfirfaga irio ici 
ni twahifita 
6. irimi ni rfarugagira mitumiia 
mtithuuri ni athifte giltura 
7. ni ndaamiicookeirie ngaatho 
ni aandfthire 
8. arutwo nI mathikegirfria 
aarimi ni meekwaria 
9. ni twanogaga 
ni twahaandaga na mooko 
10. no flgeithie andi oothe 


ni tgaakinya kuo 
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Drill 3 


Answer by converting the sentence on your worksheet to a 
relative clause of manner. 
Example: a. wandfkaga atia? 


10. 


- arutwo meekaga atia? 


- nyaga ni yimbikaga? 


- andi agima meerutaga Gikiyii atIa? 


- wombire nylngl Ino atia? 


- athiini ni meendaga giitonga 


- njogu yaageririe kilina atia? 
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b. nyandikaga o ta trfa baaba aandfikaga. 


mwarim® emeeraga figuo 


nyoni iria ingI nI ciimbikaga 


twane twirutaga iguo 


ndoombire iria ingI iguo 
Embu mahaandaga mbembe atia? 

Aagikilyt mahaandaga figuo 
Ukaina atia riiicit? 

nyinire tiguo timitithr 
ciana ni iraaria? 


irtiaga o milthenya iguo 


itonga itongeete iruo 


wakahare kainaga iguo 


Aamthiitirire atia? 


mti titemagwo figuo 
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Drill & 


Give the Independent sentence corresponding to the Relative 


clause. 


1. 


2. 


mitumiia tiria wi haaha ni miinene 


atumiia arfa marearuga ni anene 


- miriiithi tirfa trooragire njaii nI miinene 


kaana karte karaanvenda ni kiinene 

gitonga kirfa kif na mbeeca nyingi nT kinene 
miiraata wakwa ftirta tmuonire nf miinene 
mireata wakwa firta amuonire ni miinene 

indo irie ndI nacio ni nene 

mindt tirfa tigaathif nake nf miinene 

nvlmba irfa mwaakire nfI nene 

arfithi arfa matathiaga GIcuka nfI anene 
miirutwo tirfa itaamwendire nI miinene 

mwanuke tirta Utaahifirire kahif ni milnene 


giti kirfa gitari gfaku nI kinene 


. mirutani firfa fitakeanyenda ni milnene 


miliriitu tirfa fiteekiiruga irio nf milnene 
kinanda kirfa fitaanagira ni kinene 

ng'ombe Irfa iteegiikamaga ni ticiini nf nene 
martia marfa mataraandikaga ni manene 


martia maria mataraandikagwo ni o nI manene 
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Drill 5 


Answer the questions in the Affirmative using the Object Prefix. 

Example: a. ni droonire milrutani ira? 
bd. If, ni ndfraamvonire 

i. ni miraandikire kigeranio ira? 

2. ni treendaga igeranio? 

3. ni milraathoomaga ibuku.riri? 

4. traari na gikombe gfakwa? 

5- miraar{ ma mabuku maanyu? 

6. kigifita ni kiraarfire irio? 

7. ciana iraarf na mfgui? 

8. gitonga n& kireendirie indo? 

9. mirtiithiI ni firaarfire njat? 


10. hiti ni frooragire ng'ombe ici? 


NHAMW YNO 


YY TAGWO ATYA? 
NY WMYWY? 
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Drill 6 


Answer the questions in the Negative, using the Object Prefix. 

Example: a. ni tiroonire mfirutani ira? 
b. aaca, ndiinamuona 

1. ni milraandikire kigeranio ira? 

2. ni fireendaga igeranio? 

3. ni miraathoomaga ibuku rirt? 

4, Graart na gikombe giakwa? 

5. miraari na mabuku maanyu? 

6. kigiiita ni kiraariire irio? 

7. ciana iraarf na migui? 

8. gitonga nI kIreendirie indo? 

9. miriithi ni firaarfire njat? 


10. hiti ni frooragire ng’ombe ici? 


WRY WAIKARYRA 
GYTY TA GYKY?: 


CUKURU 


AS 


ALR Ce 


INN 


BEES: 


a 
6 DHOOMA NA KYYO 
go NYGUO WYRUTE WEGA 
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Unit 17 


A. Some talk about Situatives. By this time you'll be deep 
enough in the Texts (or you should be) so that you need to 
understand Situatives properly. You need to understend the 
forms and the fact that they are used to mark Aspect only. 
That ycu can get from Essays 3 and }. 

You also need to know how they are used, and that you can 
get, after a bit, from the Texts. But we could save you a bit 
of trouble with a few illustrations and well-chosen words. 
Situatives, like the Relative clauses of the last unit, are 
adverbial Subordinate clauses, and they have a basic meaning 
very close to that of those Relative clauses dealing with 
Time and Manner. But the shaves are different, though similar, 
and the functions are not quite the same. 

They are frequent after verbs of verception, where they 
refer to the action perceived: 

nfI ndaamiliguire akiina 
"I heard him singing' 
Some are also common in situations like the following, to 
relate two actions: 
ni ookire agithekaga 
"he came laughing’ 
And they are very frequent in some complex constructions. 


Since they only mark Aspect, they can conveniently be combin- 
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ed to provide new combinations of Tense and Aspect. There is 
no Far Future Completive, right? So we take a rather blank 
verb giikorwo, 'be found’ in its literal meaning. And we make 
it Far Future Neutral, follow it with a Completive Situative, 
and we have a Far Future Completive: 
ni ngaakorwo ndaaruga irio 
'I will have cooked food' 

All of these are basically accompanying (though second- 
ary) circumstance to the Main clause. The other functions are 
related to this basic function, though translations may very. 
So, with a Negative Completive Situative: 

ni aathiire itaanakinya 
"he went before I arrived! 
This is really ‘in a situation in which I had not arrived 
yet', but that is close enough to 'before' for us. 

The clearly Temporal usage of several Situatives is to 

be seen as a close variant: 
ni aarugire fictirti; aaruga ficiiril, makiria 
"she cooked gruel; after she had cooked gruel, 
they ate it! 
The type of repetition seen here in this last example, by tie 
way, is very common indeed in narrative. 

But what really is the difference between a when and an 

if? Temporals and Conditions are very close to one another. 


So Situatives are very frequent in Conditions: 
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o na wamucna, ndilgeetigire 
"even if you see him, don't be afraid' 
We hope you can see the basic ‘related situation’ in all 
of these. We can't possibly give a complete set of examples; 


we hope these few will help you. 


B. All that talk about Situatives and Conditions calls our 
attention to the Hypothetical system. The connection is that 
these, especially the Situative Hypotheticals, are frequently 
used in Conditions, enough so that some grammarians have 
called them Conditionals. The Hypotheticals, as you'll find 
from the material in the Essays, are those verbs with an extra 
=ngi- thrown in. There is a fairly complete set of them. Pos- 
sibly one’ for each Tense-Aspect. combination of the non-Hypo- 
thetical verb, though some are infrequent, if not non-exist- 
ant (the Hypothetical equivalent of the Present Projected, 
for example, seems to’ be rejected). Most of them have a full 
set of Focussing/Independent, Relative and Situative forms. 
The Situative is the form used in the Condition itself: 
ingiamuonire, ndingIaandikire maria 
‘if I had seen him, I wouldn't have written the 
letter’ 

What is the difference between Conditions formed with 

Hypotheticals and those done with non-Hypothetical Situatives? 


Partly likelihood. The Hypothetical -ngi- stresses the status 


‘ ‘<) 
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of the Condition as theoretical possibility. The other Situa- 
tives have implications ranging from probability to certain- 
ty. 

Connected with this is a difference in flexibility. Nor- 
mal Situatives can differentiate only a small range of rela~ 
tionships in time to the Main verb. The Completive Situative, 
which is the one most used in Conditions, only specifies that 
the action of the Condition should closely precede the Main 
clause: 

wamuona, mithifire 
‘when/if you see him, beat him' 
This is nearly ‘as soon as you see him'., It would be totally 


inadequate to handle ‘if you saw him yesterday, beat him’. 


C. But even with the Hypotheticals not all of the possible 
degrees of Conditions can be handled. The 'maybe' of the Hypo- 
thetical is not always wanted, and some combinations of Tense 
and Aspect in the Condition relative to toe Main clause are 
hard to achieve. So we heve a different way of forming Con- 
ditions, by putting korwo or aakorwo (or some less frequent 
versions) on to the beginning of an otherwise normal sentence: 

no thit aakorwo ni dkiifihe mbariki 

"I'll go if you give me castor seed! 

The aakorwo is said to be somewhat more probable than the 


korwo, but in practice it is not always easy to differentiate. 
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For most of the Conditions you create yourselves, we recom- 
mend this method, unless it is fairly probable and in the 


Future, then the Completive Situative is thoroughly safe. 


D. The resuit of the Condition needs a little treatment. 
The frequencies of various verb forms here differ a little 
from those of simple statements. When the Condition is Hypo- 
thetical, especially in the Past, you are more than likely to 
hear Hypotheticals. In predictions, you get a larger than 
usual proportion of Subjunctive-based forms (like no thit 
above), and, often, Present Completives used in a rather un- 
unual way: 
ooka, ni ndaanithittira 
‘if he comes, I'm going to beat him? 

Literally, "when he has come, I have already beaten him’. 

Conditions in general are a large area of fine shades of 
meaning, which we find it very difficult to vresent fully and 
fairly. We suggest here, as with finer points, careful atten- 
tion to what those around you do, until a feel for the sys- 
tem is reached. Watch out - in areas of this nature, often 
two different people will have very different systems in overa- 


tion, Be prepared for variation. 


KIUGA 
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Home Exercises 

Unit 17 

1. Identify in the texts examples of Situatives used: 
1. after verbs of percevtion 


2. to relate two actions 


w 


- in complex constructions 
4. to provide a temporal context 
2. Construct for each of the above examples a new sentence 
in which you have changed the subject and verb of the Sit- 
uative and the subject and verb of the Main clause. 
3. Describe someone's actions in the past following this for- 
mat: 
ni aarugire irio; 
aaruga irio, 
akiria; 
aaria, 
agithif.... 
4. Identify examples in the text of Conditions posited through 


use of Situatives, Hynotheticals, and ‘korwo' or ‘aakorwc'. 


w 
e 


Construct ten sentence nairs of the tyve: angiarugire, 

ndingiriire. 

6. Compose and verform a narrative involving a young woman who 
marries someone undesirable. 

7. Write a brief essay describing the conditions under which 


you or someone else might get married. 


foe) 


Describe your customs of planting and harvesting or those 


of someone you know who is a farmer of gardener. 
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Unit 17 


Drill 1 


Respond by saying that you see, will see, or saw the action 
specified: 


Example: a. Njoroge ni aarimire 
b. ni ndaamuonire akirima 
1. arutwo nf magooka rifticifi 
2. ni ndaarwarire ; 
3. ni tkwandikaga maria 
4. aturi n¥ maaturaga matint 
+ nyoni ni iraarfa mwere 
- iria ritiahiire 


karani ni aaiya mbeeca 


- nyoka ni irimire mirfiithi 


wo ON ND WwW 


- ariithi ni mainikagia ng'ombe 


10. nderi nf ciombiika 


“NY KYAREEHIRE 
NDWMYRYAI CIA GYKUW 


Drill 2 
Create a string of actions, adding each to the preceding, 
using the verbs given on your workshees. 
Example: a.... nf ngaathi{f Gicuka 
b. ndaakinya Gicuka, ni ngaaingira kirabu 
1. kiinyua njoohi 
2. kirfha 
3. kuuma no 
4. gitthil kwa aa Kamau 
. kigagiirwo 
kirfa 


- kimoigira fhoro 


- @Ucooka ceeceni ya mbaathi 


Oo Oo NF nan wo 


. kithaica mbaathi 


10. kiintka micif 


NDYRY NJEGA 
NDYRINGGANAGA 
NA MWWDHY MWEGA 
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Drill 3 


Change the verh to the Hypothetical 
Example: a. ni tiraathiire Gicuka 


1. 


b. ni tiingiraathiire Gicuka 


ndaamihfifrire 


2. ni tigiiraga theremende nduka Tyo 


3 


4. 


oN NCU 


\o 


10. 


- ni ndiraakitheire iheo nyingi 


ni akoona Kirifnyaga 


- ndaaneerira ni gwika figuo 

. ni twaigua kfeha 

- ni oonire handti haa gwetha mbeeca 
. ndikaamihe mwere 


- maitt ee muoyo 


ndionaga mathiina maya 


NGGWKW 


YNO NY YNGGYREKIA *% 
MATUMBY 
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Drill 4 


Answer the questions in terms of the information given on 
your worksheet. 
Example: a. itangikihe mwere, tngifika atia? 


cS) 


e 


10. 


bv. Utangf'he mwere, ni ngtrega githit 


- Maacini yarega gwakana, tiligwika atia? 


titiinyua maaf 


» Ungithii Gicuka, weka atia? 


ni ngigira ngaari 
angiakorire Kamau, angiamwikire atie? 
ni angiamihtrire 
I korwo wi na ciringi ithaathatt weeka atia? 
nO mainabu ingigtra 
aaga gilika, Wairimi eeka atia? 
aigua firi 
tineTgaatonga, tilgeeka atia? 


nitigaathii kiraaya 


- ingirT mifigf ingihota gwika atia? 


no thote kwiruta Gitikabi 


- ndaacagtiira miikembi, ngwika atia? 


ni tgtithilT ndaaci 


- mMwaiguithania miario, miliigwika atia? 


ni tfiiigiithogorana nao 
mangienda gtiikara, tigwike ata? 


no maikare 
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Drill 5 
Answer in the Present Projected, as in the example. 
Example: a. freenda kiruga ri? 
b. ni ngtiruga o riu. 
l. treenda kirima ri? 
2. treenda gilthooma rf? 
3. treenda kwandika rfI? 
4. treenda kuuna neti rf? 
5. treenda kigiira irio ri? 
6. areenda githil Gicuka ri? 
7. areenda kfinyua njoohi rf? 
8. areenda giithooma ibuku rf? 
9. areenda gukihe mbeeca ri? 
10. areenda kwaria ri? 
ll. mireenda kiirtllithia rf? 
12. mireenda kflmucna ri? 
13. mireenda gfiikoma ri? 
14. milreenda kwiruta rT? 
15. milreenda gwiciiria ri? 
16. mareenda gittuona ri? 
17. mareenda kihuuriika ri? 
18. mareenda kiinika ri? 
19. mareenda kiruta wira ri? 
20. mareenda gwikira nguo rf? 


21. mUriifithi dreenda kiirta nyama ri? 


22. mikora freenda kiinyua njechi rf? 

23. irimi rfreenda kirfa mwana ri? 

2h. marimi mareenda kilina ri? 

25. gitonga kireenda githil ri? 

26. citra ireenda kirfifiga rf? 

27. riiirirt riireenda githit na mbere rf? 
28. kaana kareenda kirfta ri? 

29. tihif tireenda giithaaka ri? 


30. Ukabi fireenda giteha indo ri? 


Drill 6 


Listen to the sentence on the tape. Answer the question. 

l. karamu nI kaa 0? 

2. nit fraagirire karamu? 

3. areeka atia na karamu gaake? 

4. nit fikfiruta wira? 
ithe wa Kamau ee ha? 
ithe wa Kamau nf mfirimi? 


- nI araamaandikire ira? - 


on nN 


. ithe akaamthe indo ri? 

9. Kamau areekaga atia? 
10. tireekire atiIa Kiambuu? 
ll. traathiire ki? 
12. wooka haha wikire atia? 
13. Ureeka atfia tkiruga irio? 
14. Ugwika atia milgtinda-int? 
15. Urfirfa rf? 
16. tigeeka atia aa thaani ciaku? 
17. mwendeete mfiirutani tly nfkI? 
18. miraata waku ni miliigf miino? 
19. mee na mabuku maigana? 
20. ni flreenda nglire irio? 


21. ni flreenda ngfire irio? 


22. al treenda nefire irio? 
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23. arutwo ni coogi? 


24. miirutwo icio ni mifigl? 


25. ibuku riaku nf ikuhT? 


KYARA KYMWE 


GYTIWRAGAGA 
NDAA'! 
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Unit 18 


A. Oh, you are vrogressing. We have already given you al- 

most all the interesting grammatical lore we can. And it is 

coming to the end of the course. Soon you will be fully pre- 

pared, either to go to where you can meet the Kikuyu people 

and eeree in full force, or to make the decision to carry 

on to the intermediate course. Either way you will find out 

all the lies and half-truths we have told you to simplify " 

things. But, since we have a few minor details as yet un- 

folded let us by all means unfold them. For one thing, 

we ought to tell you about the Participles. If no one ever 

told you what a Particivle is, it is a piece of verb that 

works like an adjectivc or maybe an adjective that does 

the job of a verb. Very much as the Infinitive is a noun 

that acts like a verb, or a verb form functioning as a noun. 
English has two such forms, an active form ending in 

'~ing' (as in 'you dirty lying cheat'), and a passive version 

ending variously (often in '-en' or '=ed' as in 'a broken 

heart' or 'a wanted criminal'). We would be very vleased to 

tell you that Kikuyu had the same system, but it is not so. 

We have two Participles, yes. And one of them is passive. 

The Passive Participle in Kikuyu is based on the transitive 


verb - it does not end in -wo. The ending is -e: 
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ni nyendaga nyama nduge 
'I like cooked meat’ 
It takes normal adjective prefixes and is indistinguishable 
from other adjectives. So much so that only tone can tell the 
difference between ti m@rfme 'he is not male' and t{ m@rémé 
"he is not bitten’. All Participles are subject, under the 
right conditions to Block Lowering; this sometimes helps. 

The other Kikuyu Participle is usually foeaea ont from 
intransitive verbs - those which may not take Objects. For 
now we'll call it the Intransitive Participle. This one ends 
in =u, and you probably already know a few. Like mnogu from 
kfinoga 'get tired" and miltongu from giitonga 'get rich’ and 
kiraihu from kiraiha 'lengthen' and hiu from kihfa 'get hot’. 
They are used just like the Passive Participles - and. like 
other adjectives: 

mithuuri ficio aarfI miinogu 


"that elder was tired’ 


Both types of Participle may substitute for the Initiative: 


ndaart miinogu / ni ndaanogeete 
"I was tired’ 
ni nduge / ni irugiitwo 


"it is cooked’ 


There is little difference between the two Kikuyu alternatives. 


In Kikuyu the Participles are not too common, but in Embu and 


some more northerly forms of Kikuyu their frequency increases. 
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B. One of the last pieces of the verb we have to give you 
is one you may never use, though at various times in this 
course you may have wished you had access to it to use for 

us or your teacher. This is the form you need for curses and 
blessings. We call it the Precative, and like the Subjunctive 
and the Imperative it is part of the Jussive system. If you 
have to negate it, the Negative Subjunctive is about all 

you have; it would be better to use an auxiliary like kwaga 
‘fail’. 

For the form, see Essay 3. For usage - just that - in 
curses, and blessings and in oaths (‘if I did that, may I ...'), 
and that is all there is. 

miroothiI na mbere na kwiruta Gikiyt 
‘may you continue learning Kikuyu! 
Whether that is a curse or a blessing we leave to your judge- 


ment. 


Cc. Our last legacy in this unit is a thing we haven't got 
a name for = let's just call it the Extra -kI-. You should 

have noticed this a time or so in the Texts. Any Kikuyu verb 
form (that doesn't already have the thing) can have added to 


it a prefix -kIi-. This sits in about the same nlace as the 


Object Prefix, as in: 
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ni &kiti 

"you know’ 
It operates enough like an Object prefix that in the Impera- 
tive its presence shifts the final -a to -e like an Object 


prefix: 


gikire 
"shut up! 
And enough like an Object Prefix to change the First Person 


Singular Subject prefix to ndf- when the two come together: 


ni ndigfkinyire 
'T arrived' 
But it is not an Object Prefix, and the real Object prefix 
follows it: 
ni aakimuonire 
"he saw him' 

Right we've established that it behaves almost like an 
Object prefix, and that it is not an Object prefix. What is 
it? A good question. Answer is that it is somewhere between 
"so' and 'well', and 'um', and 'you know'. It is a thing that 
Kikuyu sneakers toss into usually more casual conversation 
rather freely. Some rarely, some very frequently, so that 
you'll find some stretches of Kikuyu that have it thrown into 
nearly every verb. Others frown on it, just as some frown on 
‘um'. This is not a thing we'll practice - you don't need to 


use it. You do need the warning so you don't sit puzzling over 
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where the -ki- came from. 


MWHYRYGO 


GATURA-INY] mwcumiia DHEEGI 


MWYHYRYTO \ 


GYTUGY ~~ 


AYAYAN 


nqk{kaze eky 


maa RIIKO 


MWYHYRYTO 


MOFFIDAD 


o vffHANDO? Zz 
, a re 
RWRI ie: ene 
jo} 


RIIGY 


ce, 


GYDHAKU MWROMO GYDHAKU o 


e @ 


NHWMBA 
YA 
GYKWYW 
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Home Exercises 

Unit 18 

1. Find examples of each type of Participle in texts you've 
read. Then use each example in another sentence. Finally 
substitute an Initiative for the Participle. 

2. Write a series of blessings for your instructor and each 
of your classmates. Curses are too risky. 

3. Compose a story concerning an animal/animals and a garden. 

h, conpase story concerning two brothers and/or sisters. 

5. Imagine you are going to tell an American audience about 
childhood among the Kikuyu. Then outline your speech in 
Kikuyu. 

6. Compose a brief essay on racial aiscrimination during the 


colonial period in Kenya. 


GR, 
| oe 
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Unit 18 


Drill 1 


Replace the sentence with an equivalent using the Passive 
Participle. 
Example: a. nf ndugiite nyama 

b. nyama ni nduge 


ni t&hifhirie toothi 


: 


. ni aatheecire irimt 
. nitwahingtra mathandtkt : 


ndeecaniirfifite njufrit 


n{ yvyooragire miitiriro 


. ndfraehiifrire nguo 


ni eendeete kaana 


° 


ni meendeetie miginda 


oo Ont n ww Ff W ND 


titiinarfa irio ciake 


we 
- 


nf manyiitfite aici 


NGGONDI 


PE 
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Drill 2 
Rephrase the sentence to replace the Intransitive Particinle. 
Examole: a. Kamau nf milthiu 
b. Kamau ni athifite 
l. arutwo oothe nf anogu 
- Meetha ni nyunfku kigirt 


- mirifithi vaarf mfhititu- 


- WwW NW 


- titir® arwaru 

5. ciana hinju nf ciarYire irio nyingi 
6. nat mokenu 

7- gitonga gf{ki ni gftongu miino 

8. Ucirt nf mihiu 

9. milrwaru ndaraarf mfthonu 


10. mitY ficio nf mfiraihu 


TY 2) / ae | a a 

IQ 
NW 
\ 


ZZ 
GOLZELL- 
fi 


Mea. cee 


AINI NYO 
AKENU 


Drill 3 


Answer the questions as in the example. 
Example: a. mbfiri Imwe na mbiri igirI nf mbfiri ciigana? 


1. 


2. 


‘<) 
- ENC 


bd. ni mbdfri ithatt. 
mirutwo {imwe na arutwo eerf nf arutwo aigana? 
arfithi eerf na airfitu atatt nf andi aigana? 
mithuuri fimwe na atumiia atatf nf andl aigana? 
arutani atati na arutani eert nt arutani aigana? 
Kamau na araata aske ctandatil nf aanake aigana? 
mirutani fyi na arutani aake kenda nI and& aigana? 
aciari aakwa na aarf na maitil ataano nf and aigana? 
mOtr fyi na mitl fiyt fingf nf m{*I Tigana? 
mirfiithi fimwe na mirflithi [tat nI mirfifithi Tigana? 
migui mferfi ftaano na miguf{ mfirtl. Itaano ni mIigui Yigana? 
mikwa Ina miraaya na mikwa ftaano mIkuhf nf mfkwa Tigana? 
mimero wakwa na irfa ya araata aaku ataano ni mimero Tigana? 


miicinga wa mithiingi na micinga iiti Itendat& nf mfcinga Tigana? 


- mirengeti ya araata aanyu anaana ni mirengeti Ligana? 


itumbi rimwe na matumbI meerfI nI matumbI maigana? 


- maitho maa miindi fimve ni maitho maigana? 


itimi rfakwa na matimfi matati maa Kamau nf matimi maigana? 


- matimf macio na matimf mangI meerT nI matimi maigana? 


- makfinia mataano na makfinia mana ni makfinia maigana? 


mabuku milgwanja na ibuku rirt rfakwa nI mabuku maigana? 


kigiita kimwe na igiilta igfrI ni igita ciigana? 
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- kiuga kimwe na inya ithati nI inya ciigana? 

ciumia ithaano na kiumia kimwe ni ciumia ciigana? 

- ciflra kenda na cifira igiri ni cifira viigana? 

- inya milgwanja na kinya kimwe ni inya ciigana? 

- ng"ombe Ino na ng'ombe ciitii inya ni ng'ombe ciigana? 
- mbfiri Imwe na mbiri igirf ni mbiri ciigana? 

hiti ithaathatf na miriiithi [irf nf nyam0 ciigana? 

- nduka Imwe na nduka kenda nf nduka ciigana? 

- thwarige milgwanja na mbarathi Imwe nf nyamil ciigana? 
- rithanju rwakwa na thanju igirf nI thanju ciigana? 
ndigi inya ndaaya na riirigi rimwe rikuhf nf ndigi ciigana? 
rihifi rfimwe na hill ithaathatf nf hitt ciigana? 

riiirirt rimwe na ndiifirfrf inyaanya nfi ndfifirfrt ciigana? 
ndwara cia mooko nf ndwara ciigana? 

- kahit kamwe na tilirf{tu twfrf nf twana tiigana? 
tiramu twa arutwo arfa ana nf tilramu tiligana? 

- kamitI kamwe na timitiI titaano nf timiti tligana? 
t&hifl kenda na kahifi gaa Kamau nf tithiti tligana? 

- kaana gaka na twana tilu miigwanja nf twana tiigana? 
tita fmwe na moota meerf ni moota maigana? 

- moothifl ma twana tiltaano ni moothif! maigana? 


- cuka fimwe na macuka matandatf ni macuka maigana? 


- Otukf fimwe na matukfl mana n= matukl maigana? 


- moota matandatii na moota nf moota maigana? 
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Drill 4 

Answer the questions using the Near Future. 

Example: a. freenda kiruga rf? 

b. nf ndfirifruga hwaf-init 

l1.treenda kirima rf? 

2. freenda githooma rT? 

3. treenda kwandika rf? | 
4. treenda kuuna ng rf? 
5. dwreenda kigiira irio rif? 
6. areenda glthiI Gicuka ri? 
7. areenda kfiinyua njoohi rf? 

8. areenda gilithooma ibuku ri? . 
9. areenda gukilhe mbeeca rif? | 
10. areenda kwaria ri? 
ll. mireenda kirflithia ri? 
12. mireenda kimuona rif? 
13. milreenda gilkoma rf? 
14. mireenda kwiruta rf? 
15. mireenda gwiciiria rif? 
16. mareenda giituona ri? 
17. mareenda kihuuritke ri? 
18. :areenda kflinika ri? 

19. mareenda kilruta wira rf? 
20. mareenda gwikira nguo ri? 


21. murtiithi flreenda kiirfa nyama ri? 
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22. mikora Ireenda klinyua njoohi ri? 

23. irimil rfreenda kiirfa mwana rf? 

2h. marimi mareenda kilina rf? 

25. gitonga kireenda githiI ri? 

26. cifira ireenda kirtiliga rT? 

27. riiiirfri ritreenda giithit na mbere rf? 
28. kaana kareenda kirfa ri? 

29. tuhif tireenda gfithaaka ri? 


30. Ukebi treenda giitaha indo ri? 


KARANJA 


AREENDA 
KWRWWGAMA 
Are 


Carrere, 
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Drill 5 


Answer the questions using the Far Future. 
Example: a. treenda kfiruga rT? 
b. ningaaruga rificitt 


~ 


fireenda kfirlma ri? 
2. treenda githooma ri? 
3. treenda kwandika rf? 
4. freenda kuuna ng ri? 
5. treenda kiigiira irio ri? 
6. areenda githif Gicuka ri? 
7. areenda kilnyua njoohi ri? 
8. areenda giithooma ibuku ri? 
9. areenda gukiihe mbeeca ri? 
10. areenda kwaria ri? 
ll. mireenda kirtlithia rf? 
12. milreenda kiimuona ri? 
13. miireenda giikoma ri? 
14. miireenda kwiruta ri? 
15. milfreenda gwiciiria ri? 
16. mareenda giltuona ri? 
17. mareenda kthuurilka ri? 
18. mareenda kiinika ri? 
19. mareenda kiruta wira ri? 
20. mareenda gwikira ri? 


21. mfirtitithi treenda kirfa nyama ri? 
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22. mikora Ireenda kfinyua njoohi rf? 

23. irimti rfreenda kiirfa mwana ri? 

2h. marimii mareenda kilina ri? 

25. gitonga kireenda etithil ri? 

26. cilira ireenda kiriliga rf? 

27. ritrirt rireenda githit na mbere rf? 
28. kaana kareenda kiirfa ri? 

29. tihii titreenda giithaaka rit? 


30. Ukabi flreenda giltaha indo rf? 


l ete il 
ii tint iV dll 
TUL 


il 
fi HG ‘i Mi if i 


! Ki 
a i) f il MWTUMIIA \WYW 
if 


AREENDA KWNOGOKA 
RY? 
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Drill 6 


Change to Plural, then answer. 
Example: a. wi mwega? ----~ mirI eega? 
b. II, tirl eega. 
1. Graathit kt? 
Gieuka 
2. Uraathif Gicuka gwika atIa? 
kiruta wira 
3 Ukaaruta wira wa miithemba tirTki? 
githoomithia cukuru-int 
4. kaambiriria ri? 
ooke 


5. thiI na thoro 


gitigwo 


ROOR | 
YNO YRAADHIY 
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[roo Poise by 20 
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Unit 19 


A. In this last but one unit of the course, we will dis- 
cuss a little on Extended verbs. We thought of doing a full 
Essay on the subject, but felt that that would just encour- 
age you to use the things. This we do not want you to do. So 
we will tell you just enough now to explain what happens, and 
trust that it is too late for you to be tempted. 

Extended verbs are derived verbs, verbs made by adding 


an ending to another verb. You will probably have noticed 


such pairs as kthinga 'close' and kihingtira 'open'; kiigwa 
"fall" and kiigiithia ‘let fall'; gwakia 'set on fire! and 


gwakane 'burn'. If not, it's time you did. In these, and many 
other cases, we have two verbs with a relationship in mean- 
ing, and a similarity in stem. Look at enough of these, and 
we see regularities in which endings go with which meanings: 
glcooka / glcookia 
‘come back' / ‘give back! 
kirfifka / kiirfikia 
‘come to an end' / finish! 
kfinoga / ktinogia 
"get tired' / ‘bore! 
kilintika / kiintxia 


"go home' / 'take home? 


In these examples, we see an intransitive verb as base, 


and a transitive verb with suffix -i-. Some grammars at this 


point tell you to go make some. Not us. Because while often 
there is a clear pattern like the above, most are not reliable. 
There are pairs whose shapes match the pattern but which 
have the wrong meaning: 
kwenda / kwendia 
‘like' / ‘sell! 
kwara / kwaria 
"spread out’ / "sveak'. 
And others whose meanings are right but the shapes are 
wrong: 
gikua / kilflraga 
"die! / "ki11' 
githit / gitima 
"go! / "send' 
All of which means that you should not try to make these 
up. For purely recognition purposes, note the following: 
1. verbs ending with an extra -i- are likely to be 
transitive. 
2. verbs ending with ~ik-/-ek- (the difference is in 
Vowel Harmony, see Essay 1) are likely to be in- 


transitive and pseudo-passive (kuona 'see' gives 


kuoneka 'be visible’, for example). 
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3. verbs ending with -an- tend also to be intransitive, 
but are more active; so kwenda 'love' gives kwendana 
"be in love’. 
4. verbs ending in -tk-/-ok~ will be intransitive, 
like -Ik-. These, however, are related to verbs 
in -Ur-/-or-, so kihingfira 'open' and kithingtika 
"come open’. 
Most of the other endings you are better off knowing lit- 
tle about. But there are exceptions. Besides the Habitual 
forms (which in the strictest sense are a special type of 
Extended verb), there are two very common rnd predictable 


types of Extended verb which we can license you to use. 


B. One of these is the Passive. You must have hit some 
Passive verbs by now. They are the immediately recognizable 
verbs ending in -(w)o. Since no other verbs can end in that 
vowel, and Passives may not end with any other vowel, there 

is little problem. They are very easy to make. Take a verb. 
Any verb, any form of the verb. Does it end in a single vowel, 
like ni kigfrire 'it bought'? Then change the vowel to -wo, 
and ni kigtrirwo means ‘it was bought'. Does it end with a 
sequence of vowels, like ni mareendia 'they are selling’? 
Then change the last vowel to -o, which gives nf mareendio 


"they are being sold'. The ending does not affect the tonal 
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pattern, prefixes or anything but thc final syllable. Very 
easy to use. 

Passive verbs are also easy to use. A very few, like 
kfrio ‘get drunk’ and kfifirwo 'forget' have specialized mean- 
ings, but otherwise they are simply passives of the verb you 
got them from. 

hiti nI ciarfire nyama 
"the hyenas ate meat! 
nyama n{ ciarfirwo ni hiti 
"the meat was eaten by the hyenas’ 

The 'by' that goes with the agent of the passive (the 
hyenas who did it) is handled with ni, which is not quite the 
same a¢ ni the Equator. These agents or reasons (they don't 
have to be with passive verbs, but can show up in, for exam- 
ple, gikua nf fig'aragu 'starve') can only appear after the 
verb, never before. 

Passives in Kikuyu show up a bit more often than 'it was 
seen’ usually does in English, but otherwise operate very 
much the same. There is a very non-Englich use of the Pas- 
sive though. Take a verb, any verb, «ven one which may not 
take Objects. Make it Passive, give it a Class 15 or Class 
16 Subject prefix. These classes, as in the Existential con- 
struction, are frequently impersonal. And you have, for exam- 


vole: 
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ae 


ni kwainirwo 
"dancing went on' 
Literally, 'there was danced', if you can swallow such word- 


ing. These are fairly frequent, always indefinite. 


C. The Directive Extension is the other tyne we can turn 
you. loose on. These are the verbs ending in -ir-/-er-. The 
Infinitive, at least, is easy to make up: 
kwandtka kwandfikira 
‘write (to)! 
gticooka gucookera 
"come back (to)' 
kwendia kwenderia 
"sell (to)! 
kilrugwo kirugirwo 
"be cooked (for)' 

The suffix is tucked in before the final vowel or vowel 
sequence. It is -er~ if e or o precedes, -ir- otherwise; 
such is Vowel Harmony. Note that this and the Passive can 
live happily together. The interesting part of the Directive 
in shape comes as you use the verb. In the Habitual, the ag 
comes before this ending, not after: 

ni mathoomagira araata aao 


"they usually read to their friends’ 
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Watch what that can do to Vowel Harmony. With both the Past 


Tense Neutral -ire and the Initiative ending -iite, the Dir- 


ective does a funny thing, and gives you ~Iire: 
nf ndaamwandfkfire 
'I wrote to him’ 
Or, 'I had written to him’. 

This ending gives the verb an extra Object (though you 
a.'e still only allowed one Object prefix). And the extra Ob- 
Ject, if human, will be the recipient or beneficiary, as in 
the examples above. If the Object is not human, as in: 

ni maathoomeire cukuru fyo 
"they studied at that school’ 
will usually be more an 'at' or 'with' than a 'for' or 
‘ta’. A common usage is with reasons: 
wamitiragfire kf? 
‘what did you kill it for?' 
Even this ending is not totally reliable. So, kithe acts like 
an Extended verb in -ir- but has no ending: 
ni ngiimihe nyana 
"I'll give him neat! 
And gifkira ‘get up’ seems to have the right ending, but 


takes no Objects. So be careful, friend. 


340. 


344 


Home Exercises 
Unit 19 
l. Find five examples of each type of extended verb discussed 
in this unit in the texts you've read (there will be extra 
points for ‘exceptional! examples). Use each example verb 
in a sentence of your own construction. 
2. Find fifteen examples of active sentenses in texts you've 
worked with (rather easy to do) and make each passive. 
3- Form ten pairs of sentences of the following type: 
ni ndfreende kwandika, 
ndireenda gikwandikfra. 
4. Compose a story concerning a hyena, and another concerning 
@ squirrel. 
5+ Compose a brief essay discussing the role of initiation in 
Kikuyu society. 
6. Discuss stories which illustrate points brought out in 
‘Wanake na Diritu'. 
7. Compose an essay discussing land as a political issue in 


(especially Central) Kenya. 
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Unit 19 

Drill 1 

Change the sentence to the Passive. 

Example: a. arutwo nf maraathoomire mabuku 
Db. mabuku nf maraathoomirwo ni arutwo 

- akfiga itumbi rfria ho 

- nyina agfkeera ndagaacooke 

- thooguo aakuoire werl-int 

- ngaagatima gakaruge 

- arimi nf meendeetie mbembe 

- mitumiia nI aakahiiiiraga 

+ Mmwanake ficio wa minene nI ekinthikia 

- nil wakilheire mbeeca? 


oo oN nV fF WwW HH BH 


- mahiihagiria ngenge marigit 
- nf akimaga irio icio 


~ 
oO 


GY TAW 
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NY MWARY 
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Drill 2 
Respond to the wish with an appropriate Directive. 
Example: a. Kamau nI areenda nime 
b. ni ngirimfra Kamau 
1. micTithi ni areenda manyiite mbiri 
- maiti nf areenda njtirage nyenje 
miirutani ni aanjifrire thoome ngathiiti 
Njeeri ni eendaga aanake maine 
Wakahare ni keendire ngart Ithinje thenge 
Mwangi nf areenda ndeehe njoohi 
no nginya thambie nguo ciake 
migendi nf areenda tkuune mirigo 


ndireenda figiire mabuku 


miinene wanyu ni akeenda mirutage wira na kivo 


KY INTY 
GYTAITA 


MWKAMO 
WA NGOMEE 


Drill 3 
Answer the question using an Object Prefix. 
l. tireeka atfa na ibuku rirT? 
gtithooma 
2. treeka atfIa na irio ici? 
kirfa 
3. tireeka atia na marta maya? 
kwandika 
4. treeka atIa na maat maya? 
ktinyua 
5. treeka atia na nyiimba Ino? 
gwaka 
6. treeka atTa na ngi ici? 
kuuna 
7. Ureeka atia na nyama ici? 
ktirfa 
8. treeka atia na ng'ombe ici? 
kUrfithia 
9. tireeka atIa ne nguo ino? 
gituma 
10. treeka atia na kinanda gikTt? 
kigiira 


ll. miireeka atIa na maria maanvu? 


githooma 


le. 


1h. 


15. 


16. 


17. 


18. 


19. 


20. 


al. 


22. 


23. 


mireeka atia 


ktinyua 


. mireeka atTa 


kwendia 
milreeka atia 
kiria 
milreeka atia 
kiigura 
mireeka atia 
kiirTfithia 
miireeka atia 
githambia 
mireeka atia 
kfireehe 
mireeka atia 
ktirora 
miireeka atia 


gtitaha 


na 


na 


na 


na 


na 


na 


na 


na 


na 
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njoohi iyv? 


indo icio? 


mboga, icio? 


marigii macio? 


mbilri icio? 


thaani icio? 


iraati icio 


mirutani cio? 


maail macio? 


areeka atia na itumbi riria? 


ktrTa 


mareeka atia na ikimbI riria? 


gwaka 


kireeka atia na maria maria? 


kwandika 
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24. ireeka atia na magathiiti mar%a? 
giithooma 

25. rireeka atia na andti aria? 
kflrta 

26 


Treeka atia na ng'ombe irta? 


e 


kifraga 

27. mareeka atia na ng iria? 
kuuna 

28. freeka atia na iraat& iria? 
kuoha 

29. kireeka atia na mbeeca iria? 
gwitia 

30. areeka atia na niigil iria? 


kftingata 


NGGYRY 


YHAANA TA 
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Drill 4 


Change from Affirmative to Negative. 


1. 
2. 


3. 


mind fieio nf miinene 
Kamau ni araathooma ibuku rviake 


ni ndiraarugaga thaa ithaano ira 


- ni fgooka haha rilficifi - 
- twi na araata aingi 

- Njoroge ee nyiimba-ini 

- ni arugire riiicif rirt 


- mwart na tihil twiri 


ni mariintka hwaf-ini 


ni tfiifikfliinea rwimbo 


Driil 5 


Change to Affirmative. 


1. 
2. 
3. 
4. 


2 
6. 


a) 


10. 


mitikaamtihe mbeeca ciake 
ndiri na karamu 
titieendire mirutani witt 


ndaanathiil Gicuka ira 


- ndilrugaga o milthenya 


matiraamuona 


ndiiraari nyiimba-inTt 


- baaba ndareenda fitike haha 


- Matioinaga ng gtk githake-ini 


nditiI andi aya 


ama 
Os aes 


Drill 6 
Give the First Person Singular or Plural form. 
ni arasthiI Gicuka 
ni meekiiruga irio 
ni amuonire ffimifitht 
ni mitraathoomaga marta 
ni arugaga o miithenya 
trimire riificiini riri 
haha 
i oina net 
thit-i 
ndaanooka 
ndikaaruge 
ni wiciiririe 
ni arfithiif akTIina 
ni tithoomire 


- ni tirithoomire 


- ni trimire nyama 


- ni titimire kahif 
I moorie Kamau 
i moone Kamau 
{ moine neti 
I aintkire ataanarima 


{ Ucinire nyama 
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23. ni flinire rwimbo 
24. nf tniinire irio 


25. ni meektirugega irio 


MBAADHI NY NENE KWY 
MW TOKA 


Unit 20 


A. And so, as the Kikuyu course sinks slowly in the West, 
and the Kikuyu students sink slowly in the exam, we bid fare- 
well to these enchanted moments. Seriously, you've had it. 
The time devoted to this unit should be not new material, but 
review. To which end we have provided another sample examina- 
tion - or rather a piece, because the real exam should sit 


you down to converse. 


B. We also do hope you have learned some Kikuyu. We do hove 
you're still reading this; surely not all of you dropped out 
three weeks ago? If you continue, perhavs we will meet for 
the Intermediate course. In any case, tigwo-i na wega. 

NI ithuf 


AandIki oothe aa ibuku rirf. 
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Unit 20 


Part 1 


Answer all questions as best you can, recording your answers 
on the tape. 


l. 
2. 


3. 


withambaga ki kirooko? 
kithanylikagwo nit? 


ndigiri iraaremwo ni gwika atia? 


4. wenda giltwara niitoka waku? 


Na nO Ow 


conga ciagirfirwo ni gwika atia? 


- nQ& watufrwo kihiifirwo iboko? 


- QUI mithemba Tigana ya irio cia Giktyt? 


wathii Gicuka igeeka atia? 
mwarimi ni arfhagvo micaara mwega? 
Uri wooya ikara ihiti? 

wanarenga rilbai na miicumeeno? 
gweta mithemba Ina ya nyoni 
uumfite ki? 


wartikia githil ki? na magiri? 


- wahota githiI kuo na magirti? 


- Giktyt kiraathoomithio nit? 


giikaahunjio ni thabati? 


mouku fino ni ya ki? 


. Aagikiiyi aa tene meekage atia? 


- kKwanyu maembe meendagio ciringi ciigana? 


arutwo oothe ni marf tiramu? 
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22. ndururu ithati na mang'ootore meeri ni kit? 
23. niwe traatwara ndege? 
24. nZ Greenda kiinyua njoohi? 


25. Ungfenda mwarimil eeke atia? 


NYWE 


WRAAT WARA 
NDEGE ? 
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Unit 20 


Part 2 


Recording your answers, change the sentence to the plural, 
or vice versa. 


1. riyina ti mirfmi, nt mirTithi 

2. nf maraaria Githingd 

3. mwarimi ni araatiganfra ng'ano njega 

4, Njoroge nI araaceera kwene Dimi0tht 

>» aa baaba ni mareenda giithinja 

6. mirfithi nI araaikirie mfgut 

7. mwendia ni areendia nduka yake 

8. nf ndfraathaaka nake 

9. mihunjia mikul ni arasriiike 
10. nf meekinjikarTfra 
11. kaana karfa koogi nf karfaga thamaki 
12. ndirI ndaamfrfa 
13. ndainainaga nfiindd wa miinene 
14. wi na thit miingi miino 
15. ng'ombe iiria nI ciendeete njat ciacio 
16. guuka na kiheti giake nI makenanagira 
17. mwana tcio ni mithinju 
18. mittumiia irfa mliruti wire ni araarimire migiinda 
19. mithuuri Ocio ni athinjire mbtiri nyingt 


20. ndiraaheana ciringi ici 


21. ni ndiraagiriite migeka wa kwara thi 


22. 


23. 


- 


24. 


25. 
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ngiiciiria hiihi ni firaakenio ni fibuthi 
giiitirira ni tiitiriire mbembe ikimbi 
n= marangiite barabara njert 


xaramu kau nf kaa mwarint 


MWANA WCIO 
NY MWHYNJU 


Unit 20 
Part 3 


Change the sentence to Negative, or to Affirmative if it is 
already Negative. Record your answers. 


1. ndI na maitho meega 
2. kiuga giki gfkirt nI githaka 
- ndiraarina na njagiI ithatt 
- mwarl va nyina na Kamau ni araacimba 
Nyookabi ndarashura kindt gfakwa 
- kahif ni karaateng'erera milbiira kiIhaaro-int 
milirfitu miithuka ndeehuurire tthit 
Aa Mithoni witfl nI mainire kameme-ini 
itonga nene cit mbaa-ini 
hee na cumbi iktinia-inft 
gitirI na nduma mino 
- maivii ira nI araatirugfire irio njega 
- itenga itiathtikimire mbia nyingT 


- athoomi nI maroorfra kanitha-ini 


- ng'ondu itiraakoma gituamba-ini 


- nigt ni ihurfirie mwana irigi 

- tiwe wi hinya gd«fra firfa ftngt 

- ni tilreenda kithanda mbembe miigiinda 
- uruga-i casi 

- mitikeahanyike 


- miiriitu mfiithaka ni areendwo ni mwanake 
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22. mbtiri yakwa If na nda 
23. mihindo irfa yooheete mbiri 
24. ni aathimtirifte miino 


25. rithuuhu riltionaga titukil 
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Unit 20 

Part 4 

Each of the following words has a close ‘relative’ - a word 
which differs only slightly, in tone or the quality of a vowel 
(like kfrfima and kOtruma). For each, give at least one such 


close word, and then show you know the difference by using 
each in a Kikuyu sentence, or giving a Kikuyu definition of each. 


1. gikira 
2. giikuua 


3. guoya 


— 


riiru 
5. gitiima 
6. gikiinya 
7. kitgi 

8. giko 

9. irini 
10. ndaa 

ll. gti«tira 


12. iria 


13. wee 
14. gtlita 
15. mbiki 
16. ira 
17. kwanja 
18. kiinora 


19. mondo 
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